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Report 2015 -2017  

 

Executive summary  

The Board of Assessment has continued their activities as stated in their working 

plan (Annex A). In particular: 

1. dissemination of the Revised EFPA Test Review Model  

2. evaluation of the usage of review models among European countries. 

TUAC has continued to work in collaboration with those MAs who are 

developing test user qualification, in particular TUAC provided progressing 

support for Poland. The Polish request for accreditation was received on April 

28th, 2017.  Furthermore, TUAC discussed expanding their  remit. Due to an 

increasing overlap with the responsibilities of the Board and not sufficient work 

for TUAC to remain as a standing committee with its current limited remit, it was 

envisaged that, from 2017 onwards, the Board would set up ad hoc accreditation 

ÔÅÁÍÓ ÔÏ ÄÅÁÌ ×ÉÔÈ ÁÐÐÌÉÃÁÔÉÏÎÓ ÆÏÒ ÁÃÃÒÅÄÉÔÁÔÉÏÎ ÏÎ ÁÎ ȬÁÓ ÎÅÅÄÅÄȭ basis and that 

TUAC should formally cease to exist as a standing committee.  

Members of the Board continue to be active in producing publications and 

contributions to conferences that promote the work of EFPA and the Board.  

I am stepping down from my role as Convenor. however, I hope to remain an 

(corresponding) member of the Board of Assessment. 

 

Introduction  

This report covers the activities of the Board of Assessment, performed during 

the period July 2015 ɀ June 2017. 

The following account of activities carried out since the Board was formed in 

January 2016 is related to the Working Plan proposed on 19th January 2016  ɀ 

see Annex A. 

 

Activities  

1. Activity as planned: Dissemination of the Revised EFPA Test Review Model  

1.1. Activity  as performed: Discussions were held within the Board on how 

the Board could help other countries in using the Revised EFPA Test 

Review Model and starting a test review procedure when a country 

ÄÏÅÓÎȭÔ ÈÁÖÅ ÏÎÅȢ Ideas that were discussed are an online/electronic 

version of the EFPA Test Review Model and adding a column in which 

test publishers could fill in the page numbers where relevant information 
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for the reviewers is located. This information is input for the working 

group, which is formed for this topic.  

1.2. Achievements: The convenor of the working group build a first draft of 

such an electronic version, which will be presented and discussed during 

the next BoA meeting in July 2017. 

 

2. Activity as planned: Evaluation of the usage of review models among 

European countries  

2.1. Activity as performed: Discussions were held within the Board about 

what topics should be covered by this survey. The idea is that when the 

Board has an overview of which countries use a review model (and 

×ÈÉÃÈ ÍÏÄÅÌɊ ÁÎÄ ×ÈÉÃÈ ÃÏÕÎÔÒÉÅÓ ÄÏÎȭÔȟ ÔÈÅ "ÏÁÒÄ ÃÁÎ ÍÏÒÅ ÓÐÅÃÉfically 

spread information about its work.  

2.2. Achievements: Information is gathered about a previously conducted 

survey ÏÎ 0ÓÙÃÈÏÌÏÇÉÓÔÓȭ ÁÔÔÉÔÕÄÅÓ ÔÏ ÔÅÓÔÉÎÇ ÉÎ %ÕÒÏÐÅ (2011). 

Specifically, information on how the survey is spread and what topics 

were covered. This information will be used for sending out the current 

survey and as guideline for producing it. Furthermore, a first draft of the 

survey is discussed during the BoA meeting in January 2017. The next 

version will be discussed during the next BoA meeting in July 2017. 

 

3. Other activities  

3.1. Activity: ÆÏÒÍÕÌÁÔÉÎÇ Á ÕÓÅÒȭÓ ÇÕÉÄÅ ÉÎ ÐÓÙÃÈÏÌÏÇÉÃÁÌ ÔÅÓÔÉÎÇ ÆÏÒ ÎÏÎ-

psychologists: after discussing (mis)use of the EFPA Test Review Model 

as a guideline for test development, it was agreed that there is a need to 

reach test users who are not psychologists and to explain what norms, 

reliability etc means.  

3.2. Achievements: two members of the Board of Assessment will draw up a 

concept to be discussed during the next BoA meeting in July 2017. 

 

4.1 Activity: Contributions to conferences: The convenor and other members 

of the Board and of TUAC spoke at a number of different national and 

international conferences on the work of EFPA. In particular we had an 

invited session at the ITC Conference (2014): Developments in Europe 

since 2011: The work of the EFPA Board of Assessment.  

4.2 Achievements: Conference presentations. 

 

5. Report on the work of the Test User Accreditation Committee (TUAC)  

5.1. Activity: TUAC progressed work by email during the period July 2015 to 

now and held two meetings: January 2017 in London and February 2017 
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in Thames Ditton, UK (a scheduled meeting on April 7, 2016 in Brussels 

had to be cancelled due to terrorist activity).  

¶ Progressing support has been provided to Poland, which resulted in 

their request for accreditation on April 28, 2017, to the convenor of 

the BoA. The convenor of the BoA asked the convenor of TUAC to go 

ahead on behalf of the Board. The convenor of TUAC accepted this 

request and proceeded.  

¶ Furthermore, TUAC discussed expanding their remit, because there is 

a lot of work the group could do to help promote and disseminate the 

test user standards. However, due to an increasing overlap with the 

responsibilities of the Board and not sufficient work for TUAC to 

remain as a standing committee with its current limited remit, it was 

envisaged that, from 2017 onwards, the Board would set up ad hoc 

accreditation teams to deal with applications for accreditation on an 

ȬÁÓ ÎÅÅÄÅÄȭ ÂÁÓÉÓ ÁÎÄ ÔÈÁÔ 45!# ÓÈÏÕÌÄ ÆÏÒÍÁÌÌÙ ÃÅÁÓÅ ÔÏ ÅØÉÓÔ ÁÓ Á 

standing committee. To provide the information necessary for future 

working groups, it was felt important that membership should contain 

at least one person with experience of the accreditation procedures 

and that a handbook on the process should be put together. 

5.2. Achievements: A first review of the documentation needed for the Polish 

accreditation will be carried out. Furthermore, TUAC produced a report  

(see Annex B) that is designed to provide a guide to the various 

documents produced during the project, and to help those who are 

involved in the development of new test user qualifications, those 

seeking to apply for EFPA accreditation and those who are acting on 

%&0!ȭÓ ÂÅÈÁÌÆ ÁÓ ÐÁÒÔ ÏÆ ÁÎ ÁÃÃÒÅÄÉÔÁÔÉÏÎ ÔÅÁÍȢ 

 

Meetings  (also videoconferences, or skype meetings) during term 

2015 -2017  

1) 11-12th  January 2017, London (11 participants) 

2) 11th July 2017 during ECP 2017, Amsterdam 

 

Important : Information & recommendations for GA & Member 
Associations  

The General Assembly is asked to take notice of the following: 
 
a. Representation on the Board of the International Test Commission (ITC), 

European Association of Work and Organizational Psychology (EAWOP) and 
the European Association of Psychological Assessment (EAPA). 

b. Contributions to conferences of sessions highlighting the work of the Board. 
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Proposals for decisions by GA 

The General Assembly is advised to accept the following proposals: 
 
1. that TUAC should formally cease to exist as a standing committee and that 

the Board will  set up ad hoc accreditation teams to deal with applications for 
accreditatiÏÎ ÏÎ ÁÎ ȬÁÓ ÎÅÅÄÅÄȭ ÂÁÓÉÓ; 
 

2. that the Board can continue with their working plan.  
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Members of the group:  (name and country)  
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EC LIAISON Christoph Steinebach 

Austria Paul Jimenez 

Belgium Mark Schittekatte 

Croatia +ÒÕÎÏÓÌÁÖ -ÁÔÅĤÉç 

Czech Republic 4ÏÍÜĤ 5ÒÂÜÎÅË 

Finland Jari Lipsanen 

Germany Carmen Hagemeister 
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Sweden Eva Bergvall 

Norway Sverre Nielsen 

Spain Ana Hernandez 
  
© = convenor      Italic = Corr. member 
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Annex A: 

"ÏÁÒÄ ÏÆ !ÓÓÅÓÓÍÅÎÔ 

2015 -2017 Working Plan  
 
In the light of discussion of the Executiveôs response to the Boardôs report 

of its July 2015 meeting, the Board agreed that it would continue to focus 

on:  

1.  Dissemination  of the Revised EFPA Test Review Model. Priority 

MEDIUM  

a.  The Revised EFPA Test Review Model is an extensive and 

detailed document. Test reviewing using this model is a time -

consuming task. There is a need for different ways to ease 

the test review process, so that more countries can start 

reviewing tests and/or using the EFPA Test Review Model. For 

example, countries who currently do not have a test review 

system, feel the need for an abbreviated version of the 

Revised EFPA Test Review Model. Another idea mi ght be to 

introduce a test registration procedure, like the BPS has. Test 

publishers can register their test and they provide the page 

numbers for all the required information and they state that 

their test meets the minimal requirements. Test publishers 

pay for this service.  

b.  The Board proposes to start a working party to write a plan 

on how the Revised EFPA Test Review Model can become 

more practical and easier to use.  

2.  Evaluation of the usage of review models among European 

countries. Priority: MEDIUM.  

a.  In  order to gain insight in the current state of test reviewing 

in different European countries and to assess what kind of 

information and guidelines they need from the Board, the 

Board proposes to conduct a survey among European 

countries on the usage of re view models.  

b.  This will be carried out by a working party led by Canan 

Sumer and Iris Egberink.  

3.  Dissemination and promotion of test user standards to support 

member associations and to support EuroPsy development. Priority 

MEDIUM  
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a.  A great deal of work has be en done by the Board on the 

development of standards for assessment and for test use. 

These are now available on the EFPA website, together with 

information relating to the accreditation of certain test user 

qualifications. The Board considers it important  to develop a 

plan to support the further dissemination and promotion of 

these standards for the benefit of member associations and 

to reinforce the role of assessment in the EuroPsy.  

b.  An action plan will be developed at the next meeting of TUAC 

(April 2016 ).  

4.  The development of guidance on assessing the quality of (health) 

care, measuring outcomes and change measures. Priority: LOW, as 

the Board should first investigate whether this is something that the 

Board can do.  

a.  In different countries there is more emp hasis on the quality 

of (health) care by measuring outcomes and on how to 

evaluate that quality. However, most tests and instruments 

are not constructed for that purpose, even though they are 

used that way.  

 

At its July 2015 meeting the Board agreed to me et on a óneed- to -meetô 

basis, which means that we meet when the working groups on tasks 1 

and 2 have worked out a first concept which can be discussed on such a 

meeting. The intention is to have at least one meeting a year. In between 

meetings, work is pro gressed by email and by working groups operating 

virtually.  

 

Iris Egberink, Convenor.  

Original working plan: 19 th  January 2016  
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INTRODUCTION 
 

This document is divided into two main sections: 
- A report on the history of the work from the start in 2001, through various 

committees, onwards to the termination of the Test User Accreditation 
Committee (TUAC) in 2017. This includes an explanation of why this report 
was produced and a detailed review of all relevant documents produced in 
the period 2001 ς 2017. 

 
- A handbook which contains all the relevant documents for use in future 

accreditation processes. In addition to being included in this report as 
appendixes, these documents can be downloaded from the EFPA website at 
this link http://www.efpa.eu/professional-development/assessment  (as of 
the date of this report). 

 

 
HISTORY 
 

Background 
 

Why we are producing this report 
 
The aim of this report is to document the history of the various phases of a project 
which started in 2001 and resulted in the establishment of the EFPA Test User 
Accreditation Committee (TUAC) in 2011. This operated successfully until 2017 when 
it was agreed with the Board of Assessment (BoA) that it should cease to exist as a 
standing committee and its role be taken over as a function of the BoA ς which in 
2011 had taken over from the EFPA Standing Committee on Tests and Testing (SCTT). 
It was envisaged that, from 2017 onwards, the BoA would set up ad hoc 
accreditation teams to deŀƭ ǿƛǘƘ ŀǇǇƭƛŎŀǘƛƻƴǎ ŦƻǊ ŀŎŎǊŜŘƛǘŀǘƛƻƴ ƻƴ ŀƴ Ψŀǎ ƴŜŜŘŜŘΩ 
basis. 
 
This report is designed to provide a guide to the various documents produced during 
the project, and to help those who are involved in the development of new test user 
qualifications, those seeking to apply for EFPA accreditation and those who are 
ŀŎǘƛƴƎ ƻƴ 9Ct!Ωǎ ōŜƘŀƭŦ ŀǎ ǇŀǊǘ ƻŦ ŀƴ ŀŎŎǊŜŘƛǘŀǘƛƻƴ ǘŜŀƳΦ 

 
 

Why we started 
 
The EFPA Standing Committee on Tests and Testing (SCTT) had perceived a need to 
help member associations work to a common standard for test user qualification. In 
the work and organizational field there were a wide range of qualification 
procedures adopted by test distributors and training providers and no common 
standard. It was thought worthwhile to develop a common standard to act as a 

http://www.efpa.eu/professional-development/assessment
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benchmark against which local, national qualifications and qualification criteria could 
be compared. Ultimately, we considered it would be desirable to be able to accredit 
local national qualifications as meeting the EFPA standard, if they could show they 
had sufficient quality control procedures in place. 
 
One function of the project was to explore the question of how much value would be 
added to a national test user certificate to have it accredited by EFPA. We believed 
that individual test users would see a EFPA accredited Certificate as having much 
higher intrinsic value than a local one. What is more it could assist in mobility. Test 
suppliers (especially the multi-nationals) are more likely to recognise a European 
accredited qualification across borders and would be likely to welcome a more 
unified set of qualifications. Providers of occupational assessment services (again, 
especially those that are multinational) are more likely to refer to (and require) a 
European standard than a range of diverse local ones. As an example, consider the 
situation of an organisation seeking to assess numbers of people in a range of 
different European countries. They should welcome the opportunity to be able to 
use or recruit European accredited qualified test users in those countries. 
 
It was also thought to be important to have a European set of standards to 
encourage and support member associations within EFPA to establish their local 
qualification procedures. In this way, they will be able to benefit from the work of 
others and get new systems up and running more rapidly and with less cost. 
 
 

Review of the project 2001-2017 
 

Start of the project: July 2001. 
 
At the 2 July 2001 London meeting of the SCTT it was agreed to set up a project to 
explore the harmonisation or equating of psychological test user qualifications 
across Europe. We agreed to focus our attention initially on the area of psychological 
testing in the field of work, rather than health or education. We also agreed to work 
most closely with countries with existing qualifications or actively developing them: 
At that time, this was the UK, Sweden and the Netherlands. Subsequently, work 
moved ahead in Norway and later in Denmark, Spain, and Poland.  
 
Since the original proposal in 2001 and the project start in 2003, further 
developments had taken place in Europe: 

1. In Sweden, STP had been progressing BPS-based qualifications. 
2. In Norway, DNV and the Norwegian Psychological Association, together with 

other stakeholders, had developed a structure and process to manage the 
development and delivery of test user qualifications. 

3. CITO-4TP was progressing a qualification process in the Netherlands. 
4. The DIN 33430 standard in Germany was seen as providing a basis for user 

qualification procedures. 
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5. In the UK, the BPS has started a detailed review of its Level A/B qualification 
framework and standards, which were nearly 15 years old. 

 
The history of the project can be divided into several two-year phases. These reflect 
the EFPA cycle of establishing membership of Boards and Committees every two 
years in the Autumn following the July General Assembly (GA) and the related 
reporting cycle that requires reports to be submitted in the April preceding the GA. 
 

Phase 1: 2003-2005. Development of the Test Use Standards 
 
At the meeting of the SCTT in Vienna on 10 July 2003, a European Working Group 
(EWG) was established by EFPA, with formal EAWOP representation on it. This group 
was to develop a detailed proposal in time for the next SCTT meeting in Majorca, 7-8 
May, 2004. Ideally this proposal would include a draft of the test use standards we 
could then recommend for European adoption. 
 
¢Ƙƛǎ 9²DΩǎ ƻōƧŜŎǘƛǾŜǎ ǿŜǊŜ ǘƻΥ 

1. Be accountable to the SCTT and work in consultation with EAWOP. 
2. Collect information and review the work being done by any country that can 

feed into the definition of standards and evidence requirements for 
psychological test user qualifications. 

3. Carry out a consultation process on this with countries wishing to develop 
their own qualification 

4. Provide a draft set of standards for consideration at the 2004 meeting of the 
SCTT, with a view to publishing these later in 2004. 

 
The following were appointed as members of the EWG: 

1. Dave Bartram (UK, EWG Chair) 
2. José Muñiz (Spain, Chair of SCTT) 
3. Pat Lindley (UK, British Psychological Society) 
4. Helle Milton (Denmark, Danish Psychological Association) 
5. Kathia Glabeke (Belgium, Belgian Psychological Association) 
6. Ketil Sundat (Norway, Norwegian Psychological Association) 
7. Henry Honkanen (Finland, EAWOP representative) 
8. Harald Ackerschott (Germany, EAWOP representative) 
9. Lutz Hornke (Germany, and President of EAPA) 
10. Christina Stromer-Wilson (Sweden, STP) 
11. Andreas Loes Narum (Norway, representing DNV) 
12. Wouter Schoonman (Netherlands, CITO-4TP) 

 
In 2003 it was anticipated that the EWG would, on completion of its work, give way 
ǘƻ ŀ Ψ{ǘŀƴŘŀǊŘǎ .ƻŀǊŘΩ on which both EFPA and EAWOP were represented. The role 
of the EFPA-EAWOP Standards Board would be:  

1. To define the standards associated with competent use of psychological tests 
in work settings. 

2. To recognise qualifications that meet those standards. 
3. To assist countries in developing such qualifications. 



P a g e  | 6 
 

Doc 526 EFPA TUAC User Qualification Report: 2001-2017 

4. To audit proposed qualifications to check whether they are in line with the 
EFPA-EAWOP standards. 

 
The EWG built on the work of the International Test Commission (ITC) to produce a 
set of Standards, which define performance requirements and related learning 
ǎǇŜŎƛŦƛŎŀǘƛƻƴǎ ŎƻǾŜǊƛƴƎ ǘƘŜ ŀǊŜŀǎ ƻŦ ƎƻƻŘ ǇǊŀŎǘƛŎŜ ǎŜǘ ƻǳǘ ƛƴ ǘƘŜ L¢/Ωǎ LƴǘŜǊƴŀǘƛƻƴŀƭ 
Guidelines on Test Use. The EWG also produced illustrative assessment guidance to 
support the standards. This work built on the experience of various projects on test 
user certification in the UK, the Netherlands, Sweden, Norway and Finland.   
 
The standards and related guidance were subject to detailed review by members of 
the EWG and were the subject of an in-depth European consultation process. 
 
The EWG had working meetings in December 2003, May and November 2004, and 
March 2005. They succeeded in produced an agreed draft set of test use standards 
that were subject to wide consultation from March to June 2005.  The EWG also met 
in September 2005 after the end of the formal two-year period, to process the 
results of the consultation responses that arrived after the April deadline.  
 
The General Assemblies of EFPA (July 2005) and EAWOP (May 2005) both approved 
the recommendations that: 

1. The standards are recognised by the General Assemblies as an acceptable 
basis for the further development of European Standards for Test Use in the 
field of Work and Organizational assessment. 

2. Through its Standing Committee on Tests and Testing, EFPA establishes 
procedures to support and maintain these standards. 

3. That EFPA and EAWOP, through their Executive Councils, establish a small 
joint board responsible for reviewing progress, and dealing with policy issues.  

4. EAWOP takes the lead role in implementing a European process for 
accrediting local national qualifications in test use based on the Standards 
and for establishing a European Register of Test Users. 

 
 

Phase 2: 2005 ς 2007: Specification of qualifications 
 
An EAWOP/EFPA Steering Group (SG) was set up in 2005 to take forward the above 
actions. Its remit was: 

1. Complete the standards development and definition work in the light of the 
feedback from the consultation. 

2. Develop a set of rules and regulations regarding European accreditation and 
European certification, using the European Diploma in Psychology (later re-
named as the EuroPsy) regulations as a model. 

3. Collaborate with current certification providers and pilot projects launched at 
national levels. 

4. Prepare a proposal for how the Standards and accreditation is administrated 
and managed at the European level, including a definition of the responsible 
partners and bodies.  
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5. Produce detailed recommendations on implementation for the EFPA and 
EAWOP Executive Councils in 2007 with final proposals for the standards and 
their implementation. 
 

The first meeting of the EAWOP-EFPA SG was held in Helsinki on 4th September 
2005. Elmer Lammerskitten had been appointed Chair by EAWOP and the other 
members of the SG were Dave Bartram (EFPA), Henry Honkanen (EAWOP), Sverre 
Nielsen (Norway), with a vacancy for Spain. Subsequently, Elmer Lammerskitten 
stepped down as Chair and Vicente González-Romá joined from Spain. 
 
The second meeting was held in London on 16 January 2006 without a Chair. EAWOP 
appointed Andreas Klug as the new Chair and the SG had its first full meeting in 
Stockholm, on 25 March 2006. Following that, there were meetings in Brussels, 28 
June 2006, London, 4 November 2006, Valencia, 19-20 January 2007, and London, 
16-17 February 2007. 
 
Through its meetings and activities, the SG: 

1. Completed a revision of the test user standards, which was approved by the 
EAWOP and EFPA General Assemblies in 2007. 

2. Produced a draft set of standards for assessment in work and organizational 
settings by re-contextualising the EFPA-EAWOP Test User standards. This was 
adopted by the EAWOP General Assembly in May 2007. It was envisaged that 
it would provide a valuable input to the ISO 10667 project on setting an 
international standard for assessment in work and organizational settings. 

3. Defined four main types of role for test use, which could form the basis for 
future qualification recognition.  

4. Completed two pieces of empirical research exploring the relationships 
between context, knowledge and skills, and performance criteria associated 
with each of these roles. 

5. Elaborated specifications for qualifications at each of three levels of practice. 
 
 

Phase 3: 2007 ς 2009: Development of accreditation procedures.  
 
The next step for EFPA was to establish a Working Group to develop pilot projects 
aimed at accrediting existing national test user qualifications and for accrediting 
those currently under development. EAWOP provided a liaison-support role for this 
project. The responsibility of EAWOP was to seek wider interested parties and 
application for the usage and development of the broader occupational assessment 
standards developed during Phase 2.  
 
The genesis of the present group came from the EFPA-EAWOP SG, with Norway, 
Sweden and UK having current qualifications that could potentially receive European 
accreditation and Denmark and Spain having expressed interest in developing such 
qualifications. EFPA Test User Qualification (TUQ) Working Group consisted of the 
following people when it was formed in 2007: 

¶ Dave Bartram (UK: Convenor) 
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¶ Anne Thrane (Denmark) 

¶ Sverre Nielsen (Norway) 

¶ Pat Lindley (UK) 

¶ Matthias Lundberg (Sweden) 

¶ Andreas Klug (Germany: EAWOP Liaison)  
At that time, we were awaiting appointment of a representative from Spain.  
 
The EFPA TUQ Working Group was tasked with reporting back to the EFPA GA in 
2009 with a completed set of pilot implementations and recommendations for 
extending the accreditation procedure to new qualifications. 
 
In November 2007, the Convenor produced certification proposal procedures and 
revised qualification specifications for the first meeting of the group in London on 4 
December 2007. The group agreed that by 2009 we should be ready to show how 
accreditation would work and have demonstrated the practicality of the approach. 
This required: 

1. Review of the draft qualification specifications (EFPA Benchmark definitions) 
for each of the three levels of competence defined by the earlier work of the 
SG, with an emphasis on Level 2 as representing the general level of user 
certification. 

2. Mapping current qualifications to the EFPA benchmark definitions for Levels 
1 and 2 (it was agreed that Level 3 may be left for the time being).  

 
Following the London meeting, the TUQ working group met in Copenhagen on 25 
April 2008, where it discussed the idea of a European item bank for testing 
knowledge, and agreed to develop a Business plan. This was reported back to the 
SCTT at its meeting in July 2008 in Berlin. Further meetings of the TUQ were held on 
September 19, 2008 in Oslo, on January 9, 2009 in London and on May 12, 2009 in 
Santiago da Compostela.  
 
The TUQ working group produced a detailed set of recommendations concerning the 
procedures that need to be followed for accreditation: to ensure that the national 
certification scheme is in line with the EFPA standards and to ensure that there is 
sufficient control over the quality of assessment of test user competence. In 
addition, the working group produced detailed specifications of the standards and 
mapped these to their national schemes, where these are in place (i.e. for UK, 
Norway and Sweden).  Specifications for Level 2 of the qualification model (i.e. 
independent test use within a limited range of situations and settings) were 
produced and similar specifications prepared for Levels 1 (i.e. test use under 
supervision) and 3 (i.e. independent test use in a wide range of situations and 
settings with specific areas of expertise).  
A survey was carried out of the SCTT member association representatives to gauge 
the level of interest that there would be for European test user certification 
accreditation. The results of this indicated a high level of potential interest.  
 

Phase 4: 2009 ς 2011: Pilot procedures. 
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Following discussion with representatives of the EFPA Executive Council on 15th 
April 2009, it was recommended for 2009-2011: 

1. That the Working Group complete its current work by carrying out a pilot 
implementation project within UK, Norway and Sweden (the three 
countries which were awarding certificates in test use that were aligned 
with the EFPA standards).  
a. For this purpose, the current Working Group representatives from 

UK, Sweden and Norway would be invited to continue their work 
on the project. 

b. Representatives from Denmark, Spain and the Netherlands, all of 
whom are planning to set up test user certification procedures 
soon, would be invited to join those from UK, Norway and 
Sweden, to form the inaugural European Accreditation Committee 
- Testing (EAC-T) 

c. The EAC-T would commence operation from 1st August 2009. 
2. That, in parallel with this activity, the SCTT move ahead with developing 

[ŜǾŜƭ о όΨŜȄǇŜǊǘΩ ƭŜǾŜƭύ ŎŜǊǘƛŦƛŎŀǘƛƻƴ ŀǎ ǘƘŜ ōŀǎƛǎ ŦƻǊ ŀ {ǇŜŎƛŀƭ wŜƎƛǎǘŜǊ 
associated with the Europsy through the establishment of a new Working 
Group set up under the auspices of the SCTT.  

3. That a set of proposals for a Europsy Special Register be brought to the 
2011 EFPA General Assembly. 

4. That the SCTT together with the EFPA EC explore opportunities for 
European funding to support and hopefully accelerate the developments 
we have outlined. 

5. That the issue of nomenclature be considered. At present, we are using as 
ΨǿƻǊƪƛƴƎ ǘƛǘƭŜǎΩ [ŜǾŜƭǎ мΣ н ŀƴŘ оΦ Lǘ ƛǎ ǊŜŎƻƎƴƛǎŜŘ ǘƘŀǘ ǘƘŜǎŜ ŀǊŜ ƴƻǘ 
aligned with the levels of the European Qualification Framework and 
there would be merit in making this alignment.  

6. That the initial business plan survey, carried out in 2008, be extended to 
include all EFPA member associations and that from this and the results 
of the pilot, a detailed business plan be produced for 2011. 

 
Those appointed for the first meeting of the EFPA EAC-T were: 

Chair: Dave Bartram (UK) 
UK: Pat Lindley 
Norway: Sverre Nielsen 
Sweden: Mattias Lundberg 
Spain: Ana Hernández 
Denmark: Anne Thrane   
Netherlands: Nico Smid 

 
The first meeting was held in Stockholm on 24 August 2009. The EAC-T next met in 
London, December 11, 2009. At this meeting, Eva Bergvall, who had taken over the 
management of STP in Sweden from Mattias Lundberg, replaced him on the EAC-T. 
 
A meeting planned for Valencia April, 21-22, 2010 had to be deferred to November 
due to travel problems associated with the eruption of Eyjafjallajökull in Iceland and 
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the resulting dust cloud. The meeting was held on November 3, 2010. It was at this 
meeting that the committee approved the BPS submission for accreditation, subject 
to final versions of the corrected documents being submitted to the EAC-T. 
 
The next meeting in London April 7 2011 agreed the following recommendations for 
the EFPA Executive Council and General Assembly:  

1. To confirm the EAC-¢Ωǎ ŀŎŎǊŜŘƛǘŀǘƛƻƴ ƻŦ UK Level 2. 
2. To formally constitute the EAC-T and empower it to approve future 

accreditations. 
To continue to support the initiatives of Norway, Spain, Denmark and Sweden and to 
encourage other countries who might be interested.   
 
At its final meeting in Istanbul July 6 2011, Lars Michaelsen replaced Anne Thrane as 
the representative for Denmark. 
 
Relating to the implementation of the Level 2 qualification in test use, the EFPA GA 
in Istanbul in July 2011 approved the recommendations made by the EC on behalf of 
the SCTT that: 

1. To avoid confusion between the process of accrediting Level 2 qualifications 
in Test Use and the awarding of EuroPsy and EuroPsy-related qualifications, 
and confusion with the EuroPsy European Awarding Committee, the EAC-T be 
known as the Test User Accreditation Committee (TUAC). 

2. The accreditation procedures piloted during 2009-2011 by the EAC-T be 
approved for use in future accreditations. 

3. The EAC-¢Ωǎ ŀŎŎǊŜŘƛǘŀǘƛƻƴ ƻŦ ǘƘŜ .ǊƛǘƛǎƘ tǎȅŎƘƻƭƻƎƛŎŀƭ {ƻŎƛŜǘȅΩǎ [ŜǾŜƭ н 
qualification in occupational test use be confirmed. 

4. A levy of 5 Euros per certification be made by EFPA for the issue by a 
Member Association of Level 1 or 2 certificates bearing the EFPA 
accreditation logo.  

5. The TUAC be formally constituted as a sub-committee of the SCTT and the 
TUAC be empowered to approve future accreditation applications and 
renewals. 

6. The current Level 2 test user qualification initiatives of Norway, Spain, 
Denmark and Sweden be supported by the TUAC and initiatives from other 
countries be encouraged.    

 
It was also agreed that the SCTT be transformed into a Board of Assessment 
operating according to the terms of reference for EFPA Boards. The GA endorsed the 
recommendation that the new Board develops ideas about a Special EuroPsy in 
assessment and liaises with the EuroPsy European Awarding Committee (EAC) on 
this.  
 

Phase 5 TUAC: operational 2011-2013 
 
The new TUAC had its first meeting on March 8, 2012, in Brussels. Membership of 
TUAC as of the Brussels meeting was. 
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Name Country 

Dave Bartram (Chair) UK 

 Pat Lindley UK 

Sverre Nielsen Norway 

Eva Bergvall Sweden 

Lars Michaelsen Denmark 

Ana Hernández Spain 

Urszula Brzezinska Poland 

 
Meetings focused on the Swedish application and on developing terms of reference. 
Meetings were held on July 2, 2012 in Amsterdam (at the ITC Conference), on 
November 22 2012, with the BoA in Brussels and on 18 March in Gothenburg to 
provide detailed support to the Swedish submission. 
 
Progress by TUAC and related test user qualification projects was reported to the 
July 2013 EFPA GA in Stockholm. The report noted the following achievements. 
 
Revision of the EFPA Test Use standards to cover assessment 
Prior to the formation of the Board of Assessment, the Standing Committee on tests 
and testing had produced a set of test use standards contextualized for application 
to testing in occupational, educational and health related settings. A three-level 
model of competence had been defined representation differing levels of expertise 
in the practice of test use. The SCTT had developed and approved detailed 
specifications for qualifications in occupational test use for all three levels of 
competence and outlines for the other two areas of practice. Details of this work 
were provided on the 2011 report to the General Assembly. For the present the task 
was to revise the test use standards to more broadly cover assessment. At the same 
time, it was necessary to bring the specifications for assessment in educational and 
health settings up to the same level of detail as those for occupational assessment.  
 
It was necessary to agree this new expansion of the original EFPA Standard for Test 
Use to inform the process of developing guidance on the standard of psychological 
assessment expected of those attaining the basic EuroPsy certificate. This guidance 
was produced as one of the agreed actions of the BoA.  The Board set up a small 
working group to do this (Dave Bartram (Chair), with José Muñiz, Anders Sjöberg, 
Canan Sumer, and Pat Lindley). 

¶ A draft was produced by the working group chair and accepted with a few 
minor changes by the rest of the group.   

¶ This version was sent for consultation to all members of the Board early 
in 2013 and no substantive amendments were proposed. 

¶ The document was agreed by the Board in March 2013. 
The document sets out the standards for psychological assessment for use in 
occupational, educational and health related settings for all three levels of 
competence. 
 
Development of guidance for EuroPsy NACs on coverage of assessment 
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Following on from the previous activity, a document was prepared entitled 
άDǳƛŘŀƴŎŜ ƻƴ ǘƘŜ ǎǘŀƴŘŀǊŘ ƻŦ ŎƻƳǇŜǘŜƴŎŜ ŜȄǇŜŎǘŜŘ ƛƴ ǇǎȅŎƘƻƭƻƎƛŎŀƭ ŀǎǎŜǎǎƳŜƴǘ ŦƻǊ 
ǇǎȅŎƘƻƭƻƎƛǎǘǎ ŜƭƛƎƛōƭŜ ŦƻǊ ǘƘŜ ōŀǎƛŎ 9ǳǊƻǇŜŀƴ /ŜǊǘƛŦƛŎŀǘŜ ƛƴ tǎȅŎƘƻƭƻƎȅ όǘƘŜ 9ǳǊƻtǎȅύέΦ 
This document was developed from the EuroPsy regulations and their annexes and 
sets out a specification for how education and supervised practice could meet the 
Level 2 standard for competence in psychological assessment. Level 2 is the 
minimum level expected of psychologists involved in routine practitioner use of 
assessment. (Level 3 defines the competence expected of specialists in assessment).  

¶ A draft of this guidance was produced by the Convener in parallel with 
the revision of the test use standard documentation. 

¶ This draft was approved by the working group (Dave Bartram (Chair), with 
Jose Muniz, Anders Sjöberg, Canan Sumer, and Pat Lindley) and circulated 
for consultation to the whole Board and no substantive amendments 
were proposed. 

¶ The document was agreed by the Board in March 2013. It has the status 
of a Guidance document intended for consideration by the EFPA EAC as 
an informative document for use by EuroPsy NACs. 

 
Report on the work of the Test User Accreditation Committee (TUAC) 

¶ Accreditation of the BPS Level 2 Occupational Test User qualification. This 
ƘŀŘ ōŜŜƴ ŎƻƴŦƛǊƳŜŘ ƛƴ нлмм ŀƴŘ ŀǿŀǊŘ ƻŦ ǘƘŜ Ψ9ǳǊƻ¢ŜǎǘΩ ŎŜǊǘƛŦƛŎŀǘŜǎ 
began in the UK in February 2012. By November 2012, 778 registrations 
had been issued (this represents revenue of 3,890 Euros for EFPA).  

¶ Work progressed on the accreditation of test user qualification in 
Sweden, Norway, Denmark and Poland. A preliminary submission for 
accreditation was received from Sweden and following a review, was in 
the process of being revised.  

¶ A working document on test user certification was developed by Ana 
Hernández which analyses different options to certify test users in Spain, 
within the framework of EuroPsy and ISO 10667. 

¶ A document had been produced to act as a simple explanation of the 
EFPA test use standard and its potential use in test user certification. The 
EFPA EuroTest accreditation scheme is also explained 

 
Following the GA in July 2013, several documents were added to the EFPA Website. 
These included the revised standards and guidance regarding test user accreditation. 
 

Phase 6 TUAC: 2013-2017 
 
TUAC met on July 3, 2014, in San Sebastian (at the ITC Conference), where delays 
were reported by Sweden in finishing documentation. On November 6, 2014, at its 
meeting in Brussels, subject to submission of the minor revisions, TUAC 
recommended to the BoA that the Swedish Psychological Association be accredited 
by EFPA to award the EuroTest certificate through STP. 
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During this period work also progressing support of Poland and Spain and 
developments in those countries. Progress in Norway and Denmark were less 
marked.  
TUAC planned to meet on April 7, 2016, Brussels. However, the meeting had to be 
cancelled due to terrorist activity. The agenda items remained important ones and 
focused on ŘƛǎŎǳǎǎƛƻƴ ƻŦ ¢¦!/Ωǎ ōǊƻŀŘŜǊ ǊŜƳƛǘ ŀƴŘ ǇǊƻǇƻǎŀƭǎ ŦƻǊ ǘƘŜ .ƻ! ŀŎǘƛƻƴ 
plan.  

¶ Suggestions about the promotion of test user accreditation throughout 
Europe and the broadening of the role of TUAC to become a forum for the 
management of test standards more generally. 

¶ Promotion of and increasing accessibility of the standards. 

¶ Supporting the development of diverse local national qualification models - 
outside of EuroTest. 

¶ Collaboration with ITC, EAWOP and other organizations. 

¶ Collaboration with Member Associations. 
 
The last meeting of TUAC members was with the BoA in London, January 11-12, 
2017. The TUAC Convenor was not present due to illness but liaised with Pat Lindley 
and Sverre Nielsen, who were. They presented and discussed TUAC issues with the 
BoA. 
 
Expanding the remit of TUAC would entail an increasing overlap with the 
responsibilities of the BoA. On the other hand, there was not sufficient work for 
TUAC to remain as a standing committee with its current limited remit. The outcome 
of this discussion was summarised in the email sent to TUAC members by the TUAC 
convenor on 22 January 2017.  
 

ά²Ŝ ǇǊƻǇƻǎŜŘ ǘƘŀǘ ǘƘŜ .ƻ! ǎŜǘ ǳǇ an accreditation working group as and 
when it gets a request from a member association for accreditation. The 
accreditation working group would contain BoA members, one of whom 
would chair the group on behalf of the Board, relevant test user qualification 
experts and one or more representatives of the member association seeking 
accreditation. The expenses for the group could be charged to the country 
seeking accreditation if necessary. The group would operate until the 
accreditation had been completed and it had reported back to the BoA. It 
would then disband.  
 
This proposal was accepted by the Board and it was agreed that TUAC should 
formally cease to exist as a standing committee. This position will be 
formalised by the Convenor in her report to the next EFPA General Assembly 
ς in July.  
To provide the information necessary for future working groups, it was felt 
important that membership should contain at least one person with 
experience of the accreditation procedures and that we should put together 
ŀ ƘŀƴŘōƻƻƪ ƻƴ ǘƘŜ ǇǊƻŎŜǎǎΦ {ǾŜǊǊŜΣ tŀǘ ŀƴŘ L ƘŀǾŜ ǳƴŘŜǊǘŀƪŜƴ ǘƻ Řƻ ǘƘŀǘΦέ 
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In response to this. Other members of TUAC agreed to be involved in the new 
process. 
 
It was agreed that the BoA convenor should report back to this effect to the EC and 
recommend adoption of this new arrangement in her report to the July 2017 GA. 
 

Phase 7: 2017 ς onwards 
 
Sverre Nielsen, Pat Lindley and Dave Bartram met on 13-14 February in Thames 
Ditton, UK, to plan the production of the present report and associated 
documentation to support the work of future accreditation working groups. 
 
In addition to the development of the procedure for accreditation, TUAC and its 
predecessors produced several key documents. The following documents are on the 
EFPA website and available to all. 
 

¶ ¢ƘŜ ŘƻŎǳƳŜƴǘ ά! 9ǳǊƻǇŜŀƴ {ǘŀƴŘŀǊŘ ŦƻǊ ¢Ŝǎǘ ¦ǎŜέ ǇǊƻǾƛŘŜǎ ŀ ƎŜƴŜǊŀƭ 
introduction to the EFPA Test User standards and how they can be used 
to support user qualification in Member Associations. 

 

¶ The actual standard iǎ ŘŜǎŎǊƛōŜŘ ƛƴ ǘƘŜ 5ƻŎǳƳŜƴǘ ǘƛǘƭŜŘ ά9Ct! .ƻ! 
Qualification Specification all levels 10-03-нлмнέΦ ¢Ƙƛǎ ƎƛǾŜǎ ŘŜǘŀƛƭǎ ƻŦ ǘƘŜ 
standards for three different levels of test use and in terms of three 
different contexts of use: health, work and education. The standards can 
be used in several ways but are designed to facilitate the development of 
competence-based qualifications in test use. They are intended to 
ǇǊƻǾƛŘŜ ŀ ƎŜƴŜǊŀƭ 9ǳǊƻǇŜŀƴ ƭŜǾŜƭ ΨōŜƴŎƘƳŀǊƪΩ ŀƎŀƛƴǎǘ ǿƘƛŎƘ ƴŀǘƛƻƴŀƭ 
qualification systems can be compared, audited or accredited. 

 

¶ EFPA has approved procedures for the accreditation of national test user 
qualifications. Currently these are confined to Levels 1 and 2 of this 
framework in the context of test use in employment-related settings. Two 
documents provide the rules governing the accreditation procedure 
όάwǳƭŜǎ DƻǾŜǊƴƛƴƎ /ŜǊǘƛŦƛŎŀǘƛƻƴ ǇǊƻŎŜŘǳǊŜ ±м-лέύ ŀƴŘ ǘƘŜ ǇǊƻŎŜŘǳǊŜ 
ƛƴǾƻƭǾŜŘ ƛƴ ƻōǘŀƛƴƛƴƎ ŀŎŎǊŜŘƛǘŀǘƛƻƴ όά9Ct!-TUAC Obtaining EFPA 
!ŎŎǊŜŘƛǘŀǘƛƻƴ ŦƻǊ bŀǘƛƻƴŀƭ ¢Ŝǎǘ ¦ǎŜǊ /ŜǊǘƛŦƛŎŀǘƛƻƴέύΦ aŜƳōŜǊ !ǎǎƻŎƛŀǘƛƻƴǎ 
interested in this should request further information from the Board of 
Assessment through the EFPA Head Office. 

 

¶ In 2011 the Standing Committee on Tests and Testing became the Board 
of Assessment. Since then the Board has produced an updated version of 
its test user standards intended to cover the broader range of assessment 
όά9Ct! {ǘŀƴŘŀǊŘǎ ŦƻǊ tǎȅŎƘƻƭƻƎƛŎŀƭ !ǎǎŜǎǎƳŜƴǘέύΦ ¢ƘŜ .ƻŀǊŘ ŀƎǊŜŜŘ ŀ 
ŘŜŦƛƴƛǘƛƻƴ ƻŦ ŀǎǎŜǎǎƳŜƴǘ ŀǎ ŀ άǎȅǎǘŜƳŀǘƛŎ ƳŜǘƘƻŘ ƻǊ ǇǊƻŎŜŘǳǊŜ ŦƻǊ 
ascertaining the psychological characteristics of an individual or group of 
ƛƴŘƛǾƛŘǳŀƭǎΣ ƻǊ ǘƘŜ ǇŜǊŦƻǊƳŀƴŎŜ ƻŦ ŀƴ ƛƴŘƛǾƛŘǳŀƭ ƻǊ ƎǊƻǳǇ ƻŦ ƛƴŘƛǾƛŘǳŀƭǎέΦ 
¢ƘŜ .ƻŀǊŘ ŜƳǇƘŀǎƛǎŜǎ ǘƘŀǘ ƛǘ ƛƴǘŜƴŘǎ ŀ ōǊƻŀŘ ǾƛŜǿ ƻŦ ΨǇǎȅŎƘƻƭƻƎƛŎŀƭ 
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ŎƘŀǊŀŎǘŜǊƛǎǘƛŎǎΩΦ LƴŘŜŜŘΣ ǘƘŜ ǘŜǊƳ ƛǎ ǳǎŜŘ ǘƻ ŘƛŦŦŜǊŜƴǘƛŀǘŜ ōŜǘǿŜŜƴ 
physical and psychological characteristics rather than imply any 
restriction to trait-like attributes. The definition is based on that 
developed for the ISO 10667 standard on assessment and this makes 
clear that it covers all types of psychological attribute, assessed at 
individual as well as aggregate levels (team, organization, network, 
family, social group etc.). We also envisage this covering the 
ƳŜŀǎǳǊŜƳŜƴǘ ƻŦ ΨŎǊƛǘŜǊƛŀΩ ƛƴ ǎƻ ŦŀǊ ŀǎ ǘƘŜǎŜ ŀǊŜ ǊŜƭŜǾŀƴǘ ǘƻ ǘƘŜ 
άǇŜǊŦƻǊƳŀƴŎŜ ƻŦ ŀƴ ƛƴŘƛǾƛŘǳŀƭ ƻǊ ƎǊƻǳǇ ƻŦ ƛƴŘƛǾƛŘǳŀƭǎέΦ  

 
In addition, guidance was developed for relating level 2 competence in psychological 
assessment to the basic EuroPsy requirements and a specification was drawn up for 
a Special EuroPsy in Psychological Assessment.  
 
Finally, it is important to emphasise that all these developments were carried out 
with wide ranging consultation with member associations and were based on several 
empirical pieces of research, such as the assessment of importance of different 
aspects of knowledge and skills for different levels of competence.  
 
 

Issues raised during the project 
 

Throughout the project certain issues were raised on a number of occasions. These 

included: 

1. Role of EFPA in delivering qualifications. 

2. Qualification of non-psychologist test users. 

3. Relationship of the test use standards to the EuroPsy. 

 

Role of EFPA in delivering qualifications 
 
The question arose of whether EFPA could itself deliver or manage the assessments 

necessary for certifying test user competence. It was decided that this would not be 

practical. It would require considerable investment to set up and would be difficult 

to manage in a uniform way across diverse member associations. Consideration was 

also given to the idea of creating an item bank from which sets of measures of 

knowledge relating to test use could be produced. This would be available Europe-

wide and would provide a part of the overall assessment of competence. Practical 

skills would still need to be assessed locally by accredited personnel. 

 

After considerable discussion and investigation of options, the most practical 

strategy was agreed as being one where EFPA did not get involved in the assessment 

of competence directly, but developed a process whereby member associations that 

had or were planning to have qualifications could get their procedures for assessing 

competence in test use accredited by EFPA. 
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Qualification of non-psychologists as test users 
 
Member associations differ in their views on whether, as psychologists, we should 

focus only on the qualification of psychologists as test users or whether we should 

endeavor to set standards for all test users, whether they are psychologists or not. 

Particularly in the occupational testing field, the use of some types of tests by non-

psychologists is widespread. Use of tests by teachers in education is also widespread 

as it is by professional groups like speech therapists or psychiatric nurses in the 

health and social care sectors. 

 

It was decided that we should take a neutral position on this issue, allowing member 

associations to impose whatever conditions of eligibility they wanted to locally. For 

this reason, the approach adopted was one of defining competence, rather that 

setting out the learning inputs or professional qualifications required for 

competence. We also specified competence in terms of three contexts (work, health 

and education) and three levels. This provides the flexibility when designing local 

qualifications for member associations to structure who is eligible to qualify at each 

level in each context in line with their national policy.  

 

Relationship of the test use standards to the EuroPsy 
 

Level one competence was defined as relating to the use of tests under supervision. 

The competences defined were those that could be acquired by most professionals 

but would need to be exercised under the supervision of someone qualified to 

practice independently. Level two was defined as the general level of independent 

practice for routine use of assessments within a given setting. This was deemed to 

be the level we would expect any psychologist to be able to attain. As this is a basic 

level for psychologists, we produced guidance for the EuroPsy EAC on how local 

national qualifications could be audited to see whether they met this standard (see 

Annex 6). Level 3 was defined in terms of expert or specialist professional use. 

 

We were also asked to consider the idea of a Specialist EuroPsy in assessment. An 

analysis of the three levels in terms of the European Qualification Framework was 

carried out (Doc 65) as part of the project to develop a specialist EuroPsy 

specification. Subsequently, a document setting out the case for a specialist EuroPsy 

was produced (Doc 103) together with a document detailed the requirements for 

the qualification (Doc 102). This defined the Level 3 requirements in terms of 

assessment (rather than just test use) standards. It would provide a qualification 

specializing in assessment for people who had already met the basic EuroPsy 

requirements. So far, EFPA has not develop this proposal further. 
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HANDBOOK 
 
Following the demise of TUAC as a standing committee of the BoA in 2017, the BoA 
agreed that it would set up accreditation working groups as and when it gets a 
request from a member association for accreditation. The accreditation working 
group will contain BoA members, one of whom shall chair the group on behalf of the 
Board, relevant test user qualification experts and one or more representatives of 
the member association seeking accreditation. The expenses for the group shall be 
charged to the country seeking accreditation if necessary. The group will operate 
until the accreditation has been completed and it has reported back to the BoA. It 
will then disband.  

 
 
EFPA test user standards and other documents relevant for test 

user qualification: 
 
Documents available from the EFPA website  

 

There are documents available on the EFPA website for download as PDFs. The 

location is: http://www.efpa.eu/professional-development/assessment 

 

Test User Standards documents. 
This section has two documents that are downloadable. 

 

Standards for test use: a general introduction. 

¢ƘŜ ŘƻŎǳƳŜƴǘ ό5ƻŎ мму ǎŜŜ !ƴƴŜȄ мύ ά! 9ǳǊƻǇŜŀƴ {ǘŀƴŘŀǊŘ ŦƻǊ ¢Ŝǎǘ ¦ǎŜέ 

provides a general introduction to the EFPA Test User standards and how 

they can be used to support user qualification in Member Associations. 

   

The test use standards and specifications for qualifications. 

TƘŜ t5C ό5ƻŎ стō ǎŜŜ !ƴƴŜȄ нύ ƭŀōŜƭƭŜŘ άEFPA BoA Qualification 

specifications All Levels 10-3-нлмнέ Ŏƻƴǘŀƛƴǎ ŀ Řƻcument titled: ά9Ct! 

Standards for Test Use: Work, Education, and Health & Social Care, Levels 1, 2 

and 3. Performance Requirements, Context definitions and Knowledge & Skill 

ǎǇŜŎƛŦƛŎŀǘƛƻƴǎ ŦƻǊ ǘƘŜ ǘƘǊŜŜ 9Ct! ƭŜǾŜƭǎ ƻŦ ǘŜǎǘ ǳǎŜǊ ǉǳŀƭƛŦƛŎŀǘƛƻƴέΦ 

 

The three levels of competence defined by the Standards for test use relate 

to: 

1. Test administration under well-defined conditions. 

нΦ ¢Ŝǎǘ ǳǎŜ ƻŦ ŀ ƭƛƳƛǘŜŘ ƴǳƳōŜǊ ŀƴŘ ǊŀƴƎŜ ƻŦ ƛƴǎǘǊǳƳŜƴǘǎ ƛƴ ǿŜƭƭπŘŜŦƛƴŜŘ 

conditions (such as assessment for job selection, assessment of children with 

learning difficulties etc). 

http://www.efpa.eu/professional-development/assessment
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оΦ {ǇŜŎƛŀƭƛǎǘ ǳǎŜ ƻŦ ǘŜǎǘǎ ŦƻǊ ƛƴπŘŜǇǘƘ ŀǎǎŜǎǎƳŜƴǘǎ ŀƴŘ ƛƴ ǇǊƻǾƛŘƛƴƎ ƎǳƛŘŀƴŎŜ 

and advice to others on the use of tests. 

 

To date only Level two of the occupational standard has been used by EFPA for 

national test user qualification accreditation. Accredited qualifications can award the 

EuroTest certification. 

Accreditation of test user certification 
This section has two documents that are downloadable. 

 

A general introduction to the accreditation process. 

The P5C ό5ƻŎ отō ǎŜŜ !ƴƴŜȄ оύ ƭŀōŜƭƭŜŘ ά9Ct!-TUAC Obtaining EFPA 

ŀŎŎǊŜŘƛǘŀǘƛƻƴ ŦƻǊ bŀǘƛƻƴŀƭ ¢Ŝǎǘ ¦ǎŜǊ /ŜǊǘƛŦƛŎŀǘƛƻƴέ Ŏƻƴǘŀƛƴǎ ŀ ŘƻŎǳƳŜƴǘ ǘƛǘƭŜ 

ά9Ct! ŀŎŎǊŜŘƛǘŀǘƛƻƴ ŦƻǊ ƴŀǘƛƻƴŀƭ ǘŜǎǘ ǳǎŜǊ ŎŜǊǘƛŦƛŎŀǘƛƻƴέ 

 

Rules and regulations 

The PDF (Doc 36b see Annex 4) labelleŘ άwǳƭŜǎ ƎƻǾŜǊƴƛƴƎ ŎŜǊǘƛŦƛŎŀǘƛƻƴ 

procedure V1-лέ Ŏƻƴǘŀƛƴǎ ŀ ŘƻŎǳƳŜƴǘ ǘƛǘƭŜŘ ά9ǳǊƻ¢Ŝǎǘ-WO: European 

/ŜǊǘƛŦƛŎŀǘŜǎ ŦƻǊ tǎȅŎƘƻƭƻƎƛŎŀƭ ¢Ŝǎǘ ¦ǎŜ ƛƴ ²ƻǊƪ ŀƴŘ hǊƎŀƴƛȊŀǘƛƻƴŀƭ {ŜǘǘƛƴƎǎέΦ 

The document contains the rules governing a system for the improvement of 

standards of test use in Europe by means of a procedure for accrediting 

European Certificates in Psychological Test Use (EuroTest), which may be 

awarded to any person who can demonstrate that they meet the EFPA 

Standards relating to test user knowledge, skills, competence and ethical 

conduct. The system recognises three distinct levels of competence in test 

use, reflecting the major differences found in practice in the application of 

testing in work and organizational settings. 

 

Assessment Standards 
This section Ŏƻƴǘŀƛƴǎ ŀ ǎƛƴƎƭŜ t5C ό5ƻŎ ммр ǎŜŜ !ƴƴŜȄ рύ ά9Ct! {ǘŀƴŘŀǊŘǎ ŦƻǊ 

tǎȅŎƘƻƭƻƎƛŎŀƭ !ǎǎŜǎǎƳŜƴǘ нлмоέΦ ¢Ƙƛǎ Ŏƻƴǘŀƛƴǎ ŀ ŘƻŎǳƳŜƴǘ ǘƛǘƭŜ ά9Ct! {ǘŀƴŘŀǊŘǎ ŦƻǊ 

Psychological Assessment: 2013 Work, Education, and Health & Social Care, Levels 1, 

2 and 3. Performance Requirements, Context definitions and Knowledge & Skill 

specifications for the three EFPA levels of qualifications in psychological 

ŀǎǎŜǎǎƳŜƴǘέΦ ¢Ƙƛǎ ƛǎ ŀƴ ǳǇŘŀǘŜŘ ǾŜǊǎƛƻƴ ƻŦ ǘƘŜ ǘŜǎǘ ǳǎŜǊ ǎǘŀƴŘŀǊŘǎ ƛƴǘŜƴŘŜŘ ǘƻ ŎƻǾŜǊ 

the broader range of assessment. 

 

Other documents 
EuroPsy - Assessment Guidance 
LƴǘŜǊƴŀƭ 9Ct! ŘƻŎǳƳŜƴǘ άммс - EFPA BoA EuroPsy - Assessment Guidance - 25-03-

нлмоΦŘƻŎέΥ ǎŜŜ !ƴƴŜȄ сΦ 5ƻŎǳƳŜƴǘ ǘƛǘƭŜŘ άDǳƛŘŀƴŎŜ ƻƴ ǘƘŜ ǎǘŀƴŘŀǊŘ ƻŦ ŎƻƳǇŜǘŜƴŎŜ 

expected in the area of psychological assessment for psychologists eligible for the 



P a g e  | 19 
 

Doc 526 EFPA TUAC User Qualification Report: 2001-2017 

ōŀǎƛŎ 9ǳǊƻǇŜŀƴ /ŜǊǘƛŦƛŎŀǘŜ ƛƴ tǎȅŎƘƻƭƻƎȅ όǘƘŜ 9ǳǊƻtǎȅύέΦ ¢Ƙƛǎ ŘƻŎǳƳŜƴǘ ƛǎ ƛƴǘŜƴŘŜŘ 

to be read as a supplement to the EFPA EuroPsy Regulations and their Annexes. It is 

intended primarily for the guidance of EuroPsy National Awarding Committees and 

assumes that all psychologists should be competent in assessment to at least Level 

Two. 

 

Certificate for a level 3 qualification in assessment 

LƴǘŜǊƴŀƭ 9Ct! ŘƻŎǳƳŜƴǘ άмло - EFPA BOA Arguments in favour of a Certificate for a 

level 3 qualificaǘƛƻƴ ƛƴ ŀǎǎŜǎǎƳŜƴǘΦŘƻŎέΥ ǎŜŜ !ƴƴŜȄ тΦ ¢Ƙƛǎ ǎŜǘǎ ƻǳǘ ǘƘŜ ŎŀǎŜ ŦƻǊ ŀ 

specialist EuroPsy in Assessment and was requested by the EFPA president in 2011.  

This has not been progressed. 

 

LƴǘŜǊƴŀƭ 9Ct! ŘƻŎǳƳŜƴǘ άлср-EFPA SCTT Level 3 specification draft 10-4-2011ΦŘƻŎȄέΥ 

see Annex 8, defines the details of the proposed Level 3 test user qualification and 

sets it within the context of the European Qualification Framework. Internal EFPA 

ŘƻŎǳƳŜƴǘ άмлн - 9Ct! .h! [ŜǾŜƭо 9ǳǊƻtǎȅ ŎƻƳǇŜǘŜƴŎƛŜǎΦŘƻŎέ όǎŜŜ !ƴƴŜȄ фύ 

provides an updated specification of the competencies required in terms of the 

assessment standards rather than juts test use. 

Procedures for EFPA accreditation (Refer to annexes for details) 
 
The documents described above contain all the details of the standards, rules and 
regulations. They do not, however, describe the process of accreditation. This 
process was developed by TUAC in its pilot projects to accredit the UK and Sweden. 
This section provides an outline guide to that, describing: 

¶ the role of the accreditors in the form of a working group set up by the BoA. 

¶ the role of the applicants for accreditation, i.e. the member association 
seeking accreditation.  

¶ the guidance and support provided through the BoA for member associations 
producing test user qualifications 

 
The member association which is seeking accreditation, either for an existing 
qualification or a planned one, should contact the EFPA BoA to inform it of their 
ƛƴǘŜƴǘƛƻƴǎΦ ¢ƘŜ ƳŜƳōŜǊ ŀǎǎƻŎƛŀǘƛƻƴΩǎ Ǉƭŀƴǎ ǿƛƭƭ ǘƘŜƴ ōŜ ŘƛǎŎǳǎǎŜŘ ŀƴŘ ŀƴ 
accreditation working group established by the BoA. As noted earlier, the 
accreditation working group will contain BoA members, one of whom shall chair the 
group on behalf of the Board, relevant test user qualification experts and one or 
more representatives of the member association seeking accreditation.  
 
The first task of the working group will be to agree an action plan and assign roles. 
This will need to include but is not limited to: 

¶ Guidance and support in the setting up of a national qualification process if 
one does not already exist. 

¶ Modification of any existing procedures needed to meet the standard. 
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¶ Help in the process of ensuring the national standards can be mapped to the 
EFPA standard specification for the qualification. 

¶ Guidance on the process of setting up a National Awarding Committee (NAC) 
to take responsibility for the qualification within the member association. 

¶ Guidance on the preparation of documentation that needs to be submitted in 
the formal application for accreditation. 

 
The formal application needs to consist of documentation that includes: 

¶ Detailed descriptions of the procedures used by the member association to 
assure quality and consistency in the award of qualifications. 

¶ Documentation showing the way in which the local qualification covers the 
EFPA standard.  

¶ Formal acceptance of the EFPA regulations (see Annex 4), including a copy of 
the local terms of reference for the NAC.  

¶ Agreement from the member association to establish a local register of 
qualifications awarded and to remit to EFPA the agreed charges for 
accreditation. 

 
The working group will then select two of its members to act as reviewers. These will 
be chosen for their independence from the applicant member association and their 
experience in the accreditation process. Ideally one of these people will have been 
through an accreditation in the past either as an applicant or as an accreditor. The 
reviewers will study all the documentation and report back to the working group. 
They can make one of three recommendations: 

1. The application is complete and can be recommended for accreditation. 
2. The application is incomplete and needs further revision. 
3. The application indicates some fundamental weaknesses that would need to 

be addressed before a further application would be accepted for review. 
If the two reviewers agree that the application is complete, the working group 
makes a recommendation to the BoA that accreditation be awarded. If one or both 
reviewers have reservations, the working group meets to discuss these and agree a 
way forward with the member association. From our experience in TUAC we would 
expect any application to require at least one round of revision following review. 

 
To assist future accreditation working groups, EFPA can make available the 

documentation that was produced during the UK and Swedish pilot accreditation. 
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Annexes  
Annex 1 118 - EFPA BoA The European standard for test use.doc 

Annex 2 067b-EFPA BoA Qualification specifications All Levels 10-3-2012.doc 

Annex 3 037b-EFPA-TUAC Obtaining EFPA accreditation for national test user 

certification.doc 

Annex 4 036b-EFPA-TUAC Rules governing Certification Procedure v1-1.doc 

Annex 5 115 - EFPA BoA Qualification specifications (067b) Assessment All 

Levels 13-07-2013.doc 

Annex 6 116 - EFPA BoA EuroPsy - Assessment Guidance - 13-07-2013.doc 

Annex 7 103 - EFPA BOA Arguments in favour of a Certificate for a level 3 

qualification in assessment.doc 

Annex 8 065-EFPA SCTT Level 3 specification draft 10-4-2011.docx 

Annex 9 102 - EFPA BOA Level3 EuroPsy competencies.doc 
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Annex 1 118 - EFPA BoA The European standard for test use.doc 

! %ÕÒÏÐÅÁÎ 3ÔÁÎÄÁÒÄ ÆÏÒ 4ÅÓÔ 5ÓÅ  

Dave Bartram, Convenor of the EFPA Board of Assessment 

 

There is little uniformity across Europe in terms of test user qualification standards or 
processes. In some countries people can obtain almost any instrument without any training 
or formal qualification, in others very high standards of competence are set and people are 
expected to demonstrate that they can meet these standards before publishers will supply 
them with materials.  

As the mobility of test users increases and as the use of testing by multinational 
organizations operating across European borders increases, so it has become increasingly 
important to define some benchmark standards both for test quality and for competence in 
test use, especially in the work and organizational field. It is also important for publishers of 
tests, who operate globally, to be able to set comparable standards for supply in different 
ŎƻǳƴǘǊƛŜǎΦ LŦ ǘƘŜȅ Řƻ ƴƻǘΣ ǘƘŜǊŜ ƛǎ ǘƘŜ ŘŀƴƎŜǊ ƻŦ ΨƎǊŜȅ ƳŀǊƪŜǘǎΩ ŜƳŜǊƎƛƴƎ ǿƘŜǊŜ ǇƻƻǊƭȅ 
qualified test users buy in one country and then use in another. 

The EFPA Test User Standard 

The EFPA Test User Standard was developed to provide the basis for qualifications in test 
use. It is intended to provide a generŀƭ 9ǳǊƻǇŜŀƴ ƭŜǾŜƭ ΨōŜƴŎƘƳŀǊƪΩ ŀƎŀƛƴǎǘ ǿƘƛŎƘ ƭƻŎŀƭ 
national qualification systems can be compared or audited. The present Standard for test 
use was developed jointly by EFPA and EAWOP and focuses on qualification of users of tests 
operating in work and organizational settings.  

National test user qualification systems have been developed in a number of European 
countries (e.g. UK, Sweden, Finland, Germany and Norway). The work of the joint EFPA-
EAWOP European Working Group (EWG) sprang from the need for some higher level 
coordination of these projects and has attempted to address the complex task of defining a 
meaningful standard of competence in test use that can be used as a benchmark for a range 
of very different national approaches to test user qualification and certification. 

The present version of this Standard is the result of a six-year programme of development 
and Europe-wide consultation. 

Development of the standard  

In 2003 the Standing Committee on Tests and Testing of the European Federation of 
PsyŎƘƻƭƻƎƛǎǘǎΩ !ǎǎƻŎƛŀǘƛƻƴǎ ό9Ct!ύ ƭŀǳƴŎƘŜŘ ŀ ǇǊƻƧŜŎǘ ǿƛǘƘ ǘƘŜ ŦƻƭƭƻǿƛƴƎ ŀƛƳǎΥ 

¶ To define a standard for test user competence 

¶ To contextualise these, initially, in relation to testing in the work and organizational 

field. 

¶ To facilitate the recognition of national qualifications in that field that meet the 

standards 

¶ To assist countries in developing such qualifications  

¶ To audit new qualifications to see if they meet the EFPA standard. 
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This project was carried out in collaboration with EAWOP (the European Association of Work 
and Organizational Psychologists) and resulted in 2005 in a standard for test use, 
contextualised for testing in work and organizational settings.  The standard was developed 
by a multinational working group of psychologists and a wider consultation group involving 
ŀƭƭ ǘƘŜ 9Ct! ƳŜƳōŜǊ ŀǎǎƻŎƛŀǘƛƻƴǎΦ 9Ct! ŀŘƻǇǘŜŘ ǘƘŜ LƴǘŜǊƴŀǘƛƻƴŀƭ ¢Ŝǎǘ /ƻƳƳƛǎǎƛƻƴΩǎ όL¢/ύ 
Test Use Guidelines as the model for its approach1. This sets out three main units of 
competence, each with a number of elements, with each element defined in terms of 
detailed performance criteria. The following extract shows in outline how the ITC Guidelines 
ǎǘǊǳŎǘǳǊŜ ƛǎ ǳǎŜŘ ŦƻǊ ǘƘŜ 9Ct! ǎǘŀƴŘŀǊŘǎΦ ¢ƘǊŜŜ Ψǳƴƛǘǎ ƻŦ ŎƻƳǇŜǘŜƴŎŜΩ ŀǊŜ ŘŜŦƛƴŜŘΣ ŜŀŎƘ 
divided into a number of elements, with each element being defined by detail performance 
criteria. The Units and elements are: 

1. Take responsibility for ethical test use 

a. Act in a professional and ethical manner 

b. Ensure one has the competence to use tests 

2. Take responsibility for the use of tests 

a. Ensure that test materials are kept securely 

b. Ensure that test results are treated confidentially. 

c. Follow good practice in the use of tests 

d. Evaluate the potential utility of testing in an assessment situation 

e. Choose technically sound tests appropriate for the situation 

f. Give due consideration to issues of fairness in testing 

g. Analyse and interpret results appropriately 

h. Communicate the results clearly and accurately to relevant others 

i. Review the appropriateness of the test and its use 

3. Follow good practice in the administration of tests 

a. Make necessary preparations for the testing session 

b. Administer the tests properly 

c. Score test results accurately 

 

For each Unit, relevant aspects of the occupational context are defined. Within each Unit, 
each element is defined in terms of what performance is required of the competent test 

                                            
1 Copies of the ITC Guidelines can be downloaded from www.intestcom.org 
 

http://www.intestcom.org/
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user and the more specific contexts to which the competence relates.  In addition there is a 
specification of the knowledge and skills that underpin competence in relation to the 
Standard.   
 

Levels of competence 

During 2005-2007 three levels of competence were defined in terms of differing profiles of 
elements of competence and different degrees and coverage of knowledge and 
understanding: 

1. Test administration under well defined conditions. Competent to practice in a 

limited range of conditions, but only under supervision of the Level 2 or Level 3 user. 

2.  Test use of a limited number and range of instruments in well-defined conditions 

(such as assessment for job selection). Competent to practice independently within 

a limited range of conditions and competent to practice more broadly under the 

supervision of a Level 3 user. 

3.  Specialist use of tests for in-depth assessments and in providing guidance and 

advice to others on the use of tests. Competent to practice independently across a 

wide range of conditions within the relevant context (i.e. work and organizational 

assessment settings). While not all Level 3 users may be competent to design and 

develop tests, some may go on to develop expertise in these more advanced 

technical areas.  

This generic framework can be easily applied to test use in health or educational settings as 
well as to work and organizational ones. The EFPA project continued over the next 2 years 
(2007-2009) to consider practical issues of how to implement European accreditation of 
national qualifications in test use. EFPA conducted two pieces of empirical research to define 
the performance criteria and knowledge and skills requirements association with each of 
these roles. 

Accreditation of natio nal qualifications: The Eurotest Certificate  

From 2009 to 2011, EFPA developed a procedure for accrediting national test user 
ǉǳŀƭƛŦƛŎŀǘƛƻƴǎΣ ǳǎƛƴƎ ǘƘŜ ¦YΩǎ ƻŎŎǳǇŀǘƛƻƴŀƭ ǘŜǎǘ ǳǎŜǊ ǉǳŀƭƛŦƛŎŀǘƛƻƴǎ ŀǎ ŀ Ǉƛƭƻǘ ŜȄŀƳǇƭŜΦ {ƛƴŎŜ 
2011, EFPA has been working with a number of other countries to help facilitate the 
development of test user qualifications and accredit existing qualifications. In 2011 EFPA 
ŀŎŎǊŜŘƛǘŜŘ ǘƘŜ .ǊƛǘƛǎƘ tǎȅŎƘƻƭƻƎƛŎŀƭ {ƻŎƛŜǘȅ ǘƻ ŀǿŀǊŘ ǘƘŜ ŦƛǊǎǘ Ψ9ǳǊƻǘŜǎǘΩ ŎŜǊǘƛŦƛŎŀǘŜǎΦ Other 
countries are in the pipeline. 

¶ ²Ŝ ōŜƭƛŜǾŜ ǘƘŀǘ ǘƘŜ 9ǳǊƻǇŜŀƴ /ŜǊǘƛŦƛŎŀǘŜ ƛǎ ŀ ǿƻǊǘƘȅ ŀŘŘƛǘƛƻƴ ǘƻ ŀ ǘŜǎǘ ǳǎŜǊΩǎ 

professional qualifications, as it recognises a level of competence defined by the 

Standing Committee on Tests and Testing of EFPA, which draws its membership 

from 35 European Countries.  

¶ We believe that, apart from its intrinsic value as an acknowledgement of 

competence, multinational test suppliers will be more likely to recognise the 

Eurotest as a basis for registration of test users across borders within Europe. 
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¶ We also expect that providers of occupational assessment services and those who 

seek such services are more likely to acknowledge or require a qualification based 

on a European standard. It is very difficult for multinational organisations whether 

clients or providers to know and understand all the varying bases for registration as 

a test user across Europe.  

 

The Eurotest supports the implementation of the new ISO10667 standard for assessment by 
providing a benchmark standard for competence of test users in the provision of assessment 
services who are seeking to demonstrate compliance with the ISO standard. 

In 2013, the EFPA standard was extended to cover the broader area of assessment. EFPA 
now has a standard defined for competence in assessment for each of the three levels of 
competence in each of the main setting for assessment: Health, education and work. 

Summary  

EFPA has: 

¶ Produced a standard for test use that is contextualised for application in a number 

of different test user settings. 

¶ Defined a three-level model of competence relating to different test user roles as 

the basis for structuring qualifications in test use. 

¶ Taken an evidence-based approach to the specification of knowledge and skills 

necessary for competent test use at each level and in each context. 

¶ Established the EuroTest certificate for national Level 2 qualifications meeting the 

EFPA standard for test use in work and organizational settings to help establish a 

common European standard for competence in this area. 

 

 



EFPA Standards for Test Use:  
Work, Education, and Health & Social Care, Levels 1, 2 and 3 
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Annex 2 067b-EFPA BoA Qualification specifications All Levels 10-3-2012.doc 
 

Performance Requirements, Context definitions and 
Knowledge & Skill specifications for the three EFPA 
levels of test user qualification  
 

Version date: 10-3-2012 

 
The EFPA-EAWOP European Standards for test use have been used to define qualifications that 
relate to three levels of competence: 

1. Test administration under well defined conditions. 
2. Test use of a limited number and range of instruments in well-defined conditions (such as 

assessment for job selection, assessment of children with learning difficulties etc). 
3. Specialist use of tests for in-depth assessments and in providing guidance and advice to 

others on the use of tests. 
 

The following outlines are intended to be illustrative of the sort of roles covered by each level. These 
are not intended to cover all possibilities.  

Assistant Test User - Test administrator (EFPA Level 1)  

An individual who uses specific tests in well-defined and constrained contexts, under the supervision 
of a more experienced test user.  One who operates within organizational policies and directives on 
testing and test use.  Choice of tests and details of how they are to be used and applied is outside 
ǘƘŜ ǇŜǊǎƻƴΩǎ ŎƻƳǇŜǘŜƴŎŜΦ  

¶ Able to administer and use specific tests under the supervision of a person qualified at a 
higher Level in clearly constrained settings. 

¶ Not able to make choices about which tests should be used or provide interpretations of test 
scores beyond those provided in standard reports. 

¶ Have awareness of broader issues related to testing and test use, of limitations and value of 
using tests, and know when to seek more expert help. 

Test user (EFPA Level 2) 

For qualifications in the work area, this would typically be someone working in an HR department, 
employment agency or within a consultancy offering testing services. They may be involved in 
testing for personnel selection, development or career guidance and advice. For the educational 
area, this might be a teacher with responsibility for special educational needs assessment. In health-
related (such as Clinical or Health Psychology) areas this could cover a wide range of roles where 
testing forms a limited but important part of that role (e.g. routine assessment carried out by 
psychiatric nurses, tests used by speech therapists etc as well as routine assessment procedures 
carried out by clinical, counselling or health psychologists).   

¶ Has an understanding of the technical psychometric qualities of tests sufficient for their use 
but not for test construction. 

¶ Can work independently as a test user in a specified and limited range of settings. 

¶ Has the necessary knowledge and skills to interpret a limited range of specific tests. 

¶ Is not able to make choices about which tests should be used (beyond choices between 
those tests on which they are qualified) nor able to provide interpretations of test scores 
beyond those based on the documentation provided for test users or provided in standard 
reports. 
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Specialist in Tests and Testing (EFPA Level 3)  

This person will typically be an experienced psychologist who has, within their main area of 
practice, specialised in testing and test use and who uses tests as a core part of their practice. 
They may have specialised in relatively specific areas of testing or contexts of application (e.g. 
assessment of children, assessment for leadership development etc) but will be expected to 
have built this on a broad base of knowledge and skills.  Specialists in testing, as the term 
implies, may be particularly qualified to offer one or more of the following services: 

¶ The provision of advice and consultancy on testing.  

¶ Training others in test use. 

¶ Test construction.  

¶ The provision of expert evidence relating to test use in court cases. 
Level 3 does not require sufficient expertise in methodology to construct and develop tests, but 
people with such expertise would be covered by this level. 

4ÈÅ ÐÅÒÆÏÒÍÁÎÃÅ ÒÅÑÕÉÒÅÍÅÎÔÓ 
The emphasis of these standards is for good practice. They are aimed at people who use tests and 
testing as part of their work as a practitioner. These are not standards for academic researchers or 
methodologists in the area f testing. 
 
The performance requirements are appended as Annex 1. They have been designed to be generic. 
The same set of requirements is used in all qualifications, with changes being made to the context 
and knowledge & skills specifications that relate to them.  Level 1 and Level 2 qualifications do not 
include all the requirements. Columns L1, L2, and L3 indicate at which level requirements are 
covered.  For Units 1 and 2 it will be necessary to consider performance against the requirements at 
each level. Unit 3 can be covered at Level 1 and Level 2 and would not normally need to be re-
assessed at Level 3.   
 
This document should be considered in conjunction with the specifications of knowledge and skills 
associated with each Level and the context within which the qualification is based (e.g. assessment 
relating to health and social care, work, education or other setting).  

3ÐÅÃÉÆÉÃÁÔÉÏÎÓ ÏÆ ÃÏÎÔÅØÔ 
Detailed specifications (Annex 2) are defined covering the key variables that define the range of 
situations that should be covered within an assessment context. These have been defined for the 
use of tests in work, education, and health & social care related settings.  Other context 
specifications can readily be defined by considering the variables (e.g. types of tests used, reasons 
for using tests, test candidates etc) listed in these specifications and amending them accordingly 

+ÎÏ×ÌÅÄÇÅ ÁÎÄ 3ËÉÌÌÓ 
Knowledge and skill specifications need to be defined for each qualification. These take the Level 
ŀƴŘ /ƻƴǘŜȄǘ ƛƴǘƻ ŀŎŎƻǳƴǘ ŀƴŘ ǇǊƻǾƛŘŜ ŀ ŘŜǎŎǊƛǇǘƛƻƴ ƻŦ ǘƘŜ ΨƛƴǇǳǘǎΩ ǊŜǉǳƛǊŜŘ ǘƻ ǳƴŘŜǊǇƛƴ ŎƻƳǇŜǘŜƴŎŜΦ  
The knowledge and skills specifications for Level 1, 2, and 3 qualifications in Work related contexts 
and for Level 3 qualifications in Education and Health & Social Care related contexts are appended as 
Annex 3. 
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4ÈÅ ÃÏÎÔÅÎÔÓ ÏÆ ÔÈÅ ÔÈÒÅÅ ÁÎÎÅØÅÓ ÒÅÐÒÅÓÅÎÔ ÔÈÅ ÃÕÒÒÅÎÔ ÓÔÁÔÕÓ 
ÏÆ ÄÅÖÅÌÏÐÍÅÎÔ ÏÆ ÔÈÅÓÅ ÑÕÁÌÉÆÉÃÁÔÉÏÎÓ ÁÓ ÏÆ ÔÈÅ ÖÅÒÓÉÏÎ ÄÁÔÅ 

!ÓÓÅÓÓÍÅÎÔ 
 

Assessment of Knowledge and skills 

 

Knowledge can be assessed using conventional summative assessments (i.e. written examinations) 
employing a range of techniques ς multiple choice questions, short answer questions, essay style 
answers etc. 
 
Skills should be assessed through observation of performance in real or role-play situations. 
Assessment of the knowledge and skills detailed below can be used as evidence to support ratings of 
competence on the performance criteria (see above). 
 
Assessment of competence 

 

Assessment of competence should be carried out by a suitability qualified assessor, who should 
judge the evidence presented by the candidate in relation to each of the standards below in terms of 
whether that evidence is sufficient to judge the candidate as competent to practice without direct 
guidance or supervision. Typically assessment will be based on a number of practice scenarios, each 
of which may provide evidence covering a number of the performance requirements. It is not 
expected, nor recommended, that each criterion be assessed individually. 
 
For each criterion, a rating of the Level attained should be provided: 

 
0:  Not yet competent; no evidence or insufficient evidence provided. 
1:  Competent to practice under supervision but not independently 
2:  Competent to practice independently in a specified context across a specified and limited range 
of assessment procedures. 
3:  Competent to practice independently across one or more contexts with competence of test use in 
a wide range of assessment procedures and a high level of expertise in one or more specific areas of 
practice. 
 
A record of the assessment should be kept and where a candidate fails to reach the required rating 
of competence, the assessor should be able to explain what further development is required. 
 
The range of contexts within which the candidate has been assessed should also be recorded and 
the assessor should make a judgement as to when the variety is sufficient to infer competence to 
operate independently across the specified range of contexts.  
 

1. For a Level 1 candidate, all ratings should be 1 or higher. 
2. For a Level 2 candidate, all ratings should be 2 or higher. 
3. For a Level 3 candidate, all ratings should be 2 or higher, with ratings of 3 in areas where 

expertise is being claimed. A level 3 candidate would be expected to show greater depth and 
breadth of competence than one at Level 2.   
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Annex 1: Performance Requirements  
 

bƻǘŜΥ wŜŦŜǊŜƴŎŜǎ ǘƻ ΨŎƭƛŜƴǘΩ ǊŜƭŀǘŜ ǘƻ ǘƘŜ ŎƭƛŜƴǘ ŀǎ ŘŜŦƛƴŜŘ ƛƴ ǘƘŜ /ƻƴǘŜȄǘ ǎǘŀǘŜƳŜƴǘǎ Ŧƻr the relevant qualification. Thus clients may be organizations or 
functions within an organization as well as or instead of individuals. 
 
The shaded areas indicate which of the Performance Requirements are necessary for each of the three levels of qualification. 
 

 

Performance required: Ensure that you: Level 1 Level 2 Level 3 

Unit 1 Take responsibility for ethical test use    

Standard: 1.1 Act in a professional and ethical manner    

A Promote and maintain professional and ethical standards.    

B Implement an explicit policy on testing and test use.    

C Require people who work for or with you adhere to appropriate professional 
and ethical standards of behaviour. 

   

D Conduct communications and give feedback with due concern for the 
sensitivities of the test taker and other relevant parties. 

   

E Represent tests and testing in an accurate and balanced manner in 
communications with and through the media. 

   

F Avoid situations in which you may have or be seen to have a vested interest 
in the outcome of the test, or where the test might damage the relationship 
with your client. 

   

Standard: 1.2 Ensure you have the competence to use tests    

A Work within the limits of scientific principle and empirical evidence.    

B Have sufficient knowledge of test theory and psychometrics for the use you 
will make of tests. 

   

C Know the limits of your own competence and operate within those limits in 
terms of contexts of testing, testing methods used and modes of 
administration. 

   

D Keep up with relevant changes and advances relating to the testing methods 
you use and with advances in the tests you use. 

   

E Set and maintain high personal standards of competence.    
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F Keep up with relevant changes and developments in tests and testing and in 
areas of legislation and policy that may impact on your use of tests. 

   

Standard: 1.3 Take responsibility for your use of tests     

A Only offer testing services, modes of administration and testing methods for 
which you are qualified. 

   

B Accept responsibility for the choice of tests used, and for the 
recommendations made. 

   

C Provide clear and adequate information to participants in the testing process 
about the ethical principles and legal regulations governing psychological 
testing. 

   

D Ensure other parties are informed of their duties of responsibility and 
accountability regarding legal, contractual and ethical codes 

   

E Accept the duties of responsibility and accountability regarding legal, 
contractual and ethical codes. 

   

F Ensure that there is informed consent and that the nature of the contract 
between test-taker (or responsible person) and tester is clear and 
understood. 

   

G Be alert to any unintended consequences of test use.     

H Avoid doing harm or causing distress to those involved in the testing process.    

Standard: 1.4 Ensure that test materials are kept securely     

A Safeguard access to test materials e.g. store test materials securely and 
control access to them. 

   

B Respect copyright law and agreements that exist with respect to a test 
including any prohibitions on the copying or transmission of materials in 
electronic or other forms to other people, whether qualified or otherwise. 

   

C Protect the security of the test e.g. by not coaching individuals on actual test 
materials or other practice materials that might unfairly influence their test 
performance. 

   

D Ensure that test techniques are not described publicly or in other ways placed 
in the public domain in such a way that their usefulness is impaired 

   

Standard: 1.5 Ensure that test results are treated confidentially     

A Specify who will have access to results and define levels of confidentiality.     

B Explain levels of confidentiality to individuals before tests are administered.    
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C Limit access to results to those with a right to know.    

D Obtain the relevant consents before releasing results to others.    

E Protect data kept on file systems so that only those who have a right of 
access can obtain them. 

   

F Establish clear guidelines as to how long identifiable personal test data are to 
be kept on file. 

   

G Remove names and other personal identifiers from databases of results that 
are archived for research use, development of norms or other statistical 
purposes. 
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Performance required: Ensure that you: Level 1 Level 2 Level 2 

Unit 2 Follow good practice in the use of tests    

Standard: 2.1 Evaluate the potential utility of testing in an assessment situation     

A Base decisions about testing on a thorough analysis of the clientôs 
requirements, ensuring that you fully understand the assessment need. 

   

B Establish that the constructs being measured are relevant for the 
assessment need 

   

C Assess advantages and disadvantages of using tests instead of or with 
other sources of information or alternative assessment strategies 

   

D Produce a reasoned justification for the use of tests in relation to:    

¶          assessment methods    

¶          modes of administration,     

¶          stakeholders    

¶          and reasons for testing.    

E Conduct a risk assessment with regards to assessment method security, 
legal issues and protection of intellectual property in relation to: 

   

¶          testing methods    

¶          testing conditions    

¶          modes of administration,     

¶          context,     

¶          stakeholders.    

F Consider how other sources of information might be used together with or 
instead of the tests. 

   

G Can explain to the relevant stakeholder the utility associated with the use of 
tests and other methods of assessment. 

   

Standard: 2.2 Choose  tests appropriate for the situation     

A Examine current information covering the range of potentially relevant and 
available tests (e.g., from specimen sets, independent reviews, expert 
advice), before selecting a test to use. 

   

B Consider which tests, if any, are appropriate for the assessment contexts     
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C Choose tests based on an evaluation of the technical and user 
documentation and other available information to ensure that the testôs 
scope, reliability, validity, standardisation, fairness, accessibility, language 
or dialect version, practicality and acceptability are appropriate to the 
identified assessment need. 

   

D Agree the choice of tests, administration conditions and administration 
modes and inform relevant stakeholders. 

   

E Respond to requests from test takers by providing sufficient information to 
allow them to understand why the test was chosen.  

   

F Agree applications of results and confidentiality and security of the personal 
data and inform relevant stakeholders.  

   

Standard: 2.3 Give due consideration to issues of fairness in testing    

B Evaluate any potential for bias in the test given the testing context and 
conditions, for the various groups that will be tested.  

   

C Check:    

i.  that the modes of administration are appropriate    

ii. that the constructs being assessed are meaningful in each of the groups 
represented 

   

iii.  that evidence is available on possible group differences in performance 
on the test. 

   

iv.  that there is validity evidence to support the intended use of the test in 
the various groups and that the effects of any group differences not relevant 
to the main purpose of assessment (e.g., differences in motivation to 
answer, malingering, or reading ability) are minimised. 

   

v. that the context, culture and language of the test is appropriate(given that 
suitable accommodations may need to be made where necessary). 

   

D Interpret guidelines relating to the fair use of tests in the context of local 
policy and legislation. 

   

E Make appropriate arrangements for test takers with disabilities.     

F Ensure that test administrators are aware of issues of fairness and take 
them into account before during and after administration.  

   

G Check that administrators:    

i.  Implement accommodations for test takers with disabilities appropriately    

ii.  Can communicate proficiently with the test taker in an appropriate 
language. 
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iii.  Observe tests takers and identify any difficulties they may have with the 
test process 

   

iv.  Document any administration problems or deviations from standard 
procedures. 

   

H Analyse and interpret scores with due regard for fairness and equity issues.    

Standard: 2.4 Analyse and interpret results appropriately     

A Produce an interpretation of the results that takes account of available 
information about the test taker with due regard to the testing context, 
conditions, methods and modes; the technical qualities of the test; and the 
assessment need. 

   

B Choose suitable norm or reference groups as appropriate for the context in 
which testing took place and the testing methods used  

   

C Choose scale types and derived scores relevant to the intended use of the 
test scores e.g. standard scores, percentiles. 

   

D Consider reasonable alternative interpretations    

E Produce an interpretation of the results that takes account of available 
information from other sources or other methods of assessments.  

   

F Give due consideration to the available evidence of the technical properties 
of the test for members of the test takersô relevant demographic groups. 

   

G Take account of the possible impact of prior experience on the test    

G2 Consider possible impacts of any test-taker medication, where relevant, on 
test results. 

   

H Avoid over-generalising the results of one test     

I Ensure that invalid conclusions are not drawn from comparisons of scores 
with norms that are not relevant to the people being tested or are outdated. 

   

J Take account of any individual or group variations from standard 
procedures in test administration. 

   

K Use computer generated reports appropriately in interpretation and with due 
regard for their technical qualities. 

   

L Be prepared to justify the use of computer generated reports and deal with 
challenges in legal situations 

   

Standard: 2.5 Communicate the results clearly and accurately to relevant others    

A Identify relevant others who may legitimately receive test results.    

B Discuss results with test takers and relevant others in a constructive and 
supportive manner. 
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C Agree final recommendations with relevant others    

D Communicate results to agreed recipients    

E Provide written or oral reports for relevant interested parties, with the 
informed consent of the test takers, or their legal representatives. 

   

F Use a form and structure for a report that is appropriate to the context of the 
assessment. 

   

G Include within written reports a clear summary, and when relevant, specific 
recommendations. 

   

H Ensure that the technical and linguistic levels of any reports are appropriate 
for the level of understanding of the recipients.  

   

I Explain how the importance of the test results should be weighted in 
relation to other information about the people being assessed.  

   

J Make clear that the test data represent just one source of information and 
should always be considered in conjunction with other information. 

   

K When appropriate provide decision-makers with information on how results 
may be used to inform their decision 

   

Standard: 2.6 Review the appropriateness of the test and its use    

A Monitor and periodically review change over time in the populations of 
individuals being tested and any criterion measures being used.  

   

B Monitor test data for evidence of adverse impact and re-evaluate the legal 
and equity issues arising in using the test and check that best practice is 
being followed. 

   

C Participate in formal validation studies where possible and practical.    

D Assist in updating information regarding the norms, reliability and validity of 
the test by providing relevant test data to the test developers, publishers or 
researchers. 

   

E Re-evaluate the use of a test if changes are made to its form, content, or 
mode of administration. 

   

F Re-evaluate the evidence of validity if the purpose for which a test is being 
used is changed. 
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NB It is expected that all of this will have been covered prior to Level 2 or Level 3 qualification being sought. 

 

 

Performance required: Ensure that you: Level 1 Level 2 Level 3 

Unit 3 Follow good practice in the administration of tests    

Standard: 3.1 Make necessary preparations for the testing session     

A Provide relevant parties in a timely manner with clear information 
concerning the purpose of testing, how the results will be used and data 
management arrangements. 

   

B Provide guidance on ways in which test takers might best prepare for the 
test session, and the procedures to be followed. 

   

C Check that the test is appropriate for the linguistic or dialectic group of the 
test taker. 

   

D Send test takers approved practice, sample, or preparation materials where 
these are available and where this is consistent with recommended practice 
for the tests concerned. 

   

E Explain clearly to test takers their rights and responsibilities.    

F Gain the informed consent of test takers or their representatives before any 
testing is done. 

   

G Explain, when testing is optional, the consequences of taking or not taking 
the test to relevant parties so that they can make an informed choice. 

   

H Make the necessary practical arrangements for the test sessions.    

I Ensure test centres or locations are available and are suitable in terms of 
comfort and facilities 

   

J Ensure that staff who will be involved in the administration are competent.    

K Inform the test taker of the testing context and conditions    

L Prepare the testing methods, equipment and materials    

M Make arrangements for the testing of people with disabilities    

Standard: 3.2 Administer the tests properly     

A Welcome test-takers and brief them in a positive fashion, and act to reduce 
their anxiety. 

   

B Provide appropriate assistance to test takers who show signs of undue 
distress or anxiety. 

   

C Carry out administration procedures as specified in test manuals.    
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D Deal appropriately with any questions, technical or personal problems or 
issues arising during the testing session. 

   

E Observe and record deviations from test procedures.    

F Ensure the security and safety of testing materials and that all materials are 
accounted for at the end of each testing session 

   

G Adhere strictly to the directions and instructions specified in test manuals 
while making reasonable accommodations for persons with disabilities. 

   

Standard: 3.3 Score test results accurately     

A Score test results according to standardised procedures where scoring is 
not automated. 

   

B Generate normed and derived scores according to documented procedures 
associated with the testing method. 

   

C Uses procedures to screen test results to recognise improbable or 
unreasonable scores.  Checks score scale-conversions and other clerical 
procedures for accuracy. 

   

D Clearly and accurately labels scales and provides clear identification of 
norms, scales types, and equations used. 
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ANNEX 2: Specifications of contexts.  
 
Qualifications are defined by Level and by Context. For any particular Level, the qualification holder 
should be able to operate competently at the specified level in one or more contexts including the 
following. 
 

Work Contexts  
 

1 Testing of people for 

1.1 Recruitment and selection 

1.2 Organizational or team fit 

1.3 Identification of development needs 

1.4 Career advice and guidance 

1.5 Other organizational purposes 

1.6 Promotion and advancement 

    

2 Testing of groups for 

2.1 Team development 

2.2 Competencies audit 

2.3 Other organizational purposes 

2.4 Organizational audit (e.g. Work conditions, engagement etc) 

    

3 Testing methods 

3.1 Maximum performance measures (e.g. achievement measures, psychological tests 
of ability) 

3.2 Typical performance measures (e.g. employee surveys, psychological tests of 
personality) 

    

    

4 Test administration modes 

4.1 Individual vs Group 

4.2 Paper-based, equipment-based and multi-media testing 

4.3 Online (internet/intranet) vs offline computer-based testing 

4.4 Open, Controlled, Supervised or Managed administration 

    

    

5 Participants (people actively involved in the process) 

5.1 Test taker 

5.2 Organizational representatives 

5.3 Hiring manager  

5.4 Recruitment consultant 

5.5 Career advisor 

5.6 Carers 
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6 Stakeholders (people with some interest in the process and its outcomes) 

6.1 Individuals 

6.2 Organizations 

6.3 Hiring managers  

6.4 Recruitment consultants 

6.5 HR specialists 

    

    

7 Filing systems (for data and materials) 

7.1 Computerised 

7.2 Paper-based 

7.3 Other  

  Occupational setting contexts related to specific standards 

    

10  Criteria of appropriateness of tests [Standard 2.2: Choose  tests appropriate for the 
situation] 

10.1  Scope or constructs to be covered 

10.2  Target groups 

10.3  Reliability 

10.4  Validity 

10.5  Norms 

10.6  Fairness 

10.7  Acceptability to stakeholders 

10.8  Practicality in terms of admin, cost etc 

    

11  Various groups differing in terms of [Standard 2.3: Give due consideration to issues of 
equity in testing] 

11.1  Gender,  

11.2  Cultural background and ethnic origin 

11.3  Education,  

11.4  Faith and religion 

11.5  Age  

11.6  Sexual orientation 

11.7  Language 

11.8  Disability 

11.9  Social exclusion 

11.10  Socio-economic status 

11.11     Political orientation 

    

12  Arrangements for [Standard 2.3: Give due consideration to issues of equity in testing]: 

12.1  Hearing, visual or motor impairments 

12.2  Learning difficulties ς e.g. Dyslexia, dyscalculia 

12.3  Learning disabilities ς e.g. global intellectual disability 
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12.4  Those being tested in a language which is not their first language 

    

13  Test taker information [Standard 2.4: Analyse and interpret results appropriately] 

13.1  Age,  

13.2  Gender,  

13.3  Education,  

13.4  Culture 

13.5  Other factors (such as work experience) 

    

14  Other sources of information [Standard 2.4: Analyse and interpret results 
appropriately] 

14.1  Line manager reports 

14.2  Assessment/Development Interview  

14.3  Other structured interviews 

14.4  Observation. 

14.5  Data from performance management/appraisal  

14.6  360 degree feedback data 

14.7  Self-report questionnaire data. 

14.8  Assessment/development centres 

14.9  Other structured methods 

    

15  Clients [Standard 2.5: Communicate the results clearly and accurately to relevant 
others] 

15.1  Individuals  

15.2  Those commission the assessment 

15.3  Any other relevant professionals (e.g. HR)  

    

    

16  Recipients of reports [Standard 2.5: Communicate the results clearly and accurately to 
relevant others] 

16.1  The test taker 

16.2  The sponsoring agent 

16.3  Relevant third parties 

    

17  Technical problems and issues [Standard 3.2: Administer the tests properly] 

17.1  Suitability of location and testing environment 

17.2  Computer system crashes 

17.3  Absence of equipment or equipment failure 

17.4  Managing testing interruptions and unexpected incidents 

    

18  Personal problems and issues [Standard 3.2: Administer the tests properly] 

18.1  Illness or sickness 
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18. 2 Use of medicines and other substances (including withdrawal phenomena) 

18.3  Mental state including other psychological factors (previous negative or positive 
experiences of testing).  

18.4  Session interruptions or disruptions 

18.5  Withdrawal of consent 

18.6  Mental capacity issues 
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Educational contexts  
 

1 Testing of people across the life span for purposes of individual or group assessment: 

1.1  Attainment 

1.2  Ability 

1.3  Social competence 

1.4  Intervention planning and evaluation 

1.5  Screening 

1. 6 Legal purposes (providing evidence in tribunals) 

1.7  Well-being 

1.8  Eligibility for services or resources 

1.9  Other purposes? 

1.10  Counselling and Guidance 

    

2 Testing for the purposes of service delivery audit: 

2.1  Provision of data to inform educational policy provision 

    

    

3 Testing methods: 

3.1  Maximum performance measures (e.g. achievement measures, psychological tests 
of ability, measures under time-pressure) 

3.2  Typical performance self-report measures (e.g. Personality, emotional, 
behavioural, social competence, self-esteem, well-being, learning style, etc) 

3.3  Typical performance' informant-report measures (e.g. Conner's questionnaire for 
parents and teachers) 

3.4  Structured observational measures  

    

    

4 Test administration modes: 

4.1  Individual vs Group 

4.2  Paper-based, equipment-based and multi-media testing 

4.3  Online (internet/intranet) vs offline computer-based testing 

4.4  Open, Controlled, Supervised or Managed administration 

4.5  Questionnaire vs performance measures 

    

    

5 Participants (people actively involved in the process): 

5.1  Test takers 

5.2  Paid and informal carers, family members, staff (statutory and voluntary sector) 
advocates and interpreters 

5.3  Clients and informants 

5.4  Test administrators 

5.5  Educational, health and social care professionals 
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5.6  Voluntary sector workers 

5.7  Educational, legal and vocational professionals 

    

    

6 Stakeholders (people with some interest in the process and its outcomes): 

6.1  Parents, carers, partners, spouse; other professionals; individuals; friends and 
family 

6.2  Statutory and voluntary organizations 

6.3  Assessment commissioners  

    

    

7 Filing systems (for data and materials): 

7.1  Computerised 

7.2  Paper and Pencil 

7.3   Other 

    

  Educational setting contexts related to specific standards 

    

10  Criteria of appropriateness of tests [Standard 2.2: Choose  tests appropriate for the 
situation] 

10.1  Scope or constructs to be covered 

10.2  Target groups 

10.3  Reliability 

10.4  Validity 

10.5  Norms 

10.6  Fairness 

10.7  Acceptability to stakeholders 

10.8  Practicality in terms of admin, cost etc 

    

11  Various groups differing in terms of [Standard 2.3: Give due consideration to issues of 
equity in testing] 

11.1  Gender,  

11.2  Cultural background and ethnic origin 

11.3  Education,  

11.4  Faith and religion 

11.5  Age  

11.6  Sexual orientation 

11.7  Language 

11.8  Disability 

11.9  Social exclusion 

11.10  Socio-economic status 

11.11  Political orientation 
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12  Arrangements for [Standard 2.3: Give due consideration to issues of equity in 
testing]: 

12.1  Hearing, visual or motor impairments 

12.2  Learning difficulties ς e.g. Dyslexia, dyscalculia 

12.3  Learning disabilities ς e.g. global intellectual disability 

12.4  Those being tested in a language which is not their first language 

    

13  Test taker information [Standard 2.4: Analyse and interpret results appropriately] 

13.1  Age,  

13.2  Gender,  

13.3  Education,  

13.4  Culture 

13.5  Socio-economic status 

13.6  Other factors 

    

14  Other sources of information [Standard 2.4: Analyse and interpret results 
appropriately] 

14.1  Staff/carer reports 

14.2  Assessment Interview, informant report,  

14.3  Other structured interviews 

14.4  Observation. 

14.5  Educational, medical, family, personal, social history 

14.6  Behavioural analysis 

14.7  Self-report questionnaire data. 

    

15  Clients [Standard 2.5: Communicate the results clearly and accurately to relevant 
others] 

15.1  Individuals and family members 

15.2  Commissioners and others depending on the outcome 

15.3  Referrers and other professionals  

15.4  Professional supervisor 

    

16  Recipients of reports [Standard 2.5: Communicate the results clearly and accurately 
to relevant others] 

16.1  The test taker 

16.2  Referring agent: Education, Social Services, Legal, Voluntary Sector or other 
depending on national arrangements. 

16.3  Relevant third parties 

    

17  Technical problems and issues [Standard 3.2: Administer the tests properly] 

17.1  Suitability of location and testing environment 

17.2  Computer system crashes 

17.3  Absence of equipment or equipment failure 
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17.4  Managing testing interruptions and unexpected incidents 

    

18  Personal problems and issues [Standard 3.2: Administer the tests properly] 

18.1  Illness or sickness 

18.2  Use of medicines and other substances (including withdrawal phenomena) 

18.3  Mental state including other psychological factors (previous negative or positive 
experiences of testing). Anxiety, depression, ASD, ADHD. 

18.4  Session interruptions or disruptions 

18.5  Withdrawal of consent 

18.6  Mental capacity issues 
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Health and social care contexts  
 

1 Testing of people across the life span for purposes of individual or group assessment: 

1.1  /ǳǊǊŜƴǘ ǇǎȅŎƘƻƭƻƎƛŎŀƭ ǎǘŀǘǳǎ όŀƴŘκƻǊ ƴŜŜŘǎΧύ ƻŦ ǘƘŜ ŎƭƛŜƴǘ ǘƘǊƻǳƎƘ appropriate 
intervention (e.g. Assessment of mood, impact of physical illness, cognition, capacities, 
personality or functional status). 

1.2  Impact of impairment 

1.3  Pre-and post-intervention status 

1.4  Risk (to self or others) 

1.5  Occupational health 

1.6  Medico-legal purposes (expert witness opinion and mental capacity) 

1.7  Changes (e.g. improvement or deterioration of function) 

1.8  Eligibility for service 

1.9  Functional adaptation to life context 

1.1  Neuropsychological function 

    

    

2 Testing for the purposes of service delivery audit: 

2.1  Health and social care services delivery and quality of care 

2.2  Informing health and social policy 

    

2b  Testing for research and development: 

2.3  Health-care research 

2.4  Informing health and social policy (epidemiology and public health) 

2.5  Other organizational purposes (e.g. epidemiology and public health surveys, 
organisational effectiveness)?) 

    

    

3 Testing methods: 

3.1  Maximum performance measures (e.g. achievement measures, psychological tests 
of ability, measures under time-pressure, neuropsychological tests of cognitive function) 

3.2  Typical performance self-report measures (e.g. mood assessments, psychological 
tests of personality). (e.g., measures of mood, symptom inventories, identity and 
personality) 

3.3  Typical performance' informant-report measures (e.g. mood assessments, 
psychological tests of personality) 

3.4  Structured observational measures  
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3.5  This does not include intrusive physiological testing (e.g. forensics - polygraph, PPG, 
urine testing for substance abuse etc). 

    

    

4 Test administration modes: 

4.1  Individual vs Group 

4.2  Paper-based, equipment-based and multi-media testing 

4.3  Online (internet/intranet) vs offline computer-based testing 

4.4  Open, Controlled, Supervised or Managed administration 

4.5  Questionnaire vs performance measures 

    

    

5 Participants (people actively involved in the process): 

5.1  Test takers 

5.2  Paid and informal carers, family members, staff (statutory and voluntary sector) 
advocates and interpreters 

5.3  Clients and informants 

5.4  Test administrators 

5.5  All health and social care professionals 

5.6  Voluntary sector workers 

5.7  All educational, legal and vocational professionals 

    

    

6 Stakeholders (people with some interest in the process and its outcomes): 

6.1  Partners, Spouse; Parents, carers, other professionals; Individuals; Friends family 

6.2  Statutory and voluntary organizations (e.g. health, CJs, Education, social Services 
and 3rd sector providers) 

6.3  Assessment commissioners (such as occupational health clinics, courts, public 
protection agencies, etc) 

    

    

7 Filing systems (for data and materials): 

7.1  Computerised 

7.2  Paper and Pencil 

7.3  Other 

    

  Health and social care setting contexts related to specific standards 

    

10  Criteria of appropriateness of tests [Standard 2.2: Choose  tests appropriate for the 
situation] 

10.1  Scope or constructs to be covered 

10.2  Target groups 
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10.3  Reliability 

10.4  Validity 

10.5  Norms 

10.6  Fairness 

10.7  Acceptability to stakeholders 

10.8  Practicality in terms of admin, cost etc 

    

11  Various groups differing in terms of [Standard 2.3: Give due consideration to issues of 
equity in testing] 

11.1  Gender,  

11.2  Cultural background and ethnic origin 

11.3  Education,  

11.4  Faith and religion 

11.5  Age  

11.6  Sexual orientation 

11.7  Language 

11.8  Disability 

11.9  Social exclusion 

11.10  Socio-economic status 

11.11  Political orientation 

    

12  Arrangements for [Standard 2.3: Give due consideration to issues of equity in testing]: 

12.1  Hearing, visual or motor impairments 

12.2  Learning difficulties ς e.g. Dyslexia, dyscalculia 

12.3  Learning disabilities ς e.g. global intellectual disability 

12.4  Those being tested in a language which is not their first language 

    

13  Test taker information [Standard 2.4: Analyse and interpret results appropriately] 

13.1  Age,  

13.2  Gender,  

13.3  Education,  

13.4  Culture 

13.5  Other factors 

    

14  Other sources of information [Standard 2.4: Analyse and interpret results appropriately] 

14.1  Staff/carer reports 

14.2  Clinical Interview, informant report,  

14.3  Structured interviews 

14.4  Observation. 

14.5  Medical, family, personal, social history 

14.6  Analogue assessments 
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14.7  Simulations and behavioural (eg. Work samples) e.g. self-care or other functional 
activities.  Domiciliary visit report, behavioural analysis, quasi-experimental analysis 

14.8  Self-report questionnaire data. 

    

15  Clients [Standard 2.5: Communicate the results clearly and accurately to relevant others] 

15.1  Individuals and family members 

15.2  Commissioners and others depending on the outcome 

15.3  Referrers and other professionals (e.g. MDT) 

15.4  Professional supervisor 

    

16  Recipients of reports [Standard 2.5: Communicate the results clearly and accurately to 
relevant others] 

16.1  The test taker 

16.2  Referring agent: Social Services, Education, Civil and Criminal Courts, Forensic 
Services, Legal, Voluntary Sector 

16.3  Relevant third parties 

    

17  Technical problems and issues [Standard 3.2: Administer the tests properly] 

17.1  Computer system crashes 

17.2  Absence of equipment or equipment failure 

17.3  Managing testing interruptions and unexpected incidents 

    

    

18  Personal problems and issues [Standard 3.2: Administer the tests properly] 

18.1  Illness or sickness - Systemic factors (infection, nutrition/hydration, SATs)  

18.2  Use of medicines and other substances (including withdrawal phenomena) 

18.3  Mental state including other psychological factors (previous negative or positive 
experiences of testing). Anxiety, depression, post-trauma sequelae, mood, psychological 
disorder, psychotic presentation 

18.4  Session interruptions or disruptions 

18.5  Withdrawal of consent 

18.6  Mental capacity issues 

 
 



 

 

An nex 3: Knowledge and Skills.  
 
 
Definitions of depth of knowledge and understanding: 

1. The person should be aware of the concept or construct such that they are able to 
provide a simple definition of it. E.g. they can explain that validity is concerned with 
what a test measures and know that it is different from reliability. 

2. The person should understand the importance and relevance of the concept or 
construct and be able to explore it in some detail. E.g. could explain that validity is 
about what a test score means, why this important and how important validity 
needs to be supported by empirical evidence. 

3. The person should be able to work with the concept or construct in a critical fashion. 
E.g. know that validity study have limitations and that statements about the validity 
of a test are contingent on the quality of the studies carried out. Would be able to 
read a non-technical summary of a validity study (as typically reported in the 
technical manual of a test), understand it and be able to evaluate its worth.  

4. The person should have a deeper working knowledge and understanding of the 
concept or construct. They would be at a level one would expect from a graduate 
student. E.g. they know about validity, different designs of validity study and their 
pros and cons, understanding the limitations placed on validity by criterion 
measurement issues etc. Would be able to read a relatively technical account of a 
validity study and critically evaluate it. 

 
The following tables contain the current specifications of knowledge and skills required for 
Level 1, 2, and 3 qualifications in Work contexts and for Level 3 qualifications in both 
Educational and Health & social Care contexts. 

 

 



 

 

Work Contexts: Level 1.  

 
Knowledge and skills required for Unit 1 Depth 

required 

Theories, models and principles of:   

Professional and ethical standards in testing 3 

Principles of good practice in testing including: 3 

Informed consent 3 

Privacy and confidentiality 3 

Test use policies 2 

Facts, data and information about:   

Knowledge of own competence. limitations and qualifications  3 

Up-to-date knowledge of   

1.        testing methods and tests in general use in the occupational field, changes 
in testing 2 

2.        specific tests one uses 2 

3.        relevant developments in legislation and policy 2 

Legal, contractual and ethical codes.   

Data Protection legislation 2 

Copyright law and related restrictions on distributions of materials 2 

Methods, techniques and procedures relating to:   

Procedures for ensuring security of paper and computer-based personal data records. 
2 

Procedures for ensuring security of copyright materials and  intellectual property. 2 

Essential Skills   

Research and Study skills (for maintaining knowledge)   

Learning from experience 2 

Communication skills   

Ability to use appropriate levels and methods of communication, taking account of 
the needs, abilities and sensitivities of test takers and other relevant parties. 3 

Ability to present tests and testing in a positive and balanced manner. 3 

Procedures for the management of testing materials ς security and storage 3 

Procedures for the management of data, filing and data storage 2 

Knowledge and skills required for Units 2 and 3   

Essential Skills   

Test administration   

Management of testing materials 2 

General skills associated with managing issues and problems that might arise in 
testing sessions 3 

Management of data, filing and data storage 2 

Test scoring   

Use of scoring keys and self-scoring test forms  3 

Conversion of raw scores to standard scores 3 

Use of norm tables 3 

 



 

 

Work Contexts: Level 2.  
 

Knowledge and skills required for Unit 1 Depth 
required 

Theories, models and principles of:  

Scientific method and evidence-based approach to assessment. 3 

Professional and ethical standards in testing 4 

Principles of good practice in testing including: 3 

Informed consent 3 

Privacy and confidentiality 4 

Ethics and principles of good practice in client relationships including conduct regarding 
paying clients  3 

Psychological contract between test-taker and other parties involved in the test process. 
3 

Test use policies 3 

Impact of socio-cultural and economic factors on possible unintended consequences of 
testing and test use. 3 

Facts, data and information about:  

Knowledge of own competence. limitations and qualifications  3 

Up-to-date knowledge of  

1.        testing methods and tests in general use in the occupational field, changes 
in testing 3 

2.        specific tests one uses 4 

3.        relevant developments in legislation and policy 3 

Legal, contractual and ethical codes.  

ITC Guidelines on Test Use 3 

ITC Guidelines on Computer-based testing and testing on the Internet/intranet 
2 

EFPA Meta-code of ethics 2 

Local and national good practice guides relating to testing and test use 3 

Law and Codes of Practice relating to protection of personal data and intellectual 
property rights in relation to individual testing  

Data Protection legislation 3 

Risks associated with different modes of test administration and storage methods 
3 

Good practice codes relating to the management of personal data 3 

Copyright law and related restrictions on distributions of materials 3 

Law and Codes of Practice relating to equal opportunities, direct and indirect 
discrimination, employment law. 2 

Best practice on making allowances for various forms of impairment of disability. 
2 

Methods, techniques and procedures relating to:  

Procedures for ensuring security of paper and computer-based personal data records. 3 

Procedures for ensuring security of copyright materials and  intellectual property. 3 

Procedures for the anonymisation of data records. 3 

Essential Skills  

Research and Study skills (for maintaining knowledge)  

Learning from experience 3 

Self-reflection 3 

Self-awareness 3 



 

 

Search skills for locating information about tests and testing and about specific test 
updates 3 

Ability to maintain and manage appropriate professional relationships with participants  

Production of test-taker contracts 2 

Production of test use policies 2 

Communication skills  

Ability to use appropriate levels and methods of communication, taking account of the 
needs, abilities and sensitivities of test takers and other relevant parties. 3 

Ability to present tests and testing in a positive and balanced manner. 3 

Procedures for the management of testing materials ς security and storage 3 

Procedures for the management of data, filing and data storage 3 

  

Knowledge and skills required for Units 2 and 3 Depth 
required 

   

Concept of latent traits or true scores and measurement error 3 

Psychometric theories and models:  

Classical Test theory 3 

o         Reliability and Validity 3 

o         Norms and standardisation 3 

Fairness and bias in testing 3 

Psychological theories and models of   

Cognitive ability 2 

Personality 3 

Motivation 2 

Attitudes, beliefs and values 2 

Other constructs used in testing in this occupational context 2 

Theories and models relating to the application of  testing in the workplace:  

Utility theory - costs, benefits and risks associated with different modes of testing 
2 

Workplace competencies 3 

Performance management 2 

Personal development 3 

Career choice 2 

Selection and recruitment 3 

Facts, data and information about:  

Different scale types (normative, ipsative) and item response formats (forced choice, 
open, rating) and their effects on scale score interpretation General knowledge of relevant 
testing methods and instruments 3 

Methods, techniques and procedures relating to:  

Assessment needs analysis   

Job and task analysis 3 

Competency profiling 2 

Knowledge of specific tests used:   

Theoretical or conceptual basis, 3 

Limitation on use and on interpretation 3 

Knowledge of scales used,  4 

Characteristics of the norm or comparison groups  4 

Guidance on the use and interpretation of the scale scores. 4 

Essential Skills  



 

 

Assessment needs analysis  

Relating job descriptions to person specifications 2 

Integration of testing into broader assessment procedures 3 

Communication with people from differing backgrounds and circumstances 3 

Interpersonal skills. 3 

Test administration  

Management of testing materials 3 

General administration 3 

General skills associated with managing issues and problems that might arise in testing 
sessions 3 

Test administration process skills relating to different types of tests and conditions of 
administration  3 

Management of data, filing and data storage 3 

Procedures for checking for clerical errors. 3 

Test scoring  

Use of scoring keys and self-scoring test forms  4 

Conversion of raw scores to standard scores 4 

Computation, where appropriate, of composite scores using standard formulae and 
equations.  3 

Use of norm tables 4 

Aberrant response patterns 3 

General test interpretation skills  

The possible impact of assessment on test takers 3 

The possible impact of mode of administration on the quality of test results 3 

The possible impact of anxiety on test performance Context related interpretation skills 
3 

Instrument specific interpretation skills 3 

Written and oral communication  2 

Rapport building 3 

Report writing 3 

Providing feedback 4 

Integration of test results with other assessment outcomes for reports.  

Bringing together and documenting of tests scores and other assessment data for 
reports. 3 

Relating test scores to other information that relates to measurement of the same 
constructs (e.g. interview ratings, assessment centre ratings etc) 3 

Co-operation skills 2 

Evaluation skills 3 

 



 

 

Work Contexts: Level 3.  
 

Knowledge and skills required for Unit 1 Depth 
required 

Theories, models and principles of:   

Scientific method and evidence-based approach to assessment. 4 

Professional and ethical standards in testing 4 

Principles of good practice in testing including: 4 

Informed consent 4 

Privacy and confidentiality 4 

Ethics and principles of good practice in client relationships including conduct regarding 
paying clients  4 

Psychological contract between test-taker and other parties involved in the test process. 

4 

Test use policies 4 

Impact of socio-cultural and economic factors on possible unintended consequences of 
testing and test use. 4 

Facts, data and information about:   

Knowledge of own competence. limitations and qualifications  4 

Up-to-date knowledge of   

1.        testing methods and tests in general use in the occupational field, changes 
in testing 4 

2.        specific tests one uses 4 

3.        relevant developments in legislation and policy 4 

Professional issues and debates relating to use of tests in occupational settings 

2 

Legal, contractual and ethical codes:   

ITC Guidelines on Test Use 4 

ITC Guidelines on Computer-based testing and testing on the Internet/intranet 

4 

ITC Guidelines on test adaptation 4 

EFPA Meta-code of ethics 4 

Local and national good practice guides relating to testing and test use 

4 

Law and Codes of Practice relating to protection of personal data and intellectual property 
rights in relation to individual testing   

Data Protection legislation 4 

Risks associated with different modes of test administration and storage 
methods 4 

Good practice codes relating to the management of personal data 

4 

Copyright law and related restrictions on distributions of materials 

4 

Law and Codes of Practice relating to equal opportunities, direct and indirect 
discrimination, employment law.   



 

 

Best practice on making allowances for various forms of impairment of disability. 

4 

Methods, techniques and procedures relating to:   

Procedures for ensuring security of paper and computer-based personal data records. 

4 

Procedures for ensuring security of copyright materials and  intellectual property. 

4 

Procedures for the anonymisation of data records. 4 

Essential Skills   

Research and Study skills (for maintaining knowledge)   

Learning from experience 4 

Self-reflection 4 

Self-awareness 4 

Search skills for locating information about tests and testing and about specific test 
updates 4 

Ability to maintain and manage appropriate professional relationships with participants 

  

Production of test-taker contracts 4 

Production of test use policies 4 

Communication skills   

Ability to use appropriate levels and methods of communication, taking account of 
the needs, abilities and sensitivities of test takers and other relevant parties. 

4 

Ability to present tests and testing in a positive and balanced manner. 

4 

    

Knowledge and skills required for Units 2 and 3 Depth 
required 

Concept of latent traits or true scores and measurement error 4 

Psychometric theories and models:   

Statistics 4 

Classical Test theory 4 

Reliability and Validity 4 

Norms and standardisation 4 

Differential item functioning and test bias 4 

Item Response Theory  4 

Adaptive testing 4 

Fairness and bias in testing 4 

Meta analysis and validity generalisation 4 

Generalisability theory 4 

Psychological theories and models of    

Cognitive ability 4 

Personality 4 

Motivation 4 

Attitudes, beliefs and values 4 



 

 

Vocational interests 4 

Other constructs used in testing in this occupational context 4 

Theories and models relating to the application of  testing in the workplace: 

  

Utility theory - costs, benefits and risks associated with different modes of testing 

4 

Workplace competencies 4 

Performance management 4 

Personal development 4 

Career choice 4 

Team performance 4 

Human Resource planning 4 

Training evaluation 4 

Person-organization fit 4 

Selection and recruitment 4 

Facts, data and information about:   

General knowledge of the psychometric properties of testing instruments. 

4 

Different scale types (e.g. normative, ipsative), item response formats (e.g. Forced-
choice, open, rating) and response instructions and their effects on scale score 
interpretation. General knowledge of relevant testing methods and instruments. 

4 

Methods, techniques and procedures relating to:   

Assessment needs analysis    

Job and task analysis 4 

Competency profiling 4 

Knowledge of specific tests used:    

Theoretical or conceptual basis, 4 

Limitation on use and on interpretation 4 

Knowledge of scales used,  4 

Characteristics of the norm or comparison groups  4 

Guidance on the use and interpretation of the scale scores. 4 

Essential Skills   

Assessment needs analysis   

Job and task analysis methods 4 

Competency profiling methods 4 

Relating job descriptions to person specifications 4 

Risk assessment 4 

Cost-benefit analysis 4 

Negotiating and agreeing testing procedures with stakeholders. 4 

Integration of testing into broader assessment procedures 4 

Use of assessment matrix to map constructs being assessed against methods of 
assessment 4 



 

 

Communication with people from differing backgrounds and circumstances 

4 

Interpersonal skills. 4 

Test administration   

Management of testing materials 4 

General administration 4 

General skills associated with managing issues and problems that might arise in 
testing sessions 4 

Test administration process skills relating to different types of tests and conditions of 
administration  4 

Management of data, filing and data storage 4 

Procedures for checking for clerical errors. 4 

Test scoring   

Use of scoring keys and self-scoring test forms  4 

Conversion of raw scores to standard scores 4 

Dealing with missing values   

Computation, where appropriate, of composite scores using standard formulae and 
equations.  4 

Use of norm tables 4 

Aberrant response patterns 4 

General test interpretation skills   

The possible impact of assessment on test takers 4 

The possible impact of mode of administration on the quality of test results 

4 

The possible impact of anxiety on test performance Context related interpretation 
skills 4 

Instrument specific interpretation skills 4 

Written and oral communication  4 

Rapport building 4 

Report writing 4 

Providing feedback 4 

Integration of test results with other assessment outcomes for reports. 

  

Bringing together and documenting of tests scores and other assessment data for 
reports. 4 

Relating test scores to other information that relates to measurement of the same 
constructs (e.g. interview ratings, assessment centre ratings etc) 

4 

Communication with test developers, publishers and researchers  4 

Co-operation skills 4 

Evaluation skills 4 

Monitoring skills 4 

 



 

 

Education context: Level 3  
Knowledge and skills required for Unit 1 Depth 

Required 

    

Theories, models and principles of:   

Scientific method and evidence-based approaches to assessment. 4 

Professional and ethical standards in testing 4 

Principles of good practice in testing including: 4 

Informed consent and assent including capacity and competence issues (e.g. arising 
from minor disabilities that do not qualify as full legal disabilities) 

4 

Privacy and confidentiality 4 

Ethics and principles of good practice in client relationships including conduct regarding 
paying clients  

4 

Psychological contract between test-taker and other parties involved in the test process. 4 

Test use policies 4 

Impact of socio-cultural and economic factors on possible unintended consequences of 
testing and test use. 

4 

    

Facts, data and information about:   

Knowledge of own competence. limitations and qualifications  4 

Up-to-date knowledge of   

1.        testing methods and tests in general use in the educational field, changes in testing 4 

2.        the specific tests one uses 4 

3.        relevant developments in legislation and policy 4 

Professional issues and debates relating to use of tests in educational settings 4 

Legal, contractual and ethical codes.   

International Test Commission Guidelines on Test Use 4 

International Test Commission Guidelines on Computer-based testing and testing 
on the Internet/intranet 

4 

International Test Commission Guidelines on test adaptation 4 

Guidance on Ethics and good practice issued by relevant national and international 
professional bodies 

4 

Local and national good practice guides relating to testing and test use, including 
guidelines issued by relevant professional and statutory bodies. 

4 

Law and Codes of Practice relating to protection of personal data and intellectual property 
rights in relation to individual testing 

  

Data Protection and Freedom of Information legislation 4 

Risks associated with different modes of test administration and storage methods 4 



 

 

Good practice codes relating to the management of personal data 4 

Copyright law and related restrictions on distributions of materials 4 

Relevant aspects of education and disability legislation.  4 

Law relating to equal opportunities and discrimination 4 

Best practice on making allowances for various forms of impairment or disability  4 

    

Methods, techniques and procedures relating to:   

Procedures for ensuring security of paper and computer-based personal data records. 4 

Procedures for ensuring security of copyright materials and intellectual property. 4 

Procedures for the anonymisation of data records. 4 

    

Essential Skills:   

Research and Study skills (for maintaining knowledge)   

Learning from experience 4 

Self-reflection 4 

Self-awareness 4 

Search skills for locating information about tests and testing and about specific test 
updates 

4 

Ability to maintain and manage appropriate professional relationships with participants   

Production of test-taker 'contracts' (agreements with test takers regarding their 
rights and responsibilities) 

4 

Production of test use policies 4 

Communication skills   

Ability to use appropriate levels and methods of communication, taking account of 
the needs, abilities and sensitivities of test takers and other relevant parties. 

4 

Ability to present tests and testing in a positive and balanced manner. 4 

    

Knowledge and skills required for Units 2 and 3 Depth 
required 

    

Theories, models and principles of:   

Concept of latent traits or true scores and measurement error 4 

Psychometric theories and models:   

Statistics 4 

Classical Test theory 4 

Reliability and Validity 4 

Norms and standardisation 4 



 

 

Differential item functioning and test bias 4 

Item Response Theory 4 

Adaptive testing 4 

Fairness and bias in testing 4 

Meta analysis and validity generalisation 4 

Generalisability theory 4 

    

The following general specification of knowledge will need to be supplemented with a 
more detailed specification of the relevant domain knowledge base. 

  

Psychological theories and models of:    

Cognitive function and cognitive ability 4 

Executive functioning 4 

Motivation, 4 

Attitudes, beliefs and values 4 

Educational attainment 4 

Social competence 4 

Moral development 4 

Development 4 

Other constructs used in testing in this context 4 

    

Facts, data and information about:   

General knowledge of the psychometric properties of testing instruments. 4 

Different scale types (e.g. normative, ipsative), item response formats (e.g. Forced-
choice, open, rating) and response instructions and their effects on scale score 
interpretation. General knowledge of relevant testing methods and instruments. 

4 

    

Methods, techniques and procedures relating to:   

Knowledge of specific tests used:    

Theoretical or conceptual basis, 4 

Limitation on use and on interpretation 4 

Knowledge of scales used,  4 

Characteristics of the norm or comparison groups  4 

Guidance on the use and interpretation of the scale scores. 4 

    

Essential Skills:   

Risk assessment 4 

Cost-benefit analysis 4 

    

Test administration   

Management of testing materials and equipment 4 



 

 

General administration of paper-based and computer-based questionnaires 4 

General administration performance tests including computer based tests 4 

General administration of individual and group administration 4 

General skills associated with managing issues and problems that might arise in 
testing sessions, including issues relating to test taking motivation 

4 

Test administration process skills relating to different types of tests and conditions 
of administration  

4 

Management of data, filing and data storage 4 

Procedures for checking for clerical errors. 4 

Test scoring   

Use of scoring keys and self-scoring test forms  4 

Conversion of raw scores to standard scores 4 

Dealing with missing values   

Computation, where appropriate, of composite scores using standard formulae 
and equations.  

4 

Use of norm tables 4 

Detection and interpretation of aberrant response patterns 4 

General test interpretation skills   

The possible impact of assessment on test takers 4 

The possible impact of mode of administration on the quality of test results 4 

The possible impact of psychological, biological (health) and social factors on test 
performance Context related interpretation skills 

4 

Report writing 4 

Providing feedback 4 

Integration of test results with other assessment outcomes for reports.   

Bringing together and documenting of tests scores and other assessment data for 
reports. 

4 

Relating test scores to other information that relates to measurement of the same 
constructs (e.g. interview ratings etc) 

4 

    

Instrument specific interpretation skills 4 

Integration of testing into broader assessment procedures 4 

    

Interpersonal skills:   

  Written and oral communication  4 

  Negotiating and agreeing testing procedures with stakeholders. 4 



 

 

  Communication with people from differing backgrounds and circumstances 4 

  Rapport building 4 

  Co-operation skills 4 

  Evaluation skills 4 

 



 

 

Health and Social Care context: Level 3  
 

Knowledge and skills required for Unit 1 Depth 
required 

    

Theories, models and principles of:   

Scientific method and evidence-based approaches to assessment. 4 

Professional and ethical standards in testing 4 

Principles of good practice in testing including: 4 

Informed consent and assent including capacity and competence issues (e.g. arising 
from minor disabilities that do not qualify as full legal disabilities) 

4 

Privacy and confidentiality 4 

Ethics and principles of good practice in client relationships including conduct regarding 
paying clients  

4 

Psychological contract between test-taker and other parties involved in the test process. 4 

Test use policies 4 

Impact of socio-cultural and economic factors on possible unintended consequences of 
testing and test use. 

4 

    

Facts, data and information about:   

Knowledge of own competence. limitations and qualifications  4 

Up-to-date knowledge of   

1.        testing methods and tests in general use in the health and social care field, changes 
in testing 

4 

2.        the specific tests one uses 4 

3.        relevant developments in legislation and policy 4 

Legal, contractual and ethical codes.   

International Test Commission Guidelines on Test Use 4 

International Test Commission Guidelines on Computer-based testing and testing on the 
Internet/intranet 

4 

International Test Commission Guidelines on test adaptation 4 

Guidance on Ethics and good practice issued by relevant national and international 
professional bodies 

4 

Local and national good practice guides relating to testing and test use, including 
guidelines issued by relevant statutory regulatory bodies. 

4 

Law and Codes of Practice relating to protection of personal data and intellectual property 
rights in relation to individual testing 

  

Data Protection and Freedom of Information legislation 4 

Risks associated with different modes of test administration and storage methods 4 

Good practice codes relating to the management of personal data 4 



 

 

Copyright law and related restrictions on distributions of materials 4 

Relevant aspects of the National mental health and capacity legislation.  4 

Best practice on making allowances for various forms of impairment of disability  4 

Law relating to equal opportunities and discrimination 4 

Best practice in making allowances for various forms of impairment or disability 4 

    

Methods, techniques and procedures relating to:   

Procedures for ensuring security of paper and computer-based personal data records. 4 

Procedures for ensuring security of copyright materials and intellectual property. 4 

Procedures for the anonymisation of data records. 4 

    

Essential Skills:   

Research and Study skills (for maintaining knowledge)   

Learning from experience 4 

Self-reflection 4 

Self-awareness 4 

Search skills for locating information about tests and testing and about specific test 
updates 

4 

Ability to maintain and manage appropriate professional relationships with participants   

Production of test-taker 'contracts' (agreements with test takers regarding their 
rights and responsibilities) 

4 

Production of test use policies 4 

Communication skills   

Ability to use appropriate levels and methods of communication, taking account of 
the needs, abilities and sensitivities of test takers and other relevant parties. 

4 

Ability to present tests and testing in a positive and balanced manner. 4 

    

Knowledge and skills required for Units 2 and 3 Depth 
required 

    

Theories, models and principles of:   

Concept of latent traits or true scores and measurement error 4 

Psychometric theories and models:   

Statistics   

Classical Test theory 4 

Reliability and Validity 4 



 

 

Norms and standardisation 4 

Differential item functioning and test bias 4 

Item Response Theory 4 

Adaptive testing 4 

Fairness and bias in testing 4 

Meta analysis and validity generalisation 4 

Generalisability theory 4 

    

    

The following general specification of knowledge will need to be supplemented with a more 
detailed specification of the relevant domain knowledge base. 

Psychological theories and models of:    

Cognitive function and cognitive ability 4 

Executive functioning 4 

Motivation, 4 

Attitudes, beliefs and values 4 

Purposeful deception 4 

Personality and identity 4 

Moral development 4 

Development, psychopathology and basic neuropsychological conditions 4 

Other constructs used in testing in this context 4 

    

Facts, data and information about:   

General knowledge of the psychometric properties of testing instruments.   

Different scale types (e.g. normative, ipsative), item response formats (e.g. Forced-
choice, open, rating) and response instructions and their effects on scale score 
interpretation. General knowledge of relevant testing methods and instruments. 

4 

    

Methods, techniques and procedures relating to:   

Knowledge of specific tests used:    

Theoretical or conceptual basis, 4 

Limitation on use and on interpretation 4 

Knowledge of scales used,  4 

Characteristics of the norm or comparison groups  4 

Guidance on the use and interpretation of the scale scores. 4 

    

Essential Skills:   

Risk assessment 4 

Cost-benefit analysis 4 

Negotiating and agreeing testing procedures with stakeholders. 4 



 

 

Integration of testing into broader assessment procedures 4 

Communication with people from differing backgrounds and circumstances 4 

Interpersonal skills. 4 

Test administration   

Management of testing materials and equipment 4 

General administration of paper-based and computer-based questionnaires 4 

General administration performance tests including computer based tests 4 

General administration of individual and group administration 4 

General skills associated with managing issues and problems that might arise in 
testing sessions, including issues relating to test taking motivation 

4 

Test administration process skills relating to different types of tests and conditions 
of administration  

4 

Management of data, filing and data storage 4 

Procedures for checking for clerical errors. 4 

Test scoring   

Use of scoring keys and self-scoring test forms  4 

Conversion of raw scores to standard scores 4 

Dealing with missing values   

Computation, where appropriate, of composite scores using standard formulae and 
equations.  

4 

Use of norm tables 4 

Detection and interpretation of aberrant response patterns 4 

General test interpretation skills   

The possible impact of assessment on test takers 4 

The possible impact of mode of administration on the quality of test results 4 

The possible impact of psychological, biological (health) and social factors on test 
performance Context related interpretation skills 

4 

Instrument specific interpretation skills 4 

Written and oral communication  4 

Rapport building 4 

Report writing 4 

Providing feedback 4 

Integration of test results with other assessment outcomes for reports.   

Bringing together and documenting of tests scores and other assessment data for 
reports. 

4 



 

 

Relating test scores to other information that relates to measurement of the same 
constructs (e.g. interview ratings, assessment centre ratings etc) 

4 

Co-operation skills 4 

Evaluation skills 4 
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Annex 3 037b-EFPA-TUAC Obtaining EFPA accreditation for national test user 
certification.doc 
 

EFPA accreditation for national test user certifica tion  
 

Accreditation by EFPA permits the accredited body to offer suitably qualified test users a 

European Certificate of Competence in Test Use. Certificates can be awarded at one of three 

levels. Currently, EFPA accreditation is only available for Levels 1 and 2 for test use in the 

area of work and organizational assessment.  

Accreditation is granted under the following conditions: 

1. There is an EFPA accredited National Awarding Committee (NAC) which can take 

delegated responsibility for the award of European Certificates. 

2. The NAC has a means of maintaining the necessary records of people who have 

become qualified. 

3. The NAC has in place suitable quality assurance procedures in place to ensure that 

people gaining qualification are indeed competent. 

4. The national test user qualification scheme meets the standards, in terms of content 

and assessment requirements, set by EFPA for the relevant level of qualification. 

The following outline step-by-step guide should be read in conjunction with the Rules 

governing the aŎŎǊŜŘƛǘŀǘƛƻƴ ƻŦ ƴŀǘƛƻƴŀƭ ǘŜǎǘ ǳǎŜǊ ǉǳŀƭƛŦƛŎŀǘƛƻƴ ǎŎƘŜƳŜǎ όƘŜǊŜŀŦǘŜǊ ŎŀƭƭŜŘ άǘƘŜ 

wǳƭŜǎέύ ŀƴŘ ǘƘŜ ǊŜƭŜǾŀƴǘ ŘŜǘŀƛƭŜŘ ǎǇŜŎƛŦƛŎŀǘƛƻƴ ƻŦ ǘƘŜ 9Ct! ǘŜǎǘ ǳǎŜǊ ǎǘŀƴŘŀǊŘǎ ŦƻǊ ǿƘƛŎƘŜǾŜǊ 

level(s) is or are relevant to the application. Obtaining accreditation involves two steps. 

1. Obtaining accreditation as a National Awarding Committee  

See Section B of the Rules: Articles 14, 15, 16 and 17.  

The NAC should be established by the EFPA member association in accordance with Article 

15. The terms of reference of the NAC should include, but are not limited to, the 

responsibilities listed in Article 16.  

When the NAC has been established the EFPA member Association should request 

accreditation of the committee from the EFPA Test User Accreditation Committee (TUAC) by 

writing to the EFPA Head Office. The application should set out the terms of reference and 

membership of the NAC and itemise the national qualifications that it will be responsible for 

awarding. Each qualification should be described in terms of the target user population and 

the level of competence it recognises. 

The application should also include a request for one or more of those qualifications to 

become European accredited qualifications. Prior to being accredited by the TUAC the NAC 

should not make a detailed submission.  
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Assuming that the TUAC accredits the NAC, it will then provide the NAC with detailed advice 

on the information it needs to provide for each qualification for which accreditation is 

sought. 

  

2. Seeking accreditation of a national test user qualifica tion  

Coverage of the content of the standards  
One the NAC has been accredited by the TUAC, TUAC will advise the NAC of the information 

that needs to be provided. The NAC needs to demonstrate how the EFPA standards (the 

specification of performance criteria, context, knowledge and skills contained in Document 

ref# 067) map onto the national qualification. The NAC needs to document how each 

element of the national qualification requirements relates to the various elements of the 

EFPA standards.  

Quality assur ance 
The NAC will need to provide the TUAC with documentation describing how qualifications 

are awarded. In particular, it needs to explain what steps are taken to ensure that 

assessments of competence are quality assured.  

The TUAC will check that the conditions for awarding the national qualification are no less 

stringent than set out in the Rules (see Sections A and C) 

Record keeping  
Finally, the NAC will need to describe the procedures it has in place for recording the 

qualification people obtain and the manner in which the award of European certificates will 

be recorded. The method used to register qualified candidates should track their 

maintenance of competence and re-validation (see Article 3). 

When the TUAC is satisfied that the NAC has met the requirements for European 

accreditation and the NAC has paid the accreditation fee (currently there is no fee), the NAC 

will be provided with a confirmation of accreditation and details of the format of the 

European Certificates that it may award.  

3. Awarding Eu ropean Certificates  

The NAC may award a European Certificate to any delegate who satisfied the national 

requirements for qualification that have been accredited by the TUAC as meeting the EFPA 

standards.  

EFPA will charge an administration fee for each person who is granted a European 

certificate. This charge will be made every 6 years on renewal of the Certificate. The current 

fee is 5 Euros (2012). 

As detailed in Article 16k, the NAC must provide a report each year to the TUAC detailing the 

numbers of people who have been awarded European certificates and describing any 

changes that have been made or are planned to be made to the qualification content or 
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awarding procedures. Where the TUAC considers changes are substantial, it may require re-

accreditation.  

 

D Bartram, Chair of the EFPA TUAC, [30/08/2009, updated 10/3/2012] 
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Foreword 

 

The present document contains the rules governing a system for the improvement of standards 

of test use in Europe by means of a procedure for accrediting European Certificates in 

Psychological Test Use (EuroTest), which may be awarded to any person who can demonstrate 

that they meet the European Federation of Psychologistsô Associationsô (EFPA) Standards 

relating to test user knowledge, skills, competence and ethical conduct. 

 

The system recognises three distinct levels of competence in test use, reflecting the major 

differences found in practice in the application of testing in work and organizational settings.  

 

The proposal was developed under the auspices of the EFPA Standing Committee on Tests and 

Testing (SCTT) ï now the Board of Assessment - by a project team composed of psychologists 

who represent a large number of EFPA member associations. 
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1. Preamble 
 

 The present document represents a step forward in promoting the mobility of test 

users and the access of clients to assessment services of high quality across Europe. 

Building on the International Test Commission Guidelines on Test Use and the 

development from them of the EFPA Standards on Test Use,  it aims to create a process 

that will serve as the basis for evaluating and accrediting the test user certification 

procedures implemented across the different countries of the EU. The present document 

focuses on the basic European Certificate for Test Use in Work and Organizational 

settings (EuroTest-WO), whilst acknowledging that Certification covering test use in other 

settings (e.g. education or health) may be developed in the future.  

 

Aim  
 During the development of the present proposal considerable attention has been 

devoted to the variety of education, training, work and regulatory settings that currently 

exist in Europe and that impact on procedures for training in test use and controls or 

restrictions on who has access to those. The aim of the EuroTest-WO is to set an entry 

level standard with regard to dependent and/or independent practice, for test users who are 

using tests for assessment in work and organizational contexts. This standard defines 

minimum requirements, which individual practitioners are likely to exceed. The EuroTest 

does not represent a licence to use tests and is not intended to supersede or replace any 

national licensing rules or practices that relate to access to test or use of tests. To the degree 

that the standard implied in the EuroTest is felt to be meaningful in different national 

settings, it is hoped that it will be taken into account in future changes of licensing or 

statutory regulation. 

 

Background  
 

Why Test User Standards are needed? 

 

Within the work and organizational field, there is increasing interest in Europe in the 

development of test user standards and qualifications. This interest arises not only 

from the psychology profession but also from allied professions, like human resources 

management.  

 

At present there is little if any uniformity across Europe in terms of test user 

qualification standards or processes. In some countries people can obtain almost any 

instrument without any training or formal qualification, in others very high standards 

of competence are set and people are expected to demonstrate that they can meet 

these standards before publishers will supply them with materials.  

 

As mobility of test users increases and as the use of test by multinationals across 

European borders increases, so it has become increasingly important to define some 

benchmark standards both for test quality and for competence in test use. It is also 

important for publishers of tests, who operate globally, to be able to set comparable 

standards for supply in different countries. If they do not, there is the danger of ógrey 

marketsô emerging where poorly qualified test users buy in one country and then use 

in another. 



 

 

 

The Test User Standards have been developed to provide the basis for qualifications 

in test use. They are intended to provide a general European level óbenchmarkô 

against which local national qualification systems can be compared or audited. The 

present Standards for test use were developed jointly by EFPA and EAWOP.  

 

Local national test user qualification systems have been developed in a number of 

European countries (e.g. UK, Sweden, Finland, Germany and Norway). Those 

countries and others have expressed a desire for there to be some higher level 

coordination of these projects. The work of the joint EFPA-EAWOP European 

Working Group (EWG) sprang from this need and has attempted to address the 

complex task of defining a meaningful set of standards of competence in test use that 

can be used as a benchmark for a range of very different national approaches to test 

user qualification and certification. 

 

The present version of these Standards is the result of a six-year programme of 

development and Europe-wide consultation. 

 

 

What is a psychological test? 

 

In line with the International Test Commissionôs (ITC) guidelines on test use, the 

terms ótestô and ótestingô should be interpreted broadly. The present test user standards 

will be relevant either in part or in whole for people using tests and for those using 

assessment procedures that are not called ótestsô but which meet the following criteria. 

From the ITC Guidelines: 

¶ Testing includes a wide range of procedures for use in clinical, health-related, 

educational, work and organizational assessment.  

¶ Testing may include procedures for the measurement of both normal and abnormal 

or dysfunctional behaviours. 

¶ Testing procedures are normally designed to be administered under carefully 

controlled or standardised conditions that embody systematic scoring protocols. 

¶ These procedures provide measures of performance and involve the drawing of 

inferences from samples of behaviour.  

¶ They also include procedures that may result in the qualitative classification or 

ordering of people (e.g., in terms of type). 

Any procedure used for ótestingô, in the above sense, should be regarded as a ótestô, 

regardless of its mode of administration; regardless of whether it was developed by a 

professional test developer; and regardless of whether it involves sets of questions, or 

requires the performance of tasks or operations (e.g., work samples, psycho-motor 

tracking tests). 

The present qualifications are intended to apply to competence in test use in relation 

to the use of psychological tests as defined above. However, many of the test user 

standards could be applied more broadly to other assessment procedures that lie 

outside the domain of ótestsô. They may be relevant for any assessment procedure that 

is used in situations where the assessment of people has a serious and meaningful 

intent and which, if misused, may result in personal loss or psychological distress (for 

example, job selection interviews, job performance appraisals, diagnostic assessment 

of learning support needs).  See Appendix II for further discussion of this issue. 

 



 

 

What is a test user? 

 

The standards are intended for those who use tests in their professional practice as 

applied to the world of work. As such they are directed primarily towards: 

¶ The purchasers and holders of test materials intended for use in work settings; 

¶ Those responsible for selecting such tests and determining the use to which they 

will be put; 

¶ Those who administer and score; 

¶ Those who interpret tests scores; 

¶ Those concerned with the process of reporting test results and providing feedback 

to people who have been tested. 

¶ Those who provide advice to others on the basis of test results (e.g., recruitment 

consultants, career counsellors, trainers, succession planners); 

The term test user, at is most advanced level will also cover those involved in the 

design and development of tests. 

 

The EuroTest Certification scheme recognises three different levels of competence in 

tests use. Certificates can be awarded for Levels 1, 2 or 3, where: 

Level 1: Competent to practice in a limited range of conditions, but only under 

supervision of the Level 2 or Level 3 certified user. 

Level 2: Competent to practice independently within a limited range of 

conditions and competent to practice outside that range under the supervision 

of a Level 3 user. 

Level 3: Competent to practice independently across a wide range of conditions 

within the relevant context (i.e. work and organizational assessment settings). 

While not all Level 3 users may be competent to design and develop tests, some 

may go on to develop expertise in these more advanced technical areas.  

 

The following outlines are intended to be illustrative of the sort of roles covered by 

each level. These are not intended to cover all possibilities. 

 

Test administrator (Level 1)  
 

An individual who uses specific tests in well-defined and constrained contexts, 

such as routine recruitment and selection procedures or standardised 

development programmes. Operates within organisational policies and 

directives on testing and test use.  Choice of tests and details of how they are 

to be used and applied is outside the personôs competence. Interpretation of 

tests is limited to information provided in standard reports and to guidelines 

provided on how to use test information together with other assessment data in 

decision making.  

¶ Able to administer and use specific tests under the supervision of a person 

at Level 2 or 3, or in clearly constrained settings. 

¶ Not able to make choices about which tests should be used or provide 

interpretations of test scores beyond those provided in standard reports. 

¶ Have awareness of broader issues related to testing and test use, of 

limitations and value of using tests, and know when to seek more expert 

help. 

 



 

 

 

Intermediate level test user (Level 2)  
 

Typically works in an HR department, employment agencies or within 

consultancies offering testing services; may be involved in testing for 

personnel selection, development or career guidance and advice.   

¶ Has an understanding of the technical psychometric qualities of tests 

sufficient for their use but not for test construction. 

¶ Can work independently as a test user in a limited range of settings. 

¶ Has the necessary knowledge and skills to interpret a limited range of 

specific tests. 

 

 

 

Specialist test user (Level 3)  
 

This person will be an experienced occupational psychologist, work & 

organizational psychologist or equivalent professional who has specialised in 

test use and will have completed a number of training courses relating to a 

variety of different tests and types of tests. Some users in this category may 

come from related professions (e.g. HR) having a background in psychology 

(e.g. masterôs degree in psychology) and having acquired the necessary 

additional psychological knowledge and skills through their professional 

practice. 

 

Specialists in testing, as the term implies, may be particularly qualified to 

offer one or more of the following services: 

¶ The provision of advice and consultancy on testing.  

¶ Training others in test use. 

¶ Test construction.  

¶ The provision of expert evidence relating to test use in court cases. 

Level 3 does not require sufficient expertise in methodology to construct and 

develop tests, but people with such expertise would be covered by this level. 

 

Many of the standards are likely to be applicable in assessment situations and for 

purposes more general than those concerned primarily with psychological testing (for 

example, the use of assessment centres for employment placement or selection, semi-

structured and structured interviews, or assessment for selection, career guidance and 

counselling). 

 

Guiding principles  
 A number of guiding principles underlie this proposal for the EuroTest European 

Certificates in Test Use in which the European Standard is embedded. These principles 

aim to: 

1) promote the availability of competent test use across Europe. Every citizen and 

any institution should be able to obtain assessment that involve the use of tests 

from a competent and qualified professional, and the system should help to 

achieve this objective.  



 

 

2) protect consumers and citizens in Europe through the assurance of quality and 

to protect the public against unqualified providers of testing services. 

3) promote the mobility of test users by enabling them to practise anywhere in 

Europe, provided that they have the proper qualifications and meet local rules. 

4) ensure that the EuroTest is awarded on the basis of: (a) demonstrated 

competence in the performance of the professional roles associated with test 

use during supervised practice; (b) endorsement of European (as well as 

national) ethical standards for test users.  

5) ensure that the EuroTest system is fair and avoids favouring or disfavouring 

practitioners on the basis of national or other differences in educational or 

professional background, and that it recognizes high service quality as a 

prevailing principle. This implies that the EuroTest will not pose specific 

requirements concerning the structure or format of the academic education, 

training courses or other competence development procedures, or the nature 

and organisation of the opportunities for  developing competence in practice.  

6) endorse a commitment to the active maintenance of competence. For this 

reason the EuroTest is awarded for a limited time period, and shall be renewed, 

again for a limited period of time, on the basis of evidence of continuing 

professional practice and competence. 

7) respect national rules which relate to test use  which are already in place. 

  



 

 

2. Rules concerning EuroTest, the European Certificates for 

Test Use in Work and Organizational Settings 

 
European Certificates for Test Use in Work and Organizational Settings (henceforth 

EuroTest)  are intended to represent standards of performance which informs clients, 

employers and colleagues that the holder can be considered to have gained the 

necessary competences for the provision of assessment services involving test use. 
EuroTest aims to set a common standard of competence in all the countries where it is 

issued.  

 

EuroTest can be awarded to individuals who meet the conditions specified in these 

Rules. 

 

A person in possession of EuroTest will be referred to as a ñRegistered European Test 

User (Level X)ò, where X is defined as one of three levels of competence. 

 

 

Section A. EuroTest  
 

Article 1 EuroTest2  embodies a set of standards for practitioner test users as 

described in Appendix II.  

 

Article 2  Individual test users are eligible to be listed in the Register of EuroTest 

(henceforth the Register) and to hold a EuroTest if they have  

1. obtained a nationally recognised  title or qualification in test use,  

provided the curriculum covers the content specified in the EFPA 

Standards and fits the framework as described in Appendix II, and 

provided that the title or qualification has been accredited by the 

EFPA Test User Accreditation Committee for this purpose, and 

their nationally recognised title or qualification is valid and current 

at the time they apply for the EuroTest, and  

2. have submitted a pledge in writing to the relevant National 

Awarding Committee that they subscribe to the principles of 

professional conduct set out in the EFPA Code of Good Practice on 

Psychological Testing (see Appendix VI) and will conduct 

professional activities in accordance with the code of ethics of 

relevant national professional associations in the individualôs 

country or countries of practice. 

 

Article 3  The EuroTest is dependent upon maintenance of the relevant nationally 

recognised title or qualification and is valid for a period of up to 6 years 

subject to the conditions defined in Article 10. 

 

Article 4 For purposes of revalidation, the EuroTest can be re-issued to all certificate 

holders who show that they satisfy the following requirements: 

 

                                            
2 European Certificates in Test Use from here on refers to the European Certificates for Test Use in Work and 
Organizational Settings (EuroTest-WO), as described in the Preamble.  



 

 

a) They apply for renewal at least one year before the date of expiry of the 

Certificate (i.e. no later than the end of the fifth year) to allow time for 

any renewal procedures to be completed prior to expiry of the 

Certificate. They are able to show evidence of maintenance of 

professional competence in the form of a specified number of hours of 

practice per year as a test user, continued education or professional 

development as indicated in Appendix III. 

b) They have re-affirmed their pledge in writing to their National Awarding 

Committee that they subscribe to the principles of professional conduct 

set out in the EFPA Code of Good Practice on Psychological Testing 

(see Appendix VI) and will conduct professional activities in accordance 

with the code of ethics of relevant national professional associations in 

the country of practice. 

 

Article 5 The EuroTest Certificate will be similar in meaning and appearance to the 

model presented in this document.  

 

Article 6 The EuroTest Registration Details will contain information on the 

competences examined and the roles and contexts within which the 

Registered EuroTest Certificate holder is qualified.  

 

Article 7 The information in Article 6 will be included in the Register (Article 2). 

 

Article 8 The Registered EuroTest holder is deemed competent to practice as a test 

user, at the level specified in the certificate and within the professional 

context(s) mentioned in the Registration Details, in as far as there are no 

restrictions from national rules in the country concerned. This applies in all 

EFPA member states, and in any other country that has accepted the 

EuroTest and these Rules.  

 

Article 9 The EuroTest is not a licence to practice. There are some countries where 

national rules restrict the use of some or all categories of psychological test 

to specific specialists, such as registered or licensed psychologists. 

 

Article 10 A EuroTest loses its validity either  

(i) after the date of its expiry or on non-payment of fees;  

(ii)  or if the holder is no longer on the Register; 

(iii)  or on the request of the holder, so long as the holder is not under 

investigation for infringement of the national code of practice or ethics and 

so long as the holder  has not lost a national license, if applicable;  

(iv) or in the case that a test user is judged to have committed a violation of a 

professional code of practice or ethics and if a sentence or measure is 

imposed, either by a court of law or by a national committee on professional 

ethics, with the understanding that such withdrawal is suspended during any 

period in which there is an appeal pending against this measure or sentence; 

(v)  or in the case of failure to maintain or renew the national qualification upon 

which the EuroTest certification is based.  

 

 Loss of validity of a EuroTest leads to the immediate removal of the record 

of the Certificate holder concerned from the Register.  



 

 

 



 

 

Section B. Awarding Agencies  
 

Article 11 The responsibility for awarding the EuroTest and entering an individual 

into the Register according to these Rules rests with the Test User 

Accreditation Committee (TUAC) of the EFPA Board of Assessment. This 

Committee delegates the authority to enter the name into the Register and 

to award the EuroTest in accordance with these Rules to a National 

Awarding Committee. 

 

Article 12 TUAC consists of a Chairperson and at least four other Members. They are 

appointed for a term of up to four years, once renewable, by the Executive 

Council of EFPA. Where practical, the members will be from different 

countries within the EFPA member states, will represent the relevant 

professional contexts within which test use is certified and will provide a 

balance between those working as practitioners and those with specialist 

expertise in psychological assessment or psychometrics.  

 

Article 13 TUAC is responsible for oversight of the EuroTest and its Rules and for 

ensuring that the Registration and award of the EuroTest occurs in 

accordance with these Rules. 

 

Its tasks include the following: 

a) to approve the accreditation of national test user qualifications, on the 

basis of evidence submitted by the relevant National Awarding 

Committees, 

b) to provide guidance for the National Awarding Committees; 

c) to ensure that national bodies are interpreting the European standards in 

a similar way and to co-ordinate the work of the National Awarding 

Committees; 

d) to supervise the proper implementation of these Rules by each National 

Awarding Committee; 

e) to take steps towards the suspension of a National Awarding Committee 

if there is evidence of mismanagement or misuse of these Rules; 

f) to deal with appeals against decisions of National Awarding Committees; 

g) to prepare a report every two years for the Executive Council and the 

General Assembly of EFPA; 

h) to work with the national associations to remedy the causes of a 

suspension of any National Awarding Committee;  

i) to oversee the maintenance of the recording of information from 

national Registers of Test Use. 

 

Article 14 In each country where the EuroTest is awarded there is a National 

Awarding Committee approved by the relevant EFPA member association 

with delegated authority to enter names into the Register and to award the 

EuroTest.  

 

Article 15 The National Awarding Committee consists of a Chairperson and four other 

Members. They are appointed by the national body that has responsibility 

for the award of national certificates or qualifications in test use. This would 

normally be the EFPA member association (Appendix I). Where 



 

 

appropriate the EFPA member association can delegate this responsibility 

subject to agreement by TUAC. Committee members may serve for a term 

of up to four years, once renewable. The five members represent the 

relevant professional contexts within which test use is certified nationally 

and provide a balance between those working as practitioners and those 

with specialist expertise in psychological assessment or psychometrics. 

Members of the National Awarding Committee cannot also be members of 

TUAC. A member of TUAC may be appointed to act as an advisor to a 

National Awarding Committee. 

 

Article 16 The responsibilities of a National Awarding Committee include the 

following:  

a) to stipulate the manner in which an applicant has to submit evidence of 

competence; 

b) to issue guidelines for the assessment of competence; 

c) to put in place procedures that will assure that assessments of 

competence meet the quality criteria set by TUAC; 

d) to make available and publish a list of currently approved providers of 

competence assessment; 

e) to advise training and development institutions on procedures for the 

assessment of competence that are necessary to meet the EuroTest 

standards; 

f) to prepare a form on professional ethics to be signed by applicants; 

g) to determine the fee for administrative costs to be paid by applicants; 

h) to submit all national test user certification procedures and rules for 

approval to TUAC; 

i) to deal with any appeals made by individuals who have been refused a 

EuroTest Certificate; 

j) to keep a public record of people awarded the EuroTest; 

k) to prepare an annual report of activities for TUAC; 

l) to enter and withdraw names of Certificate holders in the Register and 

to make necessary modifications to ensure its accuracy. 

 

Article 17 A National Awarding Committee that in the opinion of TUAC does not 

work in accordance with these Rules shall have its accreditation removed 

by TUAC until the failure to observe the Rules has been remedied. No 

EuroTest can be issued by a National Awarding Committee when its 

accreditation has been removed. A National Awarding Committee that has 

had its accreditation removed can appeal to EFPA to be reaccredited. 

 

Section C. The procedure for obtaining the EuroTest  
 

Article 18 In order to obtain the EuroTest Certificate the applicant must obtain a 

national certificate or qualification in test use that has been accredited by 

TUAC, through the National Awarding Committee, as meeting the 

requirements for the relevant level of EuroTest.  The body awarding the 

certificate will do so under the auspices of the National Awarding 

Committee in the actual or intended country of practice.  

 



 

 

Article 19 The applicant must sign a pledge that s/he will conduct professional 

activities in accordance with the principles of professional conduct set out 

in the EFPA Code of Good Practice on Psychological Testing (see 

Appendix VI) and will conduct professional activities in accordance with 

the code of ethics of relevant national professional associations in the 

country of practice. 

 

Article 20 The application will only be processed after the candidate has paid the 

appropriate fee. 

 

Article 21 Once the applicant has been entered on the Register, the EuroTest will be 

awarded to that individual. 

 

 

Section D. Appeal procedures 
 

Article 22 An applicant whose application for the EuroTest has been rejected by the 

local national awarding body accredited for that purpose can lodge an 

appeal with the National Awarding Committee. 

 

Article 23 The National Awarding Committee will rule on the appeal and provide a 

written judgement within 60 days. This judgement will be communicated 

to the applicant.   

 

Article 24 Where an applicantôs appeal is rejected, the applicant may appeal to 

TUAC. Such an appeal has to be submitted in the English language and 

will only be considered when evidence is provided that the National 

Awarding Committee and the national appeals procedure have failed to 

apply the Rules governing the award of the EuroTest in a manner that is 

consistent with how these Rules are applied in other countries. 

 

 

Section E. Miscellaneous  
 

Article 25 The Rules and the appendices on the EuroTest are established and can be 

changed by the General Assembly of EFPA, by a vote in support of 2/3 of 

those present and eligible to vote.  

 

Article 26 Transitional arrangements will apply for four years after the Rules have 

been accepted by the EFPA General Assembly. People who are holders of 

national test user certificates, which subsequently become accredited as 

meeting the requirements for a EuroTest Certificate, may apply to have the 

relevant EuroTest Certificate. This will be granted through the National 

Awarding Committee on payment of a fee and provision of evidence that 

the person has continued to practice and maintain their competence since 

obtaining their national qualification and the applicant must sign a pledge 

that s/he will conduct professional activities in accordance with the 

principles of professional conduct set out in the EFPA Code of Good 

Practice on Psychological Testing (see Appendix VI) and will conduct 



 

 

professional activities in accordance with the code of ethics of relevant 

national professional associations in the country of practice. 

 

 



 

 

3. EuroTest Certificate: model content 
 

 

                   

 

 

European Test User Certificate (Level 2): Work and 

Organizational Assessment  
 

This is to certify that   

[Enter name here]  
 
 

has demonstrated the professional competences specified in the EFPA European Test User 

Standard relating to practice at the level of Test User in the area of Work & Organizational 

Assessment  and has further agreed to abide by the Code of Practice in Test Use set out in 

that Standard. 

 

The award of this Certificate is based on the holder having satisfied the requirements of an 

EFPA accredited national test user certification scheme.  This Certificate is not a licence to 

practice and the holder is subject to any existing national restrictions, laws or regulations 

relating to test use.   

 

The Certificate remains valid to the date shown only so long as the holder of this 

Certificate maintains his/her competence and retains a current entry in the national EFPA 

accredited Register of Test Users.  The holderôs competence is defined by the profile 

contained in that Register. 

 

This Certificate is valid until [expiry date]. 

 

Signed by:         [Add signature here]                    

 

Chair of the UK EFPA-accredited National Test User Awarding Committee  

 

 

 

Date of issue:  [Enter issue date here]   Registration number: [Enter ref # here] 
 

 

  



 

 

4. Register of EuroTest Certificate holders 

 
1) The information mentioned in the Registration Details of the EuroTest Certificate 

will be recorded in a Register, which should be a searchable online database 

available through the internet. In due course this may be managed centrally by 

EFPA. However, it is each countryôs responsibility to establish and maintain its own 

register of people competent in test use.  

 

2) The entries of the Register for a country shall be updated by the National Awarding 

Committee or their accredited bodies when a EuroTest Certificate is issued, re-

issued, withdrawn, or expires. Information in the Register may only be changed by 

these bodies.  



 

 

Appendix I. Definitions 
 

Within these Rules the following definitions of terms are used: 

 

The EuroTest European Certificate in Test Use is a nationally awarded qualification in test 

use that has been accredited as meeting the EFPA Standards in Test Use and the quality 

assurance criteria set out by TUAC. There are three levels of certification. 

 

A Registered EuroTest Certificate holder refers to the holder of the EuroTest whose 

name has been entered on the local national Register of Test Users. 

 

The Registration Details of the EuroTest, hereafter called the Registration Details, is 

an appendix to the EuroTest Certificate which states the level of the certificate, the 

evidence, at the time of the award, which was produced to obtain the accredited national 

user certificate. The form and content of the Registration Details are defined by the 

National Awarding Committee and are subject to approval by TUAC. 

 

The Register of Test Users, hereafter called the Register, is a register which provides a 

record of each Registered EuroTest Certificate holder. 

 

Professional context refers to a particular category of work settings in which tests are 

used. Professional contexts are to be understood in a broad sense, and for the current 

Certificate relate only to Work & Organisations.  

 

The country of residence is the country where the test user is registered as resident.  

 

A country of practice is a country where the test user is practising or intends to 

practise. 



 

 

Appendix II. Framework and minimum standards for 

Certification 
 

What these Standards are about? 

 

The standards are about competence in test use. They endeavour to define what 

people need to know and do, what skills are required and what understanding is 

required for safe and competent use of a limited range of tests in a variety of 

occupational settings or contexts (e.g. personnel selection; assessment for 

management development; guidance for career development; etc). Because testing is 

such a broad and diverse topic, it is very important for standards processes to make 

clear the limits of the qualifications that they define. Any qualifications that might be 

based on these standards need to reflect the realities of practice in the field. 

 

The basis chosen for the Standards was the International Test Commissionôs (ITC) 

International Guidelines on Test Use (Bartram, 2001; ITC, 2001). These have become 

widely accepted as defining best practice in test use, and have been adopted by a 

number of psychological associations and translated into many different languages. 

While these provide a good structure for standards, the ITC Guidelines are not 

sufficiently specific to provide the basis for qualifications. Consequently, the EFPA-

EAWOP Working Group modified and expanded the ITC Guidelines into a more 

detailed format. The format adopted is as follows. 

 

Format of the Standards 

 

The ITC Guidelines have been re-cast into three Units, each containing a number of 

specific Standards of Competence: 
   

Unit 1 Take responsibility for ethical test use 
Standard: 1.1 Act in a professional and ethical manner 

Standard: 1.2 Ensure you have the competence to use tests 

Standard: 1.3 Take responsibility for your use of tests 

Standard: 1.4 Ensure that test materials are kept securely 

Standard: 1.5 Ensure that test results are treated confidentially 

Unit 2 Follow good practice in the use of tests 
Standard: 2.1 Evaluate the potential utility of testing in an assessment situation 

Standard: 2.2 Choose tests appropriate for the situation 

Standard: 2.3 Give due consideration to issues of fairness in testing 

Standard: 2.4 Analyse and interpret results appropriately 

Standard: 2.5 Communicate the results clearly and accurately to relevant others 

Standard: 2.6 Review the appropriateness of the test and its use 

Unit 3 Follow good practice in the administration of tests 
Standard: 3.1 Make necessary preparations for the testing session 

Standard: 3.2 Administer the tests properly 

Standard: 3.3 Score the test results accurately 
 

 

For each Unit, relevant aspects of the occupational context are defined and the 

knowledge and skills required are outlined (see the complete Standards attached as 

Annex A to this Document). Within each Unit, each standard is defined in terms of 

what performance is required of the competent test user and the more specific 



 

 

contexts to which the competence relates.  In addition there is a specification of the 

knowledge and skills that underpin competence in relation to the Standard. 

 

A GLOSSARY has been produced to clarify the definition of terms used in the 

Standards. The Glossary is attached as Annex B. 

 

Putting the test use into context 

 

Psychological test use typically forms part of a larger assessment process in work 

settings (see, for example, the EAWOP-EFPA Standards for Assessment in Work and 

Organizational Settings). This process starts with an analysis of needs to define the 

assessment requirements. Test may then be used as one of a number of assessment 

methods. The outcome of the assessment is then used to realise some outcome. 

Psychological testing may constitute no more than 20% of this process. However, it is 

a relatively óhigh techô process compared to other occupational assessment methods. 

Qualification in test use is likely to be of general benefit in that it emphasis constructs 

like reliability and validity that are important for all forms of assessment. 

 

The present standards stress the importance of putting the use of tests into context; of 

basing the choice of them on a good definition of requirements; and of integrating the 

results of testing with other sources of information in realising outcomes.   

 

 
 

These standards focus on those aspects of psychological testing that are used in work 

& organizational assessment. They do not claim to provide a qualification in 

psychology, only in the application of psychological testing to work settings.  

 

Similarly, they do not claim to cover all aspects of work & organizational assessment. 

Assessment centre design, the construction of group exercises, performance rating 

methods, different types of interview structure and so on all require their own special 

expertise. 

 

 
 
 
 
 
 
 
 
 
 
 
 

Context 

Define 
Requirement

s 
 

Job analysis 
Competency 

profiling 

Measure 
Attributes 

Occupational 
Testing 

 
AC exercises 
Other-reports 

Structured-interviews 
etc 

Realise 
Outcomes 

 
Performance 

managements 

Work & Organizational Assessment 

Work & 
Organizational 

Testing 



 

 

Focus on competence  

The EFPA Test User Standards focus on defining the competences people should have 

rather than the inputs that should be provided for their training. However, it is 

recognised that the standards contain requirements for knowledge and skills that have 

implications for the training programmes needed if people are to develop these 

competences.  

It is important to stress that accreditation of national certification procedures is done 

primarily on the basis of the evidence that an individual is required to produce in order 

to demonstrate his or her competence and on the quality assurance procedures put in 

place to ensure that evidence is authentic, sufficient and relevant. For this reason no 

stipulations are made about the minimum requirements for duration of training 

courses. 

It is also recognised that people may develop their competence through a range of 

methods including: traditional taught courses; supervised workplace experience; 

online and other distance forms of learning. We make no stipulations about methods 

or media of training. The prime consideration is whether the person who completes a 

course of training is competent at the end of it.   

 

Appendix III. Maintenance of Competence  (MC) 
 

The holders of the EuroTest are expected to maintain their level of professional 

competence. This should be achieved by means of work experience and personal 

professional development, and may be achieved by meeting local continuing 

professional development (CPD) or maintenance of competence (MC) requirements if 

such exist. On renewal of the EuroTest the applicant has to show relevant evidence of 

continuing to maintain competence. 

 

Where no local requirements exist, the following are provided as guidelines for use by 

National Awarding Committees. 

 

Work experience 

 

The applicant should show evidence of professional work as a test user appropriate to 

the level of qualification they hold. This should amount to the equivalent of not less 

than 40 hours per year averaged over a period of not less than 4 years over the period 

of the last five years before the application for renewal. Acceptable evidence includes, 

for example: employment contracts accompanied by a job description, project 

contracts, assessment log books etc. 

 

Personal professional development 

 

It is a responsibility of the Registered EuroTest test user to keep informed about recent 

professional scientific developments in testing, including but not limited to the context 

of practice. A minimum of 10 hours per year, included within the 40 hours of work 



 

 

experience, is recommended. Documented evidence of a variety of activities is 

required.   

 

Record keeping 

 

Registered EuroTest test users are required to maintain a record of their practice and 

activities undertaken as relevant maintenance or development of competence. In 

addition to recording the acquisition of experience of practice in the context of new 

functions, client groups and settings, this should cover training and development from 

continuing education. This record, with supporting evidence, will provide the basis for 

the Registered EuroTest holderôs Profile as included in the Register, when the 

EuroTest is renewed after six years. 

  

Appendix IV. Guidance on assessment of competence 

 
Levels of certification  
 

Assessors will make formative assessments of peopleôs achievements according to 

rules and traditions that are specific for the particular professional and/or national 

context. The assessment distinguishes between the following levels of competence.  

 

Levels of competence 

1 2 3 

Competence for performing 

specific tasks but requiring 

guidance and supervision 

Competence for performing 

specific tasks without 

guidance or supervision, but 

requiring guidance or 

supervision for more complex 

ones 

Competence for 

performing complex 

tasks without guidance 

or supervision 

  

The most important distinction to be made by the assessor is between that of a person 

who is not yet competent and someone who has attained Level 1. The lowest level of 

certificate is awarded for people who have attained Level 1 but who are not yet 

sufficiently competent to practice without supervision (Level 2). The main 

qualification at this level is one in Test Administration (EuroTest Level 1).  

 

Sufficient competences should be present at level 2 to enable the individual to practise 

independently within one or more relatively well-defined and restricted contexts, with 

one or more client groups. The typical Level 2 qualification will recognise competence 

for routine use of tests in well-defined settings. Higher levels of expertise, dealing with 

complex issues of test choice, provide advice and guidance on test use relate to Level 

3.   

 

Detailed assessment guidelines relating to the distinctions between Levels will be 

issued by TUAC.  
 

At any Level, the award of the EuroTest should be dependent upon a final synoptic 

assessment of the practitionerôs ability to integrate knowledge, skills and competences into 



 

 

a single process of providing a professional service as a test user to their client, at the same 

time taking account of ethical principles.  
 

In the final assessment the assessor should summarize the available information and 

indicate whether, on the basis of the available evidence, the candidate can be expected 

to adequately perform the role of test user. The assessorôs judgement should be 

expressed as a judgement of ócompetent at this levelô or ónot yet competent at this levelô.  

 

Appendix V. Guidance on quality assurance 
 

Accreditation will only be provided when TUAC has been satisfied that there are 

adequate local arrangements for quality assurance in the assessment of competence. 

There will be a quality assurance procedure that ensures that only competent people 

are certified as competent. Adherence to standards such as ISO 17024 for the 

certification personnel provides a benchmark against which other procedures might be 

compared.  

 

 

Appendix VI. THE EFPA CODE OF GOOD PRACTICE 

FOR PSYCHOLOGICAL TESTING 
 

People who use psychological tests are expected to: 
 

RESPONSIBILITY FOR COMPETENCE  

 

1. Take steps to ensure that they are able to meet all the standards of competence 

defined by EFPA for the relevant Certificate(s) of Competence in Testing 

2. Endeavour to develop and enhance their competence as test users. 

3. Monitor the limits of their competence in psychometric testing 

4. Only offer services which lie within their competence and encourage and cause 

others to do so. 

5. Ensure that they have undertaken any mandatory training and that they have the 

specific knowledge and skills required for each of the instruments they use. 

6. Abide by local national rules and restrictions relating to the use of psychological 

tests 

 

PROCEDURES AND TECHNIQUES 

 

7. Use tests, in conjunction with other assessment methods, only when their use can 

be supported by the available technical information. 

8. Administer, score and interpret tests in accordance with the instructions provided 

by the test distributor and to the standards defined by EFPA. 

9. Store test materials securely and to ensure that no unqualified person has access 

to them. 

10. Keep test results securely, in a form suitable for developing norms, validation, 

and monitoring for bias. 

 

 CLIENT WELFARE  

 



 

 

11. Obtain the informed consent of potential test takers, making sure that they 

understand why the tests will be used, what will be done with their results and 

who will be provided with access to them. 

12. Ensure that all test takers are well informed and well prepared for the test session, 

and that all have had access to practice or familiarisation materials where 

appropriate. 

13. Give due consideration to factors such as gender, ethnicity, age, disability and 

special needs, educational background and level of ability in using and 

interpreting the results of tests. 

14. Provide the test taker and other authorised persons with feedback about the results 

in a form which makes clear the implications of the results, is clear and in a style 

appropriate to their level of understanding. 

15. Ensure test results are stored securely, are not accessible to unauthorised or 

unqualified persons and are not used for any purposes other than those agreed 

with the test taker. 
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Annex 5 115 - EFPA BoA Qualification specifications (067b) Assessment All Levels 13-07-
2013.doc 
 

Performance Requirements, Context definitions and 
Knowledge & Skill specifications for the three EFPA 
levels of qualifications in psychological assessment  
 

Version date: Approved by EFPA General Assembly 13-07-2013 

 
The EFPA-EAWOP European Standards for psychological assessment are based on the EFPA 
standards for test use. They have been used to define qualifications that relate to three levels of 
competence: 

4. Assessment administration under well defined conditions. 
5. Assessment using of a limited number and range of instruments or procedures in well-

defined conditions (such as assessment for job selection, assessment of children with 
learning difficulties etc). 

6. Specialist in-depth assessments and in providing guidance and advice to others on the use of 
psychological assessments. 
 

The following outlines are intended to be illustrative of the sort of roles covered by each level. These 
are not intended to cover all possibilities.  

Assistant Assessment administrator (EFPA Level 1)  

An individual who administers specific assessment methods or procedures in well-defined and 
constrained contexts, under the supervision of a more experienced assessor.  One who operates 
within organizational policies and directives on assessment.  Choice of assessment methods or 
procedures and details of how they are to be used and apǇƭƛŜŘ ƛǎ ƻǳǘǎƛŘŜ ǘƘŜ ǇŜǊǎƻƴΩǎ ŎƻƳǇŜǘŜƴŎŜΦ  

¶ Able to administer and use specific assessment methods and procedures under the 
supervision of a person qualified at a higher Level in clearly constrained settings. 

¶ Not able to make choices about which assessment methods and procedures should be used 
or provide interpretations results beyond those provided in standard reports. 

¶ Have awareness of broader issues related to psychological assessment, of limitations and 
value of using assessment methods and procedures, and know when to seek more expert 
help. 

Assessor (EFPA Level 2) 

For qualifications in the work area, this would typically be someone working in an HR department, 
employment agency or within a consultancy offering assessment services. They may be involved in 
assessment for personnel selection, development or career guidance and advice. For the educational 
area, this might be a person with responsibility for special educational needs assessment. In health-
related (such as Clinical or Health Psychology) areas this could cover a wide range of roles where 
psychological assessment forms a limited but important part of that role (e.g. some routine 
assessments carried out by psychiatric nurses, assessment procedures used by speech therapists etc 
as well as routine assessment procedures carried out by clinical, counselling or health psychologists).   

¶ Has an understanding of the technical psychometric qualities underpinning assessment 
methods and procedures sufficient for their use but not sufficient for their design or 
development. 

¶ Can work independently as an assessor in a specified and limited range of settings. 
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¶ Has the necessary knowledge and skills to interpret a limited range of specific assessment 
methods or procedures. 

¶ Is not able to make choices about which assessment methods or procedures should be used 
(beyond choices between those on which they are qualified) nor able to provide 
interpretations of results beyond those based on the specific documentation provided for 
assessors or provided in standard reports. 

Specialist in Psychological Assessment (EFPA Level 3)  

This person will typically be an experienced psychologist who has, within their main area of 
practice, specialised in psychological assessment and who uses assessments as a core part of 
their practice. They may have specialised in relatively specific areas of assessment or contexts of 
application (e.g. assessment of children, assessment for leadership development etc) but will be 
expected to have built this on a broad base of knowledge and skills.  Specialists in assessment, as 
the term implies, may be particularly qualified to offer one or more of the following services: 

¶ The provision of advice and consultancy on psychological assessment.  

¶ Training others in the use of assessment procedures and methods. 

¶ The design and construction of assessment methods and procedures.  

¶ The provision of expert evidence relating to psychological assessment in court cases. 
Level 3 does not necessarily require sufficient expertise in methodology to construct and 
develop psychometric measures, but people with such expertise would be covered by this level. 

4ÈÅ ÐÅÒÆÏÒÍÁÎÃÅ ÒÅÑÕÉÒÅÍÅÎÔÓ 
The emphasis of these standards is for good practice. They are aimed at people who use 
psychological assessment as part of their work as a practitioner. These are not standards for 
academic researchers or methodologists in the area of assessment. 
 
The performance requirements are appended as Annex 1. They have been designed to be generic. 
The same set of requirements is used in all qualifications, with changes being made to the context 
and knowledge & skills specifications that relate to them.  Level 1 and Level 2 qualifications do not 
include all the requirements. Columns L1, L2, and L3 indicate at which level requirements are 
covered.  For Units 1 and 2 it will be necessary to consider performance against the requirements at 
each level. Unit 3 can be covered at Level 1 and Level 2 and would not normally need to be re-
assessed at Level 3.   
 
This document should be considered in conjunction with the specifications of knowledge and skills 
associated with each Level and the context within which the qualification is based (e.g. assessment 
relating to health and social care, work, education or other setting).  

3ÐÅÃÉÆÉÃÁÔÉÏÎÓ ÏÆ ÃÏÎÔÅØÔ 
Detailed specifications (Annex 2) are defined covering the key variables that define the range of 
situations that should be covered within an assessment context. These have been defined for the 
use of assessments in work, education, and health & social care related settings.  Other context 
specifications can readily be defined by considering the variables (e.g. types of assessment used, 
reasons for assessment, assessment candidates etc) listed in these specifications and amending 
them accordingly 
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+ÎÏ×ÌÅÄÇÅ ÁÎÄ 3ËÉÌÌÓ 
Knowledge and skill specifications need to be defined for each qualification. These take the Level 
ŀƴŘ /ƻƴǘŜȄǘ ƛƴǘƻ ŀŎŎƻǳƴǘ ŀƴŘ ǇǊƻǾƛŘŜ ŀ ŘŜǎŎǊƛǇǘƛƻƴ ƻŦ ǘƘŜ ΨƛƴǇǳǘǎΩ ǊŜǉǳƛǊŜŘ ǘƻ ǳƴŘŜǊǇƛƴ ŎƻƳǇŜǘŜƴŎŜΦ  
The knowledge and skills specifications for Level 1, 2, and 3 qualifications in Work, Education, and 
Health & Social Care related contexts are appended as Annex 3. 

4ÈÅ ÃÏÎÔÅÎÔÓ ÏÆ ÔÈÅ ÔÈÒÅÅ ÁÎÎÅØÅÓ ÒÅÐÒÅÓÅÎÔ ÔÈÅ ÃÕÒÒÅÎÔ ÓÔÁÔÕÓ 
ÏÆ ÄÅÖÅÌÏÐÍÅÎÔ ÏÆ ÔÈÅÓÅ ÓÔÁÎÄÁÒÄÓ ÁÎÄ ÁÎÙ ÁÓÓÏÃÉÁÔÅÄ 
ÑÕÁÌÉÆÉÃÁÔÉÏÎÓ ÁÓ ÏÆ ÔÈÅ ÖÅÒÓÉÏÎ ÄÁÔÅ 

!ÓÓÅÓÓÍÅÎÔ 
 

Assessment of Knowledge and skills 

 

Knowledge can be assessed using conventional summative assessments (i.e. written examinations) 
employing a range of techniques ς multiple choice questions, short answer questions, essay style 
answers etc. 
 
Skills should be assessed through observation of performance in real or role-play situations. 
Assessment of the knowledge and skills detailed below can be used as evidence to support ratings of 
competence on the performance criteria (see above). 
 
Assessment of competence 

 

Assessment of competence should be carried out by a suitability qualified assessor, who should 
judge the evidence presented by the candidate in relation to each of the standards below in terms of 
whether that evidence is sufficient to judge the candidate as competent to practice without direct 
guidance or supervision. Typically assessment will be based on a number of practice scenarios, each 
of which may provide evidence covering a number of the performance requirements. It is not 
expected, nor recommended, that each criterion be assessed individually. 
 
For each criterion, a rating of the Level attained should be provided: 

 
0:  Not yet competent; no evidence or insufficient evidence provided. 
1:  Competent to practice under supervision but not independently 
2:  Competent to practice independently in a specified context across a specified and limited range 
of assessment procedures. 
3:  Competent to practice independently across one or more contexts with competence in a wide 
range of assessment procedures and a high level of expertise in one or more specific areas of 
practice. 
 
A record of the assessment should be kept and where a candidate fails to reach the required rating 
of competence, the assessor should be able to explain what further development is required. 
 
The range of contexts within which the candidate has been assessed should also be recorded and 
the assessor should make a judgement as to when the variety is sufficient to infer competence to 
operate independently across the specified range of contexts.  
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4. For a Level 1 candidate, all ratings should be 1 or higher. 
5. For a Level 2 candidate, all ratings should be 2 or higher. 
6. For a Level 3 candidate, all ratings should be 2 or higher, with ratings of 3 in areas where 

expertise is being claimed. A level 3 candidate would be expected to show greater depth and 
breadth of competence than one at Level 2.   
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Annex 1: Performance Requirements  
 

bƻǘŜΥ wŜŦŜǊŜƴŎŜǎ ǘƻ ΨŎƭƛŜƴǘΩ ǊŜƭŀǘŜ ǘƻ ǘƘŜ ŎƭƛŜƴǘ ŀǎ ŘŜŦƛƴŜŘ ƛƴ ǘƘŜ /ƻƴǘŜȄǘ ǎǘŀǘŜƳŜƴǘǎ ŦƻǊ ǘƘŜ ǊŜƭŜǾŀƴǘ 
qualification. Thus clients may be organizations or functions within an organization as well as or 
instead of individuals. 
 
The shaded areas indicate which of the Performance Requirements are necessary for each of the 
three levels of qualification. 
 

 

Performance required: Ensure that you: Level 1 Level 2 Level 3 

Unit 1 Take responsibility for ethical assessment practice    

Standard: 
1.1 

Act in a professional and ethical manner    

A Promote and maintain professional and ethical 
standards. 

   

B Implement an explicit policy on assessment practice.    

C Require people who work for or with you adhere to 
appropriate professional and ethical standards of 
behaviour. 

   

D Conduct communications and give feedback with due 
concern for the sensitivities of the person being 
assessed and other relevant parties. 

   

E Represent the practice of psychological assessment in 
an accurate and balanced manner in communications 
with and through the media. 

   

F Avoid situations in which you may have or be seen to 
have a vested interest in the outcome of an 
assessment, or where the assessment might damage 
the relationship with your client. 

   

Standard: 
1.2 

Ensure you have the competence to use 
assessment methods and procedures 

   

A Work within the limits of scientific principle and 
empirical evidence. 

   

B Have sufficient knowledge of test theory and 
psychometrics for the use you will make of 
assessments. 

   

C Know the limits of your own competence and operate 
within those limits in terms of contexts of assessment, 
assessment methods and procedures used, and 
modes of administration. 

   

D Keep up with relevant changes and advances relating 
to assessment methods and procedures that you use. 

   

E Set and maintain high personal standards of 
competence. 

   

F Keep up with relevant changes and developments in 
assessment and in areas of legislation and policy that 
may impact on your use of assessments. 

   

Standard: 
1.3 

Take responsibility for your use of assessments     

A Only offer assessment services, modes of 
administration and assessment methods and 
procedures for which you are qualified. 

   

B Accept responsibility for the choice of assessment 
methods or procedures used, and for the 
recommendations made. 
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C Provide clear and adequate information to participants 
in the assessment process about the ethical principles 
and legal regulations governing psychological 
assessment. 

   

D Ensure other parties are informed of their duties of 
responsibility and accountability regarding legal, 
contractual and ethical codes 

   

E Accept the duties of responsibility and accountability 
regarding legal, contractual and ethical codes. 

   

F Ensure that there is informed consent and that the 
nature of the contract between person who is to be 
assessed (or other responsible person) and the 
assessor is clear and understood. 

   

G Be alert to any unintended consequences of the 
assessment process.  

   

H Avoid doing harm or causing distress to those involved 
in the assessment process. 

   

Standard: 
1.4 

Ensure that assessment materials are kept 
securely  

   

A Safeguard access to assessment materials e.g. store 
assessment materials securely and control access to 
them. 

   

B Respect copyright law and agreements that exist with 
respect to all assessment materials including any 
prohibitions on the copying or transmission of materials 
in electronic or other forms to other people, whether 
qualified or otherwise. 

   

C Protect the security of the assessment materials e.g. by 
not coaching individuals on actual assessment 
materials or other practice materials that might unfairly 
influence their performance. 

   

D Ensure that assessment techniques are not described 
publicly or in other ways placed in the public domain in 
such a way that their usefulness is impaired 

   

Standard: 
1.5 

Ensure that assessment results are treated 
confidentially  

   

A Specify who will have access to results and define 
levels of confidentiality.  

   

B Explain levels of confidentiality to individuals before 
assessments are carried out. 

   

C Limit access to results to those with a right to know.    

D Obtain the relevant consents before releasing results to 
others. 

   

E Protect data kept on file systems so that only those 
who have a right of access can obtain them. 

   

F Establish clear guidelines as to how long identifiable 
personal assessment data are to be kept on file. 

   

G Remove names and other personal identifiers from 
databases of results that are archived for research use, 
development of norms or other statistical purposes. 
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Performance required: Ensure that you: Level 1 Level 2 Level 3 

Unit 2 Follow good practice in the use of psychological 
assessments 

   

Standard: 
2.1 

Evaluate the potential utility of using specific 
methods or procedures in an assessment 
situation  

   

A Base decisions about methods or procedures on a 
thorough analysis of the clientôs requirements, 
ensuring that you fully understand the assessment 
need. 

   

B Establish that the constructs being measured are 
relevant for the assessment need 

   

C Assess advantages and disadvantages of using 
alternative assessment strategies 

   

D Produce a reasoned justification for the use of 
particular methods or procedures in relation to: 

   

          assessment methods    

          modes of administration,     

          stakeholders    

          and reasons for assessment.    

E Conduct a risk assessment with regards to 
assessment method security, legal issues and 
protection of intellectual property in relation to: 

   

          assessment methods    

          assessment conditions    

          modes of administration,     

          context,     

          stakeholders.    

F Consider how other sources of information might be 
used together with or instead of the chosen methods 
of assessment. 

   

G Can explain to the relevant stakeholder the utility 
associated with the use of the chosen method(s) of 
assessment. 

   

Standard: 
2.2 

Choose  assessments appropriate for the 
situation  

   

A Examine current information covering the range of 
potentially relevant and available assessment 
procedures (e.g., from specimen sets, independent 
reviews, expert advice), before selecting one to use. 

   

B Consider which procedures are appropriate for the 
assessment contexts  

   

C Choose procedures based on an evaluation of the 
technical and user documentation and other available 
information to ensure that the procedureôs scope, 
reliability, validity, standardisation, fairness, 
accessibility, language or dialect version, practicality 
and acceptability are appropriate to the identified 
assessment need. 

   

D Agree the choice of procedure(s), administration 
conditions and administration modes and inform 
relevant stakeholders. 

   

E Respond to requests from those who are to be 
assessed by providing sufficient information to allow 
them to understand why the particular methods of 
assessment were chosen.  
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F Agree applications of results and confidentiality and 
security of the personal data and inform relevant 
stakeholders.  

   

Standard: 
2.3 

Give due consideration to issues of fairness in 
assessment 

   

B Evaluate any potential for bias given the assessment 
context and conditions, for the various groups that will 
be assessed.  

   

C Check:    

i.  that the modes of administration are appropriate    

ii. that the constructs being assessed are meaningful 
in each of the groups represented 

   

iii.  that evidence is available on possible group 
differences in performance on the assessment. 

   

iv.  that there is validity evidence to support the 
intended use of the assessment in the various groups 
and that the effects of any group differences not 
relevant to the main purpose of assessment (e.g., 
differences in motivation to answer, malingering, or 
reading ability) are minimised. 

   

v. that the context, culture and language of the 
assessment is appropriate(given that suitable 
accommodations may need to be made where 
necessary). 

   

D Interpret guidelines relating to the fair use of 
assessments in the context of local policy and 
legislation. 

   

E Make appropriate arrangements for assessment 
participants with disabilities.  

   

F Ensure that assessors and assessment 
administrators are aware of issues of fairness and 
take them into account before during and after 
administration.  

   

G Check that assessor and assessment administrators:    

i.  Implement accommodations for assessment 
participants with disabilities appropriately 

   

ii.  Can communicate proficiently with the assessment 
participants in an appropriate language. 

   

iii.  Observe assessment participants and identify any 
difficulties they may have with the assessment 
process 

   

iv.  Document any administration problems or 
deviations from standard assessment procedures. 

   

H Analyse and interpret the results of assessments with 
due regard for fairness and equity issues. 

   

Standard: 
2.4 

Analyse and interpret results appropriately     

A Produce an interpretation of the results that takes 
account of available information about the 
assessment participant with due regard to the 
assessment context, conditions, methods and modes; 
the technical qualities of the assessment; and the 
assessment need. 

   

B Choose suitable norm or reference groups as and 
when appropriate for the context in which assessment 
took place and the assessment methods used  

   

C Where measurement scales are used, choose scale 
types and derived scores relevant to the intended use 
of the assessment scores e.g. standard scores, 
percentiles. 

   

D Consider reasonable alternative interpretations    
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E Produce an interpretation of the results that takes 
account of available information from other sources or 
other methods of assessment.  

   

F Give due consideration to the available evidence of 
the technical properties of the assessment procedure 
for members of the assessment participantsô relevant 
demographic groups. 

   

G Take account of the possible impact on the results of 
prior experience with the assessment procedure 

   

G2 Consider possible impacts of any assessment 
participant medication, where relevant, on their 
assessment results. 

   

H Avoid over-generalising the results of one 
assessment procedure  

   

I Ensure that invalid conclusions are not drawn from 
comparisons of scores with norms that are not 
relevant to the people being assessed or are 
outdated. 

   

J Take account of any individual or group variations 
from standard procedures in assessment 
administration. 

   

K Use computer generated reports appropriately in 
interpretation and with due regard for their technical 
qualities. 

   

L Be prepared to justify the use of computer generated 
reports and deal with challenges in legal situations 

   

Standard: 
2.5 

Communicate the results clearly and accurately to 
relevant others 

   

A Identify relevant others who may legitimately receive 
assessment results. 

   

B Discuss results with assessment participants and 
relevant others in a constructive and supportive 
manner. 

   

C Agree final recommendations with relevant others    

D Communicate results to agreed recipients    

E Provide written or oral reports for relevant interested 
parties, with the informed consent of the assessment 
participants, or their legal representatives. 

   

F Use a form and structure for a report that is 
appropriate to the context of the assessment. 

   

G Include within written reports a clear summary, and 
when relevant, specific recommendations. 

   

H Ensure that the technical and linguistic levels of any 
reports are appropriate for the level of understanding 
of the recipients.  

   

I Explain how the importance of the assessment 
procedure results should be weighted in relation to 
other information about the people being assessed.  

   

J Make clear that each assessment procedureôs results 
represent just one source of information and should 
always be considered in conjunction with other 
information. 

   

K When appropriate provide decision-makers with 
information on how results may be used to inform 
their decision 

   

Standard: 
2.6 

Review the appropriateness of the assessment 
procedure(s) used 

   

A Monitor and periodically review change over time in 
the populations of individuals being assessed and 
any criterion measures being used.  

   



EFPA Board of Assessment Document 115 
EFPA Standards for Psychological Assessment: 2013 
Work, Education, and Health & Social Care, Levels 1, 2 and 3 
 

Doc 12 1 1 Report Board of Assessment to GA 2017 including TUAC report 31 

B Monitor assessment procedure results for evidence of 
adverse impact and re-evaluate any legal and equity 
issues arising in use of the assessment procedure 
and check that best practice is being followed. 

   

C Participate in formal validation studies where possible 
and practical. 

   

D Assist in updating information regarding the norms, 
reliability and validity of the assessment procedures 
by providing relevant data to developers, publishers 
or researchers. 

   

E Re-evaluate the use of an assessment procedure if 
changes are made to its form, content, or mode of 
administration. 

   

F Re-evaluate the evidence of validity if the purpose for 
which an assessment procedure is being used is 
changed. 
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NB It is expected that all of this will have been covered prior to Level 2 or Level 3 qualification being sought. 

 

 

Performance required: Ensure that you: Level 1 Level 2 Level 3 

Unit 3 Follow good practice in the administration of 
assessment procedures 

   

Standard: 
3.1 

Make necessary preparations for the assessment 
session  

   

A Provide relevant parties in a timely manner with clear 
information concerning the purpose of the 
assessment, how the results will be used and data 
management arrangements. 

   

B Provide guidance on ways in which assessment 
participants might best prepare for the session and 
the procedures to be followed. 

   

C Check that the assessment is appropriate for the 
linguistic or dialectic group of the test taker. 

   

D Send assessment participants any approved practice, 
sample, or preparation materials where these are 
available and where this is consistent with 
recommended practice for the assessment s 
concerned. 

   

E Explain clearly to assessment participants their rights 
and responsibilities. 

   

F Gain the informed consent of assessment participants 
or their representatives before any assessment is 
done. 

   

G Explain, when participation in an assessment is 
optional, the consequences of taking or not taking the 
assessment to relevant parties so that they can make 
an informed choice. 

   

H Make the necessary practical arrangements for the 
assessment sessions. 

   

I Ensure assessment centres or locations are available 
and are suitable in terms of comfort and facilities 

   

J Ensure that the staff who will be involved in the 
administration are competent. 

   

K Inform the assessment participants of the testing 
context and conditions 

   

L Prepare the procedures, methods, equipment and 
materials 

   

M Make arrangements for the assessment of people 
with disabilities 

   

Standard: 
3.2 

Administer the assessment properly     

A Welcome assessment participants and brief them in a 
positive fashion, and act to reduce their anxiety. 

   

B Provide appropriate assistance to assessment 
participants who show signs of undue distress or 
anxiety. 

   

C Carry out administration procedures as specified in 
the assessment procedureôs user documentation. 

   

D Deal appropriately with any questions, technical or 
personal problems or issues arising during the 
assessment session. 

   

E Observe and record deviations from normal 
procedures. 

   

F Ensure the security and safety of assessment 
materials and that all materials are accounted for at 
the end of each session 
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G Adhere strictly to the directions and instructions 
specified in assessment procedure manuals, where 
relevant, while making reasonable accommodations 
for persons with disabilities. 

   

Standard: 
3.3 

Score assessment procedures accurately     

A Score assessment procedure results according to 
standardised procedures, where such procedures 
exist and where scoring is not automated. 

   

B Generate normed and derived scores according to 
documented procedures associated with the 
assessment method where appropriate. 

   

C Uses procedures to screen results to recognise 
improbable or unreasonable scores or outcomes.  
Checks score scale-conversions and other clerical 
procedures for accuracy. 

   

D Clearly and accurately label constructs and scales 
and provides clear identification of norms, scales 
types, and equations used, where applicable. 
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ANNEX 2: Specifications of contexts.  
 
Qualifications are defined by Level and by Context. For any particular Level, the qualification holder 
should be able to operate competently at the specified level in one or more contexts including the 
following. 
 

 

Work Contexts  
1 Assessment of people for: 

1.1 Recruitment and selection 

1.2 Organizational or team fit 

1.3 Identification of development needs 

1.4 Career advice and guidance 

1.5 Other organizational purposes 

1.6 Promotion and advancement 

    

2 Assessment of groups for: 

2.1 Team development 

2.2 Competencies audit 

2.3 Other organizational purposes 

2.4 Organizational audit (e.g. Work conditions, engagement etc) 

    

3 Assessment methods: 

3.1 Maximum performance psychometric measures (e.g. achievement measures, 
performance measures, psychological tests of ability) 

3.2 Typical performance psychometric measures (e.g. employee surveys, psychological 
tests of personality) 

3.3  Line manager assessments 

3.4  Assessment/Development Interview s 

3.5  Other structured interviews 

3.6  Structured observation. 

3.7  Performance management/appraisal  

3.8  360 degree feedback data 

3.9  Self-report questionnaire data. 

3.10  Assessment/development centres 

3.11  Other structured assessment methods 

    

4 Assessment administration modes: 

4.1 Individual vs Group 

4.2 Paper-based, equipment-based and multi-media  

4.3 Online (internet/intranet) vs offline computer-based  

4.4 Open, Controlled, Supervised or Managed administration 

 4.5  Assessor observed individual or group exercises 
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5 Participants (people actively involved in the process): 

5.1 Assessment participant (i.e. the person being assessed) 

5.2  Assessors and assessment administrators 

5.3 Organizational representatives 

5.4 Hiring managers 

5.5 Recruitment consultants 

5.6 Career advisors 

    

6 Stakeholders (people with some interest in the process and its outcomes): 

6.1 Individuals 

6.2 Organizations 

6.3 Hiring managers  

6.4 Recruitment consultants 

6.5 HR specialists 

    

7 Filing systems (for data and materials): 

7.1 Computerised 

7.2 Paper-based 

7.3      Other    

  Occupational setting contexts related to specific standards 

10  Criteria of appropriateness [Standard 2.2: Choose  assessments appropriate for the 
situation]: 

10.1  Scope or constructs to be covered 

10.2  Target groups 

10.3  Reliability 

10.4  Validity 

10.5  Norms 

10.6  Fairness 

10.7  Acceptability to stakeholders 

10.8  Practicality in terms of admin, cost etc 

    

11  Various groups differing in terms of [Standard 2.3: Give due consideration to issues of 
equity in assessment]: 

11.1  Gender 

11.2  Cultural background and ethnic origin 

11.3  Education 

11.4  Faith and religion 

11.5  Age  

11.6  Sexual orientation 

11.7  Language 

11.8  Disability 

11.9  Social exclusion 
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11.10  Socio-economic status 

11.11       Political orientation 

    

12  Arrangements for [Standard 2.3: Give due consideration to issues of equity in 
assessment]: 

12.1  Hearing, visual or motor impairments 

12.2  Learning difficulties ς e.g. Dyslexia, dyscalculia 

12.3  Learning disabilities ς e.g. global intellectual disability 

12.4  Those being assessed in a language which is not their first language 

    

13  Assessment participant information [Standard 2.4: Analyse and interpret results 
appropriately]: 

13.1  Age,  

13.2  Gender,  

13.3  Education,  

13.4  Culture 

13.5  Other factors (such as work experience) 

    

14  Other sources of information [Standard 2.4: Analyse and interpret results 
appropriately]: 

14.1  Resumes and CVs 

14.2  Application forms 

14.3  References 

14.4       Work experience 

14.5  Qualifications  

    

15  Clients [Standard 2.5: Communicate the results clearly and accurately to relevant 
others]: 

15.1  Individuals  

15.2  Those commission the assessment 

15.3  Any other relevant professionals (e.g. HR)  

    

16  Recipients of reports [Standard 2.5: Communicate the results clearly and accurately to 
relevant others]: 

16.1  The assessment participant 

16.2  The sponsoring agent 

16.3  Relevant third parties 

    

17  Technical problems and issues [Standard 3.2: Administer the assessment properly]: 

17. 1 Suitability of location and testing environment 

17.2  Computer system crashes 

17.3  Absence of equipment or equipment failure 
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17.4  Managing interruptions and unexpected incidents 

    

18  Personal problems and issues [Standard 3.2: Administer the assessment properly]: 

18.1  Illness or sickness 

18.2  Use of medicines and other substances (including withdrawal phenomena) 

18.3  Mental state including other psychological factors (previous negative or positive 
experiences of some or all assessment procedures).  

18.4  Session interruptions or disruptions 

18.5  Withdrawal of consent 

18.6  Mental capacity issues 

 
Health and social care contexts  

1 Assessment of people across the life span for purposes of individual or group assessment: 

1.1  Current psychological ǎǘŀǘǳǎ όŀƴŘκƻǊ ƴŜŜŘǎΧύ ƻŦ ǘƘŜ ŎƭƛŜƴǘ ǘƘǊƻǳƎƘ ŀǇǇǊƻǇǊƛŀǘŜ 
intervention (e.g. Assessment of mood, impact of physical illness, cognition, capacities, 
personality or functional status). 

1.2  Impact of impairment 

1.3  Pre-and post-intervention status 

1.4  Risk (to self or others) 

1.5  Occupational health 

1.6  Medico-legal purposes (expert witness opinion and mental capacity) 
1.7  Changes (e.g. improvement or deterioration of function) 

1.8  Eligibility for service 

1.9  Functional adaptation to life context 

1.1  Neuropsychological function 

    

2 Assessment for the purposes of: 

2.1  Health and social care services delivery and quality of care 

2.2  Informing health and social policy (e.g. epidemiology and public health) 

2.3  Health-care research 

2.4  Other organizational purposes (e.g. organisational effectiveness) 

    

3 Assessment methods: 

3.1  Maximum performance measures (e.g. achievement measures, psychological tests 
of ability, measures under time-pressure, neuropsychological tests of cognitive function) 

3. 2 Typical performance self-report measures (e.g. mood assessments, psychological 
tests of personality). (e.g., measures of mood, symptom inventories, identity and 
personality) 
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3.3  Typical performance' informant-report measures (e.g. mood assessments, 
psychological tests of personality) 

3.4  Clinical Interview 

3.5  Other structured interviews 

3.6  Analogue assessments 

3.7  Simulations and behavioural (eg. Work samples) e.g. self-care or other functional 
activities.  Domiciliary visit report, behavioural analysis, quasi-experimental analysis 

3.8  Structured observational measures  

3.9  This does not include intrusive physiological testing (e.g. forensics - polygraph, PPG, 
urine testing for substance abuse etc). 

    

4 Assessment administration modes: 

4.1  Individual vs Group 

4.2  Paper-based, equipment-based and multi-media  

4.3  Online (internet/intranet) vs offline computer-based  

4.4  Open, Controlled, Supervised or Managed administration 

4.5  Questionnaire vs performance measures 

    

5 Participants (people actively involved in the process): 

5.1  Assessment participants (i.e. those who are being assessed) 

5.2  Paid and informal carers, family members, staff (statutory and voluntary sector) 
advocates and interpreters 

5.3  Clients and informants 

5.4  Assessors and assessment administrators 

5.5  All health and social care professionals 

5.6  Voluntary sector workers 

5.7  All educational, legal and vocational professionals 

    

6 Stakeholders (people with some interest in the process and its outcomes): 

6.1  Partners, Spouse; Parents, carers, other professionals; Individuals; Friends family 

6.2  Statutory and voluntary organizations (e.g. health, CJs, Education, social Services 
and 3rd sector providers) 

6.3  Assessment commissioners (such as occupational health clinics, courts, public 
protection agencies, etc) 

    

7 Filing systems (for data and materials): 

7.1  Computerised 

7.2  Paper and Pencil 

7.3  Other 
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  Health and social care setting contexts related to specific standards 

10  Criteria of appropriateness of assessment [Standard 2.2: Choose  assessments 
appropriate for the situation]: 

10.1  Scope or constructs to be covered 

10.2  Target groups 

10.3  Reliability 

10.4  Validity 

10.5  Norms 

10.6  Fairness 

10.7  Acceptability to stakeholders 

10.8  Practicality in terms of admin, cost etc 

    

11  Various groups differing in terms of [Standard 2.3: Give due consideration to issues of 
equity in assessment]: 

11.1  Gender 

11.2  Cultural background and ethnic origin 

11.3  Education 

11.4  Faith and religion 

11.5  Age  

11.6  Sexual orientation 

11.7  Language 

11.8  Disability 

11.9  Social exclusion 

11.10  Socio-economic status 

11.11      Political orientation 

    

12  Arrangements for [Standard 2.3: Give due consideration to issues of equity in 
assessment]: 

12.1  Hearing, visual or motor impairments 

12.2  Learning difficulties ς e.g. Dyslexia, dyscalculia 

12.3  Learning disabilities ς e.g. global intellectual disability 

12.4  Those being assessed in a language which is not their first language 

    

13  Assessment participant information [Standard 2.4: Analyse and interpret results 
appropriately]: 

13.1  Age 

13.2  Gender,  

13.3  Education 

13.4  Culture 

13.5  Other factors 
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14  Other sources of information [Standard 2.4: Analyse and interpret results appropriately]: 

14.1  Staff/carer reports 

14.2  Observation 

14.3  Medical, family, personal, social history 

    

15  Clients [Standard 2.5: Communicate the results clearly and accurately to relevant 
others]: 

15.1  Individuals and family members 

15.2  Commissioners and others depending on the outcome 

15.3  Referrers and other professionals (e.g. MDT) 

15.4  Professional supervisor 

    

16  Recipients of reports [Standard 2.5: Communicate the results clearly and accurately to 
relevant others]: 

16.1  The assessment participant 

16.2  Referring agent: Social Services, Education, Civil and Criminal Courts, Forensic 
Services, Legal, Voluntary Sector 

16.3  Relevant third parties 

    

17  Technical problems and issues [Standard 3.2: Administer the assessments properly]: 

17.1  Computer system crashes 

17.2  Absence of equipment or equipment failure 

17.3  Managing interruptions and unexpected incidents 

    

18  Personal problems and issues [Standard 3.2: Administer the assessments properly]: 

18.1  Illness or sickness - Systemic factors (infection, nutrition/hydration, SATs)  

18.2  Use of medicines and other substances (including withdrawal phenomena) 

18.3  Mental state including other psychological factors (previous negative or positive 
experiences of some or all assessments). Anxiety, depression, post-trauma sequelae, 
mood, psychological disorder, psychotic presentation 

18.4  Session interruptions or disruptions 

18.5  Withdrawal of consent 

18.6  Mental capacity issues 

 

Educational contexts  
1 Assessment of people across the life span for purposes of individual or group 

assessment: 

1.1  Attainment 

1.2  Ability 

1.3  Social competence 
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1.4  Intervention planning and evaluation 

1.5  Screening 

1.6  Legal purposes (providing evidence in tribunals) 

1.7  Well-being 

1.8  Eligibility for services or resources 

1.9  Counselling and Guidance 

1.10  Other purposes 

    

2 Assessment for the purposes of service delivery audit: 

2.1  Provision of data to inform educational policy provision 

    

3 Assessment methods: 

3.1  Maximum performance measures (e.g. achievement measures, psychological tests 
of ability, measures under time-pressure) 

3.2  Typical performance self-report measures (e.g. Personality, emotional, 
behavioural, social competence, self-esteem, well-being, learning style, etc) 

3.3  Typical performance' informant-report measures (e.g. Conner's questionnaire for 
parents and teachers) 

3.4  Structured observational measures  

3.5  Assessment Interview, informant report,  

3.6  Other structured interviews 

3.7  Behavioural analysis 

    

4 Assessment administration modes: 

4.1  Individual vs Group 

4.2  Paper-based, equipment-based and multi-media 

4.3  Online (internet/intranet) vs offline computer-based 

4.4  Open, Controlled, Supervised or Managed administration 

4.5  Questionnaire vs performance measures 

    

5 Participants (people actively involved in the process): 

5.1  Assessment participants (i.e. those being assessed) 

5.2  Paid and informal carers, family members, staff (statutory and voluntary sector) 
advocates and interpreters 

5.3  Clients and informants 

5.4  Assessors and assessment administrators 

5.5  Educational, health and social care professionals 

5.6  Voluntary sector workers 

5.7  Educational, legal and vocational professionals 

    

6 Stakeholders (people with some interest in the process and its outcomes): 

6.1  Parents, carers, partners, spouse; other professionals; individuals; friends and 
family 
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6.2  Statutory and voluntary organizations 

6.3  Assessment commissioners  

    

7 Filing systems (for data and materials): 

7.1  Computerised 

7.2  Paper and Pencil 

7.3   Other 

    

  Educational setting contexts related to specific standards 

10  Criteria of appropriateness of assessments [Standard 2.2: Choose  assessments 
appropriate for the situation]: 

10.1  Scope or constructs to be covered 

10.2  Target groups 

10.3  Reliability 

10.4  Validity 

10.5  Norms 

10.6  Fairness 

10.7  Acceptability to stakeholders 

10.8  Practicality in terms of admin, cost etc 

    

11  Various groups differing in terms of [Standard 2.3: Give due consideration to issues of 
equity in assessment]: 

11.1  Gender 

11.2  Cultural background and ethnic origin 

11.3  Education 

11.4  Faith and religion 

11.5  Age  

11.6  Sexual orientation 

11.7  Language 

11.8  Disability 

11.9  Social exclusion 

11.10  Socio-economic status 

11.11  Political orientation 

    

12  Arrangements for [Standard 2.3: Give due consideration to issues of equity in 
assessment]: 

12.1  Hearing, visual or motor impairments 

12.2  Learning difficulties ς e.g. Dyslexia, dyscalculia 

12.3  Learning disabilities ς e.g. global intellectual disability 

12.4  Those being assessed in a language which is not their first language 

    

13  Assessment participant information [Standard 2.4: Analyse and interpret results 
appropriately]: 
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13.1  Age 

13.2  Gender,  

13.3  Education 

13.4  Culture 

13.5  Socio-economic status 

13.6       Other factors 

    

14  Other sources of information [Standard 2.4: Analyse and interpret results 
appropriately]: 

14.1  Staff/carer reports 

14.2  Educational, medical, family, personal, social history 

    

15  Clients [Standard 2.5: Communicate the results clearly and accurately to relevant 
others]: 

15.1  Individuals and family members 

15.2  Commissioners and others depending on the outcome 

15.3  Referrers and other professionals  

15.4  Professional supervisor 

    

16  Recipients of reports [Standard 2.5: Communicate the results clearly and accurately to 
relevant others]: 

16.1  The assessment participant 

16.2  Referring agent: Education, Social Services, Legal, Voluntary Sector or other 
depending on national arrangements. 

16 .3  Relevant third parties 

    

17  Technical problems and issues [Standard 3.2: Administer the assessments properly]: 

17.1  Suitability of location and testing environment 

17.2  Computer system crashes 

17.3  Absence of equipment or equipment failure 

17.4  Managing interruptions and unexpected incidents 

    

18  Personal problems and issues [Standard 3.2: Administer the assessments properly]: 

18.1  Illness or sickness 

18.2  Use of medicines and other substances (including withdrawal phenomena) 

18.3  Mental state including other psychological factors (previous negative or positive 
experiences of some or all assessments). Anxiety, depression, ASD, ADHD. 

18.4  Session interruptions or disruptions 

18.5  Withdrawal of consent 

18.6  Mental capacity issues 
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Annex 3: Knowledge and Skills.  
 
Definitions of depth of knowledge and understanding 
 
Four categories of depth of knowledge and understanding are defined. In the following 
examples, understanding of the concept of validity is used to illustrate what is meant by 
these levels: 

5. The person should be aware of the concept or construct such that they are able to 
provide a simple definition of it. E.g. they can explain that validity is concerned with 
what an assessment procedure measures and know that it is different from 
reliability. 

6. The person should understand the importance and relevance of the concept or 
construct and be able to explore it in some detail. E.g. could explain that validity is 
about what an assessment procedure score means, why this important and how 
important validity needs to be supported by empirical evidence. 

7. The person should be able to work with the concept or construct in a critical fashion. 
E.g. know that validity study have limitations and that statements about the validity 
of an assessment procedure are contingent on the quality of the studies carried out. 
Would be able to read a non-technical summary of a validity study (as typically 
reported in the technical manual of an assessment procedure), understand it and be 
able to evaluate its worth.  

8. The person should have a deeper working knowledge and understanding of the 
concept or construct. They would be at a level one would expect from a graduate 
student. E.g. they know about validity, different designs of validity study and their 
pros and cons, understanding the limitations placed on validity by criterion 
measurement issues etc. Would be able to read a relatively technical account of a 
validity study and critically evaluate it. 

 
The following tables contain the current specifications of knowledge and skills required for 
Level 1, 2, and 3 qualifications in Work, Educational, and Health & Social Care contexts. 

 
 



 

 

Work Contexts: Level 1.  

 
WORK - Level 1  
Knowledge and skills required for Unit 1 Depth 

required 

Theories, models and principles of:   

Professional and ethical standards in assessment 3 

Principles of good practice in assessment including: 3 

     Informed consent and assent including capacity and competence issues (e.g. arising from 
minor disabilities that do not qualify as full legal disabilities) 3 

     Privacy and confidentiality 3 

Assessment practice policies 2 

Facts, data and information about:   

Knowledge of own competence. limitations and qualifications  3 

Up-to-date knowledge of   

1.        assessment methods and procedures iƴ ƎŜƴŜǊŀƭ ǳǎŜ ƛƴ ƻƴŜΩǎ ŦƛŜƭŘ ƻŦ ǇǊŀŎǘƛŎŜΣ ŎƘŀƴƎŜǎ 
in assessment methods and procedures 2 

2.        specific assessment that one uses 2 

3.        relevant developments in legislation and policy 2 

Legal, contractual and ethical codes:   

Law and Codes of Practice relating to protection of personal data and intellectual property 
rights in relation to individual assessment   

Data Protection and Freedom of Information legislation 2 

       Copyright law and related restrictions on distributions of materials 
2 

Methods, techniques and procedures relating to:   

Procedures for ensuring security of paper and computer-based personal data records. 2 

Procedures for ensuring security of copyright materials and intellectual property. 2 

Essential Skills:   

Research and Study skills (for maintaining knowledge)   

Learning from experience 2 

Communication skills   

Ability to use appropriate levels and methods of communication, taking account of 
the needs, abilities and sensitivities of assessment participants and other relevant parties. 3 

Ability to present psychological assessment in a positive and balanced manner. 3 

Procedures for the management of assessment materials ς security and storage 3 

Procedures for the management of data, filing and data storage 2 

Knowledge and skills required for Units 2 and 3   

Essential Skills:   

Assessment administration   

Management of assessment materials 2 

General administration of assessment procedures 3 

General skills associated with managing issues and problems that might arise in 
assessment sessions, including issues relating to motivation 3 

Assessment administration process skills relating to different types of assessments 
and conditions of administration  3 



 

 

Management of data, filing and data storage 2 

Procedures for checking for clerical errors. 2 

Assessment procedure scoring   

Use of scoring keys and self-scoring assessment forms  3 

Conversion of raw scores to standard scores 3 

Dealing with missing values 3 

Use of norm tables 3 

 
Work Contexts: Level 2.  
 

WORK - Level 2  
Knowledge and skills required for Unit 1 Depth 

required 

Theories, models and principles of:   

Scientific method and evidence-based approach to assessment. 3 

Professional and ethical standards in assessment 4 

Principles of good practice in assessment including: 3 

     Informed consent and assent including capacity and competence issues (e.g. arising from 
minor disabilities that do not qualify as full legal disabilities) 3 

     Privacy and confidentiality 4 

Ethics and principles of good practice in client relationships including conduct regarding fee-
paying clients  3 

Psychological contract between the assessment participant and other parties involved in the 
assessment process. 3 

Assessment practice policies 3 

Impact of socio-cultural and economic factors on possible unintended consequences of 
assessment or the assessment process. 3 

Facts, data and information about:   

Knowledge of own competence. limitations and qualifications  3 

Up-to-date knowledge of   

1.        assessment methods aƴŘ ǇǊƻŎŜŘǳǊŜǎ ƛƴ ƎŜƴŜǊŀƭ ǳǎŜ ƛƴ ƻƴŜΩǎ ŦƛŜƭŘ ƻŦ ǇǊŀŎǘƛŎŜΣ ŎƘŀƴƎŜǎ 
in assessment methods and procedures 3 

2.        specific assessment that one uses 4 

3.        relevant developments in legislation and policy 3 

Legal, contractual and ethical codes:   

International Test Commission Guidelines on Test Use 3 

International Test Commission Guidelines on Computer-based testing and testing 
on the Internet/intranet 2 

Guidance on Ethics and good practice issued by relevant national and international 
professional bodies 2 

Local and national good practice guides relating to testing and test use, including 
guidelines issued by relevant professional and statutory bodies. 3 

Law and Codes of Practice relating to protection of personal data and intellectual property 
rights in relation to individual assessment   

Data Protection and Freedom of Information legislation 3 



 

 

        Risks associated with different modes of assessment administration and data storage 
methods 3 

       Good practice codes relating to the management of personal data 3 

       Copyright law and related restrictions on distributions of materials 3 

Law and Codes of Practice relating to equal opportunities, discrimination, and other issues 
ǊŜƭŜǾŀƴǘ ǘƻ ƻƴŜΩǎ ŦƛŜƭŘ ƻŦ ǇǊŀŎǘƛŎŜ 2 

Best practice on making allowances for various forms of impairment of disability. 2 

Methods, techniques and procedures relating to:   

Procedures for ensuring security of paper and computer-based personal data records. 3 

Procedures for ensuring security of copyright materials and intellectual property. 3 

Procedures for the anonymisation of data records. 3 

Essential Skills:   

Research and Study skills (for maintaining knowledge)   

Learning from experience 3 

Self-reflection 3 

Self-awareness 3 

Search skills for locating information about assessments and about specific 
assessment procedure updates 3 

Ability to maintain and manage appropriate professional relationships with participants   

Production of assessment 'contracts' (agreements with test takers regarding their 
rights and responsibilities) 2 

Production of assessment practice policies 2 

Communication skills   

Ability to use appropriate levels and methods of communication, taking account of 
the needs, abilities and sensitivities of assessment participants and other relevant parties. 3 

Ability to present psychological assessment in a positive and balanced manner. 3 

Procedures for the management of assessment materials ς security and storage 3 

Procedures for the management of data, filing and data storage 3 

Knowledge and skills required for Units 2 and 3   

Theories, models and principles of:   

Concept of latent traits or true scores and measurement error 3 

Psychometric theories and models:   

Statistics 3 

Classical Test theory 3 

Reliability and Validity 3 

Norms and standardisation 3 

Item Response Theory  2 

Adaptive testing 2 

Fairness and bias in testing 3 

The following general specification of knowledge will need to be supplemented with a 
more detailed specification of the relevant domain knowledge base.   

Psychological theories and models of    

Cognitive ability 2 

Personality 2 

Motivation 2 

Attitudes, beliefs and values 2 



 

 

Vocational interests 2 

Other constructs used in assessment in this occupational context 2 

Theories and models relating to the application of  assessment in the workplace including 
some of the following examples:   

Utility theory - costs, benefits and risks associated with different modes of assessment 2 

Workplace competencies 2 

Performance management 2 

Personal development 2 

Career choice 2 

Team performance 2 

Human Resource planning 2 

Training evaluation 2 

Person-organization fit 2 

Selection and recruitment 2 

Facts, data and information about:   

General knowledge of the psychometric properties of assessment instruments. 3 

Different scale types (e.g. normative, ipsative), item response formats (e.g. Forced-
choice, open, rating) and response instructions and their effects on scale score 
interpretation. General knowledge of relevant assessment methods and instruments. 3 

Methods, techniques and procedures relating to:   

Assessment needs analysis    

Job and task analysis 2 

Competency profiling 2 

Knowledge of specific assessment procedures used:    

Theoretical or conceptual basis, 3 

Limitation on use and on interpretation 3 

Knowledge of scales used,  3 

Characteristics of the norm or comparison groups  3 

Guidance on the use and interpretation of the scale scores. 3 

Essential Skills:   

Assessment needs analysis   

Relating job descriptions to person specifications 2 

Integration of specific assessment procedures into broader assessment process 3 

Communication with people from differing backgrounds and circumstances 3 

Interpersonal skills. 3 

Assessment administration   

Management of assessment materials 3 

General administration of assessment procedures 3 

General skills associated with managing issues and problems that might arise in 
assessment sessions, including issues relating to motivation 3 

Assessment administration process skills relating to different types of assessments 
and conditions of administration  3 

Management of data, filing and data storage 3 

Procedures for checking for clerical errors. 3 

Assessment procedure scoring   



 

 

Use of scoring keys and self-scoring assessment forms  4 

Conversion of raw scores to standard scores 4 

Dealing with missing values 3 

Computation, where appropriate, of composite scores using standard formulae and 
equations.  3 

Use of norm tables 4 

Detection and interpretation of aberrant response patterns 3 

General assessment results interpretation skills   

The possible impact of assessment on assessment participants 3 

The possible impact of mode of administration on the quality of assessment results 3 

The possible impact of anxiety on assessment performance  3 

Context related interpretation skills   

       Instrument specific interpretation skills 3 

       Written and oral communication  2 

       Rapport building 3 

       Report writing 3 

       Providing feedback 4 

Integration of assessment procedure results with other assessment outcomes for reports.   

Bringing together and documenting of assessment procedures scores and other 
assessment data for reports. 3 

wŜƭŀǘƛƴƎ ŜŀŎƘ ŀǎǎŜǎǎƳŜƴǘ ǇǊƻŎŜŘǳǊŜΩǎ ǎŎƻǊŜǎ ǘƻ ƻǘƘŜǊ ŀǎǎŜǎǎƳŜƴǘ ƛƴŦƻǊƳŀǘƛƻƴ ǘƘŀǘ 
relates to measurement of the same constructs (e.g. test scores with  interview ratings, 
assessment centre ratings etc) 3 

Co-operation skills 2 

Evaluation skills 3 

Monitoring skills 3 

 
Work Contexts: Level 3.  
 

WORK - Level 3  
Knowledge and skills required for Unit 1 Depth 

required 

    

Theories, models and principles of:   

Scientific method and evidence-based approach to assessment. 4 

Professional and ethical standards in assessment 4 

Principles of good practice in assessment including: 4 

     Informed consent and assent including capacity and competence issues (e.g. arising from 
minor disabilities that do not qualify as full legal disabilities) 4 

     Privacy and confidentiality 4 

Ethics and principles of good practice in client relationships including conduct regarding fee-
paying clients  4 

Psychological contract between the assessment participant and other parties involved in the 
assessment process. 4 

Assessment practice policies 4 



 

 

Impact of socio-cultural and economic factors on possible unintended consequences of 
assessment or the assessment process. 4 

    

Facts, data and information about:   

Knowledge of own competence. limitations and qualifications  4 

Up-to-date knowledge of   

1.        ŀǎǎŜǎǎƳŜƴǘ ƳŜǘƘƻŘǎ ŀƴŘ ǇǊƻŎŜŘǳǊŜǎ ƛƴ ƎŜƴŜǊŀƭ ǳǎŜ ƛƴ ƻƴŜΩǎ ŦƛŜƭŘ ƻŦ ǇǊŀŎǘƛŎŜ, changes 
in assessment methods and procedures 4 

2.        specific assessment that one uses 4 

3.        relevant developments in legislation and policy 4 

Professional issues and debates relating to use of assessments in occupational settings 4 

Legal, contractual and ethical codes:   

International Test Commission Guidelines on Test Use 4 

International Test Commission Guidelines on Computer-based testing and testing 
on the Internet/intranet 4 

International Test Commission Guidelines on test adaptation 4 

Guidance on Ethics and good practice issued by relevant national and international 
professional bodies 4 

Local and national good practice guides relating to testing and test use, including 
guidelines issued by relevant professional and statutory bodies. 

4 

Law and Codes of Practice relating to protection of personal data and intellectual property 
rights in relation to individual assessment   

Data Protection and Freedom of Information legislation 4 

        Risks associated with different modes of assessment administration and data storage 
methods 4 

       Good practice codes relating to the management of personal data 4 

       Copyright law and related restrictions on distributions of materials 
4 

Law and Codes of Practice relating to equal opportunities, discrimination, and other issues 
ǊŜƭŜǾŀƴǘ ǘƻ ƻƴŜΩǎ ŦƛŜƭŘ ƻŦ ǇǊŀŎǘƛŎŜ 4 

Best practice on making allowances for various forms of impairment of disability. 4 

    

Methods, techniques and procedures relating to:   

Procedures for ensuring security of paper and computer-based personal data records. 4 

Procedures for ensuring security of copyright materials and intellectual property. 
4 

Procedures for the anonymisation of data records. 4 

    

Essential Skills:   

Research and Study skills (for maintaining knowledge)   

Learning from experience 4 

Self-reflection 4 

Self-awareness 4 

Search skills for locating information about assessments and about specific 
assessment procedure updates 4 

Ability to maintain and manage appropriate professional relationships with participants   



 

 

Production of assessment 'contracts' (agreements with test takers regarding their 
rights and responsibilities) 4 

Production of assessment practice policies 4 

Communication skills   

Ability to use appropriate levels and methods of communication, taking account of 
the needs, abilities and sensitivities of assessment participants and other relevant parties. 

4 

Ability to present psychological assessment in a positive and balanced manner. 
4 

Procedures for the management of assessment materials ς security and storage 4 

Procedures for the management of data, filing and data storage 4 

    

Knowledge and skills required for Units 2 and 3 
 

    

Theories, models and principles of:   

Concept of latent traits or true scores and measurement error 4 

Psychometric theories and models:   

Statistics 4 

Classical Test theory 4 

Reliability and Validity 4 

Norms and standardisation 4 

Differential item functioning and test bias 4 

Item Response Theory  4 

Adaptive testing 4 

Fairness and bias in testing 4 

Meta analysis and validity generalisation 4 

Generalisability theory 4 

    

The following general specification of knowledge will need to be supplemented with a 
more detailed specification of the relevant domain knowledge base.   

Psychological theories and models of    

Cognitive ability 4 

Personality 4 

Motivation 4 

Attitudes, beliefs and values 4 

Vocational interests 4 

         Other constructs used in assessment in this context 4 

Theories and models relating to the application of  assessment in the workplace including 
some of the following examples:   

Utility theory - costs, benefits and risks associated with different modes of assessment 4 

Workplace competencies 4 

Performance management 4 

Personal development 4 

Career choice 4 

Team performance 4 

Human Resource planning 4 



 

 

Training evaluation 4 

Person-organization fit 4 

Selection and recruitment 4 

    

Facts, data and information about:   

General knowledge of the psychometric properties of assessment instruments. 4 

Different scale types (e.g. normative, ipsative), item response formats (e.g. Forced-
choice, open, rating) and response instructions and their effects on scale score 
interpretation. General knowledge of relevant assessment methods and instruments. 4 

    

Methods, techniques and procedures relating to:   

Assessment needs analysis    

Job and task analysis 4 

Competency profiling 4 

Knowledge of specific assessment procedures used:    

Theoretical or conceptual basis, 4 

Limitation on use and on interpretation 4 

Knowledge of scales used,  4 

Characteristics of the norm or comparison groups  4 

Guidance on the use and interpretation of the scale scores. 4 

    

Essential Skills:   

Assessment needs analysis   

Job and task analysis methods 4 

Competency profiling methods 4 

Relating job descriptions to person specifications 4 

Risk assessment 4 

Cost-benefit analysis 4 

Negotiating and agreeing assessment procedures with stakeholders. 4 

Integration of specific assessment procedures into broader assessment process 4 

Use of assessment matrix to map constructs being assessed against methods of 
assessment 4 

Communication with people from differing backgrounds and circumstances 4 

Interpersonal skills. 4 

Assessment administration   

Management of assessment materials 4 

General administration of assessment procedures 4 

General skills associated with managing issues and problems that might arise in 
assessment sessions, including issues relating to motivation 4 

Assessment administration process skills relating to different types of assessments 
and conditions of administration  4 

Management of data, filing and data storage 4 

Procedures for checking for clerical errors. 4 

Assessment procedure scoring   

Use of scoring keys and self-scoring assessment forms  4 



 

 

Conversion of raw scores to standard scores 4 

Dealing with missing values 4 

Computation, where appropriate, of composite scores using standard formulae and 
equations.  4 

Use of norm tables 4 

Detection and interpretation of aberrant response patterns 4 

General assessment results interpretation skills   

The possible impact of assessment on assessment participants 4 

The possible impact of mode of administration on the quality of assessment results 4 

The possible impact of anxiety on assessment performance  4 

Context related interpretation skills   

       Instrument specific interpretation skills 4 

       Written and oral communication  4 

       Rapport building 4 

       Report writing 4 

       Providing feedback 4 

Integration of assessment procedure results with other assessment outcomes for reports.   

Bringing together and documenting of assessment procedures scores and other 
assessment data for reports. 4 

wŜƭŀǘƛƴƎ ŜŀŎƘ ŀǎǎŜǎǎƳŜƴǘ ǇǊƻŎŜŘǳǊŜΩǎ ǎŎƻǊŜǎ ǘƻ ƻǘƘŜǊ ŀǎǎŜǎǎƳŜƴǘ ƛƴŦƻǊƳŀǘƛƻƴ ǘƘŀǘ 
relates to measurement of the same constructs (e.g. test scores with  interview ratings, 
assessment centre ratings etc) 4 

Communication with assessment procedure developers, publishers and researchers  4 

Co-operation skills 4 

Evaluation skills 4 

Monitoring skills 4 

 



 

 

Ed ucation context: Level 1  
 

EDUCATION Level 1  
Knowledge and skills required for Unit 1 Depth 

required 

Theories, models and principles of:   

Professional and ethical standards in assessment 3 

Principles of good practice in assessment including: 3 

Informed consent and assent including capacity and competence issues (e.g. arising 
from minor disabilities that do not qualify as full legal disabilities) 3 

Privacy and confidentiality 3 

Assessment practice policies 2 

Facts, data and information about:   

Knowledge of own competence. limitations and qualifications  3 

Up-to-date knowledge of   

1.        ŀǎǎŜǎǎƳŜƴǘ ƳŜǘƘƻŘǎ ŀƴŘ ǇǊƻŎŜŘǳǊŜǎ ƛƴ ƎŜƴŜǊŀƭ ǳǎŜ ƛƴ ƻƴŜΩǎ ŦƛŜƭŘ ƻŦ ǇǊŀŎǘƛŎŜΣ ŎƘŀƴƎŜǎ 
in assessment methods and procedures 2 

2.        specific assessment that one uses 2 

3.        relevant developments in legislation and policy 2 

Legal, contractual and ethical codes.   

Law and Codes of Practice relating to protection of personal data and intellectual property 
rights in relation to individual assessment   

Data Protection and Freedom of Information legislation 2 

Copyright law and related restrictions on distributions of materials 2 

Methods, techniques and procedures relating to:   

Procedures for ensuring security of paper and computer-based personal data records. 2 

Procedures for ensuring security of copyright materials and intellectual property. 2 

Essential Skills:   

Research and Study skills (for maintaining knowledge)   

Learning from experience 2 

Communication skills   

Ability to use appropriate levels and methods of communication, taking account of 
the needs, abilities and sensitivities of assessment participants and other relevant parties. 3 

Ability to present psychological assessment in a positive and balanced manner. 3 

Procedures for the management of assessment materials ς security and storage 3 

Procedures for the management of data, filing and data storage 2 

Knowledge and skills required for Units 2 and 3   

Essential Skills:   

Assessment administration   

Management of assessment materials 2 

General administration of paper-based and computer-based questionnaires 3 

General administration of performance tests including computer based 
assessments 3 

General administration of individual and group assessments 3 

General skills associated with managing issues and problems that might arise in 
assessment sessions, including issues relating to motivation 3 



 

 

Assessment administration process skills relating to different types of assessments 
and conditions of administration  3 

Management of data, filing and data storage 2 

Procedures for checking for clerical errors. 2 

Assessment procedure scoring   

Use of scoring keys and self-scoring assessment forms  3 

Conversion of raw scores to standard scores 3 

Dealing with missing values 3 

Use of norm tables 3 

 
Education context: Level 2  
 

EDUCATION Level 2  
Knowledge and skills required for Unit 1 Depth 

required 

Theories, models and principles of:   

Scientific method and evidence-based approaches to assessment. 3 

Professional and ethical standards in assessment 4 

Principles of good practice in assessment including: 3 

Informed consent and assent including capacity and competence issues (e.g. arising 
from minor disabilities that do not qualify as full legal disabilities) 3 

Privacy and confidentiality 4 

Ethics and principles of good practice in client relationships including conduct regarding 
fee-paying clilents  3 

Psychological contract between the assessment participant and other parties involved in the 
assessment process. 3 

Assessment practice policies 3 

Impact of socio-cultural and economic factors on possible unintended consequences of 
assessment or the assessment process. 3 

Facts, data and information about:   

Knowledge of own competence. limitations and qualifications  3 

Up-to-date knowledge of   

1.        ŀǎǎŜǎǎƳŜƴǘ ƳŜǘƘƻŘǎ ŀƴŘ ǇǊƻŎŜŘǳǊŜǎ ƛƴ ƎŜƴŜǊŀƭ ǳǎŜ ƛƴ ƻƴŜΩǎ ŦƛŜƭŘ ƻŦ ǇǊŀŎǘƛŎŜΣ ŎƘŀƴƎŜǎ 
in assessment methods and procedures 3 

2.        specific assessment that one uses 4 

3.        relevant developments in legislation and policy 3 

Legal, contractual and ethical codes.   

International Test Commission Guidelines on Test Use 3 

International Test Commission Guidelines on Computer-based testing and testing 
on the Internet/intranet 2 

Guidance on Ethics and good practice issued by relevant national and international 
professional bodies 2 

Local and national good practice guides relating to testing and test use, including 
guidelines issued by relevant professional and statutory bodies. 3 



 

 

Law and Codes of Practice relating to protection of personal data and intellectual property 
rights in relation to individual assessment   

Data Protection and Freedom of Information legislation 3 

        Risks associated with different modes of assessment administration and data storage 
methods 3 

Good practice codes relating to the management of personal data 3 

Copyright law and related restrictions on distributions of materials 3 

Law and Codes of Practice relating to equal opportunities, discrimination, and other 
ƛǎǎǳŜǎ ǊŜƭŜǾŀƴǘ ǘƻ ƻƴŜΩǎ ŦƛŜƭŘ ƻŦ ǇǊŀŎǘƛŎŜ 2 

Best practice on making allowances for various forms of impairment or disability  2 

Methods, techniques and procedures relating to:   

Procedures for ensuring security of paper and computer-based personal data records. 3 

Procedures for ensuring security of copyright materials and intellectual property. 3 

Procedures for the anonymisation of data records. 3 

Essential Skills:   

Research and Study skills (for maintaining knowledge)   

Learning from experience 3 

Self-reflection 3 

Self-awareness 3 

Search skills for locating information about assessments and about specific 
assessment procedure updates 3 

Ability to maintain and manage appropriate professional relationships with participants   

Production of assessment 'contracts' (agreements with test takers regarding their 
rights and responsibilities) 2 

Production of assessment practice policies 2 

Communication skills   

Ability to use appropriate levels and methods of communication, taking account of 
the needs, abilities and sensitivities of assessment participants and other relevant parties. 3 

Ability to present psychological assessment in a positive and balanced manner. 3 

Procedures for the management of assessment materials ς security and storage 3 

Procedures for the management of data, filing and data storage 3 

Knowledge and skills required for Units 2 and 3   

Theories, models and principles of:   

Concept of latent traits or true scores and measurement error 3 

Psychometric theories and models:   

Statistics 3 

Classical Test theory 3 

Reliability and Validity 3 

Norms and standardisation 3 

Item Response Theory 2 

Adaptive testing 2 

Fairness and bias in testing 3 

The following general specification of knowledge will need to be supplemented with a 
more detailed specification of the relevant domain knowledge base. 

  



 

 

Psychological theories and models of:    

Cognitive function and cognitive ability 2 

Executive functioning 2 

Motivation, 2 

Attitudes, beliefs and values 2 

Educational attainment 2 

Social competence 2 

Moral development 2 

Development 2 

Other constructs used in assessment in this context 2 

Theories and models relating to the application of  assessment in educational settings 
including some of the following examples:   

            Human development: Models and theories 2 

            Development of Intelligence 2 

            Child Language acquisition 2 

            Learning theories 2 

            Special educational needs 2 

            Reading comprehension 2 

              Language assessment 2 

             Dyslexia 2 

             Dysgraphia 2 

  2 

Facts, data and information about:   

General knowledge of the psychometric properties of assessment instruments. 3 

Different scale types (e.g. normative, ipsative), item response formats (e.g. Forced-
choice, open, rating) and response instructions and their effects on scale score 
interpretation. General knowledge of relevant assessment methods and instruments. 3 

Methods, techniques and procedures relating to:   

Knowledge of specific assessment procedures used:    

Theoretical or conceptual basis, 3 

Limitation on use and on interpretation 3 

Knowledge of scales used,  3 

Characteristics of the norm or comparison groups  3 

Guidance on the use and interpretation of the scale scores. 3 

Essential Skills:   

Integration of specific assessment procedures into broader assessment process 3 

Communication with people from differing backgrounds and circumstances 3 

Interpersonal skills. 3 

Assessment administration   

Management of assessment materials 3 

General administration of paper-based and computer-based questionnaires 3 

General administration of performance tests including computer based 
assessments 3 

General administration of individual and group assessments 3 

General skills associated with managing issues and problems that might arise in 
assessment sessions, including issues relating to motivation 3 



 

 

Assessment administration process skills relating to different types of assessments 
and conditions of administration  3 

Management of data, filing and data storage 3 

Procedures for checking for clerical errors. 3 

Assessment procedure scoring   

Use of scoring keys and self-scoring assessment forms  4 

Conversion of raw scores to standard scores 4 

Dealing with missing values 3 

Computation, where appropriate, of composite scores using standard formulae and 
equations.  3 

Use of norm tables 4 

Detection and interpretation of aberrant response patterns 3 

General assessment results interpretation skills   

The possible impact of assessment on assessment participants 3 

The possible impact of mode of administration on the quality of assessment results 3 

The possible impact of psychological, biological (health) and social factors on 
assessment performance  3 

Context related interpretation skills   

Instrument specific interpretation skills 3 

Written and oral communication  2 

  Rapport building 3 

Report writing 3 

Providing feedback 4 

Integration of assessment procedure results with other assessment outcomes for reports.   

Bringing together and documenting of assessment procedures scores and other 
assessment data for reports. 3 

wŜƭŀǘƛƴƎ ŜŀŎƘ ŀǎǎŜǎǎƳŜƴǘ ǇǊƻŎŜŘǳǊŜΩǎ ǎŎƻǊŜǎ ǘƻ ƻǘƘŜǊ ŀǎǎŜǎǎƳŜƴǘ ƛƴŦƻǊƳŀǘƛƻƴ ǘƘŀǘ 
relates to measurement of the same constructs (e.g. test scores with  interview ratings etc) 

3 

Co-operation skills 2 

Evaluation skills 3 

Monitoring skills 3 
 

 

Education context: Level 3  
 

EDUCATION Level 3  
Knowledge and skills required for Unit 1 Depth 

Required 

    

Theories, models and principles of:   

Scientific method and evidence-based approaches to assessment. 4 

Professional and ethical standards in assessment 4 

Principles of good practice in assessment including: 4 

Informed consent and assent including capacity and competence issues (e.g. arising 
from minor disabilities that do not qualify as full legal disabilities) 

4 



 

 

Privacy and confidentiality 4 

Ethics and principles of good practice in client relationships including conduct regarding 
fee-paying clilents  

4 

Psychological contract between the assessment participant and other parties involved in the 
assessment process. 

4 

Assessment practice policies 4 

Impact of socio-cultural and economic factors on possible unintended consequences of 
assessment or the assessment process. 

4 

    

Facts, data and information about:   

Knowledge of own competence. limitations and qualifications  4 

Up-to-date knowledge of   

1.        ŀǎǎŜǎǎƳŜƴǘ ƳŜǘƘƻŘǎ ŀƴŘ ǇǊƻŎŜŘǳǊŜǎ ƛƴ ƎŜƴŜǊŀƭ ǳǎŜ ƛƴ ƻƴŜΩǎ ŦƛŜƭŘ ƻŦ ǇǊŀŎǘƛŎŜΣ ŎƘŀƴƎŜǎ 
in assessment methods and procedures 

4 

2.        specific assessment that one uses 4 

3.        relevant developments in legislation and policy 4 

Professional issues and debates relating to use of assessments in educational settings 4 

Legal, contractual and ethical codes.   

International Test Commission Guidelines on Test Use 4 

International Test Commission Guidelines on Computer-based testing and testing 
on the Internet/intranet 

4 

International Test Commission Guidelines on test adaptation 4 

Guidance on Ethics and good practice issued by relevant national and international 
professional bodies 

4 

Local and national good practice guides relating to testing and test use, including 
guidelines issued by relevant professional and statutory bodies. 

4 

Law and Codes of Practice relating to protection of personal data and intellectual property 
rights in relation to individual assessment 

  

Data Protection and Freedom of Information legislation 4 

        Risks associated with different modes of assessment administration and data storage 
methods 

4 

Good practice codes relating to the management of personal data 4 

Copyright law and related restrictions on distributions of materials 4 

Relevant aspects of education and disability legislation.  4 

Law and Codes of Practice relating to equal opportunities, discrimination, and other 
ƛǎǎǳŜǎ ǊŜƭŜǾŀƴǘ ǘƻ ƻƴŜΩǎ ŦƛŜƭŘ ƻŦ ǇǊŀŎtice 

4 

Best practice on making allowances for various forms of impairment or disability  4 

    

Methods, techniques and procedures relating to:   

Procedures for ensuring security of paper and computer-based personal data records. 4 

Procedures for ensuring security of copyright materials and intellectual property. 4 

Procedures for the anonymisation of data records. 4 

    

Essential Skills:   

Research and Study skills (for maintaining knowledge)   



 

 

Learning from experience 4 

Self-reflection 4 

Self-awareness 4 

Search skills for locating information about assessments and about specific 
assessment procedure updates 

4 

Ability to maintain and manage appropriate professional relationships with participants   

Production of assessment 'contracts' (agreements with test takers regarding their 
rights and responsibilities) 

4 

Production of assessment practice policies 4 

Communication skills   

Ability to use appropriate levels and methods of communication, taking account of 
the needs, abilities and sensitivities of assessment participants and other relevant parties. 

4 

Ability to present psychological assessment in a positive and balanced manner. 4 

Procedures for the management of assessment materials ς security and storage 4 

Procedures for the management of data, filing and data storage 4 

    

Knowledge and skills required for Units 2 and 3 
 

    

Theories, models and principles of:   

Concept of latent traits or true scores and measurement error 4 

Psychometric theories and models:   

Statistics 4 

Classical Test theory 4 

Reliability and Validity 4 

Norms and standardisation 4 

Differential item functioning and test bias 4 

Item Response Theory 4 

Adaptive testing 4 

Fairness and bias in testing 4 

Meta analysis and validity generalisation 4 

Generalisability theory 4 

    

The following general specification of knowledge will need to be supplemented with a 
more detailed specification of the relevant domain knowledge base. 

  

Psychological theories and models of:    

Cognitive function and cognitive ability 4 

Executive functioning 4 

Motivation, 4 

Attitudes, beliefs and values 4 

Educational attainment 4 

Social competence 4 

Moral development 4 

Development 4 

Other constructs used in assessment in this context 4 



 

 

Theories and models relating to the application of  assessment in educational settings 
including some of the following examples:   

            Human development: Models and theories 4 

            Development of Intelligence 4 

            Child Language acquisition 4 

            Learning theories 4 

            Special educational needs 4 

            Reading comprehension 4 

              Language assessment 4 

             Dyslexia 4 

             Dysgraphia 4 

    

Facts, data and information about:   

General knowledge of the psychometric properties of assessment instruments. 4 

Different scale types (e.g. normative, ipsative), item response formats (e.g. Forced-
choice, open, rating) and response instructions and their effects on scale score 
interpretation. General knowledge of relevant assessment methods and instruments. 

4 

    

Methods, techniques and procedures relating to:   

Knowledge of specific assessment procedures used:    

Theoretical or conceptual basis, 4 

Limitation on use and on interpretation 4 

Knowledge of scales used,  4 

Characteristics of the norm or comparison groups  4 

Guidance on the use and interpretation of the scale scores. 4 

    

Essential Skills:   

Risk assessment 4 

Cost-benefit analysis 4 

Negotiating and agreeing assessment procedures with stakeholders. 4 

Integration of specific assessment procedures into broader assessment process 4 

Communication with people from differing backgrounds and circumstances 4 

Interpersonal skills. 4 

Assessment administration   

Management of assessment materials 4 

General administration of paper-based and computer-based questionnaires 4 

General administration of performance tests including computer based 
assessments 

4 

General administration of individual and group assessments 4 

General skills associated with managing issues and problems that might arise in 
assessment sessions, including issues relating to motivation 

4 

Assessment administration process skills relating to different types of assessments 
and conditions of administration  

4 

Management of data, filing and data storage 4 

Procedures for checking for clerical errors. 4 

Assessment procedure scoring   



 

 

Use of scoring keys and self-scoring assessment forms  4 

Conversion of raw scores to standard scores 4 

Dealing with missing values 4 

Computation, where appropriate, of composite scores using standard formulae and 
equations.  

4 

Use of norm tables 4 

Detection and interpretation of aberrant response patterns 4 

General assessment results interpretation skills   

The possible impact of assessment on assessment participants 4 

The possible impact of mode of administration on the quality of assessment results 4 

The possible impact of psychological, biological (health) and social factors on 
assessment performance  

4 

Context related interpretation skills   

Instrument specific interpretation skills 4 

Written and oral communication  4 

  Rapport building 4 

Report writing 4 

Providing feedback 4 

Integration of assessment procedure results with other assessment outcomes for reports.   

Bringing together and documenting of assessment procedures scores and other 
assessment data for reports. 

4 

wŜƭŀǘƛƴƎ ŜŀŎƘ ŀǎǎŜǎǎƳŜƴǘ ǇǊƻŎŜŘǳǊŜΩǎ ǎŎƻǊŜǎ ǘƻ ƻǘƘŜǊ ŀǎǎŜǎǎƳŜƴǘ ƛƴŦƻǊƳŀǘƛƻƴ ǘƘŀǘ 
relates to measurement of the same constructs (e.g. test scores with  interview ratings etc) 

4 

Communication with assessment procedure developers, publishers and researchers  4 

Co-operation skills 4 

Evaluation skills 4 

Monitoring skills 4 

 

 



 

 

Health and Social Care context: Level 1  
 

HEALTH &SOCIAL CARE Level 1  
Knowledge and skills required for Unit 1 Depth 

required 

Theories, models and principles of:   

Professional and ethical standards in assessment 3 

Principles of good practice in assessment including: 3 

Informed consent and assent including capacity and competence issues (e.g. arising 
from minor disabilities that do not qualify as full legal disabilities) 3 

Privacy and confidentiality 3 

Assessment practice policies 2 

Facts, data and information about:   

Knowledge of own competence. limitations and qualifications  3 

Up-to-date knowledge of   

1.        ŀǎǎŜǎǎƳŜƴǘ ƳŜǘƘƻŘǎ ŀƴŘ ǇǊƻŎŜŘǳǊŜǎ ƛƴ ƎŜƴŜǊŀƭ ǳǎŜ ƛƴ ƻƴŜΩǎ ŦƛŜƭŘ ƻŦ ǇǊŀŎǘƛŎŜΣ ŎƘŀƴƎŜǎ 
in assessment methods and procedures 2 

2.        specific assessment that one uses 2 

3.        relevant developments in legislation and policy 2 

Legal, contractual and ethical codes.   

Law and Codes of Practice relating to protection of personal data and intellectual property 
rights in relation to individual assessment   

Data Protection and Freedom of Information legislation 2 

Copyright law and related restrictions on distributions of materials 2 

Methods, techniques and procedures relating to:   

Procedures for ensuring security of paper and computer-based personal data records. 2 

Procedures for ensuring security of copyright materials and intellectual property. 2 

Essential Skills:   

Research and Study skills (for maintaining knowledge)   

Learning from experience 2 

Communication skills   

Ability to use appropriate levels and methods of communication, taking account of 
the needs, abilities and sensitivities of assessment participants and other relevant parties. 3 

Ability to present psychological assessment in a positive and balanced manner. 3 

Procedures for the management of assessment materials ς security and storage 3 

Procedures for the management of data, filing and data storage 2 

Knowledge and skills required for Units 2 and 3   

Essential Skills:   

Assessment administration   

Management of assessment materials 2 

General administration of paper-based and computer-based questionnaires 3 

General administration of performance tests including computer based 
assessments 3 

General administration of individual and group assessments 3 

General skills associated with managing issues and problems that might arise in 
assessment sessions, including issues relating to motivation 3 



 

 

Assessment administration process skills relating to different types of assessments 
and conditions of administration  3 

Management of data, filing and data storage 2 

Procedures for checking for clerical errors. 2 

Assessment procedure scoring   

Use of scoring keys and self-scoring assessment forms  3 

Conversion of raw scores to standard scores 3 

Dealing with missing values 3 

Use of norm tables 3 
 

 

Health and Social Care context: Level 2  
 

HEALTH &SOCIAL CARE Level 2  
Knowledge and skills required for Unit 1 Depth 

required 

Theories, models and principles of:   

Scientific method and evidence-based approaches to assessment. 3 

Professional and ethical standards in assessment 4 

Principles of good practice in assessment including: 3 

Informed consent and assent including capacity and competence issues (e.g. arising 
from minor disabilities that do not qualify as full legal disabilities) 3 

Privacy and confidentiality 4 

Ethics and principles of good practice in client relationships including conduct regarding 
fee-paying clilents  3 

Psychological contract between the assessment participant and other parties involved in the 
assessment process. 3 

Assessment practice policies 3 

Impact of socio-cultural and economic factors on possible unintended consequences of 
assessment or the assessment process. 3 

Facts, data and information about:   

Knowledge of own competence. limitations and qualifications  3 

Up-to-date knowledge of   

1.        assessment methods and procedures in general uǎŜ ƛƴ ƻƴŜΩǎ ŦƛŜƭŘ ƻŦ ǇǊŀŎǘƛŎŜΣ ŎƘŀƴƎŜǎ 
in assessment methods and procedures 3 

2.        specific assessment that one uses 4 

3.        relevant developments in legislation and policy 3 

Legal, contractual and ethical codes.   

International Test Commission Guidelines on Test Use 3 

International Test Commission Guidelines on Computer-based testing and testing on the 
Internet/intranet 2 

Guidance on Ethics and good practice issued by relevant national and international 
professional bodies 2 

Local and national good practice guides relating to testing and test use, including 
guidelines issued by relevant statutory regulatory bodies. 

3 



 

 

Law and Codes of Practice relating to protection of personal data and intellectual property 
rights in relation to individual assessment   

Data Protection and Freedom of Information legislation 3 

        Risks associated with different modes of assessment administration and data storage 
methods 3 

Good practice codes relating to the management of personal data 3 

Copyright law and related restrictions on distributions of materials 3 

Law and Codes of Practice relating to equal opportunities, discrimination, and other issues 
ǊŜƭŜǾŀƴǘ ǘƻ ƻƴŜΩǎ ŦƛŜƭŘ ƻŦ ǇǊŀŎǘƛŎŜ 2 

Best practice in making allowances for various forms of impairment or disability 2 

Methods, techniques and procedures relating to:   

Procedures for ensuring security of paper and computer-based personal data records. 3 

Procedures for ensuring security of copyright materials and intellectual property. 3 

Procedures for the anonymisation of data records. 3 

Essential Skills:   

Research and Study skills (for maintaining knowledge)   

Learning from experience 3 

Self-reflection 3 

Self-awareness 3 

Search skills for locating information about assessments and about specific 
assessment procedure updates 3 

Ability to maintain and manage appropriate professional relationships with participants   

Production of assessment 'contracts' (agreements with test takers regarding their 
rights and responsibilities) 2 

Production of assessment practice policies 2 

Communication skills   

Ability to use appropriate levels and methods of communication, taking account of 
the needs, abilities and sensitivities of assessment participants and other relevant parties. 3 

Ability to present psychological assessment in a positive and balanced manner. 3 

Procedures for the management of assessment materials ς security and storage 3 

Procedures for the management of data, filing and data storage 3 

Knowledge and skills required for Units 2 and 3   

Theories, models and principles of:   

Concept of latent traits or true scores and measurement error 3 

Psychometric theories and models:   

Statistics 3 

Classical Test theory 3 

Reliability and Validity 3 

Norms and standardisation 3 

Item Response Theory 2 

Adaptive testing 2 

Fairness and bias in testing 3 

The following general specification of knowledge will need to be supplemented with a more 
detailed specification of the relevant domain knowledge base. 

  



 

 

Psychological theories and models of:    

Cognitive function and cognitive ability 2 

Executive functioning 2 

Motivation, 2 

Attitudes, beliefs and values 2 

Purposeful deception 2 

Personality and identity 2 

Moral development 2 

Development, psychopathology and basic neuropsychological conditions 2 

Other constructs used in assessment in this context 2 

Theories and models relating to the application of  assessment in health and social care 
settings including some of the following examples:   

             Emotion and Motivation 2 

             Neuropsychology 2 

             Psychopathology 2 

             Memory and cognition 2 

             Anxiety  2 

             Stress 2 

             Depression 2 

             Personality  2 

             Clinical assessment 2 

   
Facts, data and information about:   

General knowledge of the psychometric properties of assessment instruments. 3 

Different scale types (e.g. normative, ipsative), item response formats (e.g. Forced-
choice, open, rating) and response instructions and their effects on scale score 
interpretation. General knowledge of relevant assessment methods and instruments. 3 

Methods, techniques and procedures relating to:   

Knowledge of specific assessment procedures used:    

     Theoretical or conceptual basis, 3 

     Limitation on use and on interpretation 3 

     Knowledge of scales used,  3 

     Characteristics of the norm or comparison groups  3 

     Guidance on the use and interpretation of the scale scores. 3 

Essential Skills:   

Integration of specific assessment procedures into broader assessment process 3 

Communication with people from differing backgrounds and circumstances 3 

Interpersonal skills. 3 

Assessment administration   

Management of assessment materials 3 

General administration of paper-based and computer-based questionnaires 3 

General administration of performance tests including computer based 
assessments 3 

General administration of individual and group assessments 3 

General skills associated with managing issues and problems that might arise in 
assessment sessions, including issues relating to motivation 3 



 

 

Assessment administration process skills relating to different types of assessments 
and conditions of administration  3 

Management of data, filing and data storage 3 

Procedures for checking for clerical errors. 3 

Assessment procedure scoring   

Use of scoring keys and self-scoring assessment forms  4 

Conversion of raw scores to standard scores 4 

Dealing with missing values 3 

Computation, where appropriate, of composite scores using standard formulae and 
equations.  3 

Use of norm tables 4 

Detection and interpretation of aberrant response patterns 3 

General assessment results interpretation skills   

The possible impact of assessment on assessment participants 3 

The possible impact of mode of administration on the quality of assessment results 3 

The possible impact of anxiety on assessment performance  3 

Context related interpretation skills   

Instrument specific interpretation skills 3 

Written and oral communication  2 

Rapport building 3 

Report writing 3 

Providing feedback 4 

Integration of assessment procedure results with other assessment outcomes for reports.   

Bringing together and documenting of assessment procedures scores and other 
assessment data for reports. 3 

Relating each assessment pǊƻŎŜŘǳǊŜΩǎ ǎŎƻǊŜǎ ǘƻ ƻǘƘŜǊ ŀǎǎŜǎǎƳŜƴǘ ƛƴŦƻǊƳŀǘƛƻƴ ǘƘŀǘ 
relates to measurement of the same constructs (e.g. test scores with  interview ratings, 
etc) 

3 

Co-operation skills 2 

Evaluation skills 3 

Monitoring skills 3 
 

 

Health and Social Care context: Level  3  
 

HEALTH &SOCIAL CARE Level 3  
Knowledge and skills required for Unit 1 Depth 

required 

    

Theories, models and principles of:   

Scientific method and evidence-based approaches to assessment. 4 

Professional and ethical standards in assessment 4 

Principles of good practice in assessment including: 4 

Informed consent and assent including capacity and competence issues (e.g. arising 
from minor disabilities that do not qualify as full legal disabilities) 

4 



 

 

Privacy and confidentiality 4 

Ethics and principles of good practice in client relationships including conduct regarding 
fee-paying clilents  

4 

Psychological contract between the assessment participant and other parties involved in the 
assessment process. 

4 

Assessment practice policies 4 

Impact of socio-cultural and economic factors on possible unintended consequences of 
assessment or the assessment process. 

4 

    

Facts, data and information about:   

Knowledge of own competence. limitations and qualifications  4 

Up-to-date knowledge of   

1.        ŀǎǎŜǎǎƳŜƴǘ ƳŜǘƘƻŘǎ ŀƴŘ ǇǊƻŎŜŘǳǊŜǎ ƛƴ ƎŜƴŜǊŀƭ ǳǎŜ ƛƴ ƻƴŜΩǎ ŦƛŜƭŘ ƻŦ ǇǊŀŎǘƛŎŜΣ ŎƘŀƴƎŜǎ 
in assessment methods and procedures 

4 

2.        specific assessment that one uses 4 

3.        relevant developments in legislation and policy 4 

Professional issues and debates relating to use of assessments in health and social care 
settings 4 

Legal, contractual and ethical codes.   

International Test Commission Guidelines on Test Use 4 

International Test Commission Guidelines on Computer-based testing and testing on the 
Internet/intranet 

4 

International Test Commission Guidelines on test adaptation 4 

Guidance on Ethics and good practice issued by relevant national and international 
professional bodies 

4 

Local and national good practice guides relating to testing and test use, including 
guidelines issued by relevant statutory regulatory bodies. 

4 

Law and Codes of Practice relating to protection of personal data and intellectual property 
rights in relation to individual assessment 

  

Data Protection and Freedom of Information legislation 4 

        Risks associated with different modes of assessment administration and data storage 
methods 

4 

Good practice codes relating to the management of personal data 4 

Copyright law and related restrictions on distributions of materials 4 

Relevant aspects of the National mental health and capacity legislation.  4 

Best practice on making allowances for various forms of impairment of disability  4 

Law and Codes of Practice relating to equal opportunities, discrimination, and other issues 
ǊŜƭŜǾŀƴǘ ǘƻ ƻƴŜΩǎ ŦƛŜƭŘ ƻŦ ǇǊŀŎǘƛŎŜ 

4 

Best practice in making allowances for various forms of impairment or disability 4 

    

Methods, techniques and procedures relating to:   

Procedures for ensuring security of paper and computer-based personal data records. 4 

Procedures for ensuring security of copyright materials and intellectual property. 4 

Procedures for the anonymisation of data records. 4 

    

Essential Skills:   



 

 

Research and Study skills (for maintaining knowledge)   

Learning from experience 4 

Self-reflection 4 

Self-awareness 4 

Search skills for locating information about assessments and about specific 
assessment procedure updates 

4 

Ability to maintain and manage appropriate professional relationships with participants   

Production of assessment 'contracts' (agreements with test takers regarding their 
rights and responsibilities) 

4 

Production of assessment practice policies 4 

Communication skills   

Ability to use appropriate levels and methods of communication, taking account of 
the needs, abilities and sensitivities of assessment participants and other relevant parties. 

4 

Ability to present psychological assessment in a positive and balanced manner. 4 

Procedures for the management of assessment materials ς security and storage 4 

Procedures for the management of data, filing and data storage 4 

    

Knowledge and skills required for Units 2 and 3 
 

    

Theories, models and principles of:   

Concept of latent traits or true scores and measurement error 4 

Psychometric theories and models:   

Statistics   

Classical Test theory 4 

Reliability and Validity 4 

Norms and standardisation 4 

Differential item functioning and test bias 4 

Item Response Theory 4 

Adaptive testing 4 

Fairness and bias in testing 4 

Meta analysis and validity generalisation 4 

Generalisability theory 4 

    

The following general specification of knowledge will need to be supplemented with a more 
detailed specification of the relevant domain knowledge base. 

  

Psychological theories and models of:    

Cognitive function and cognitive ability 4 

Executive functioning 4 

Motivation, 4 

Attitudes, beliefs and values 4 

Purposeful deception 4 

Personality and identity 4 

Moral development 4 

Development, psychopathology and basic neuropsychological conditions 4 

Other constructs used in assessment in this context 4 



 

 

Theories and models relating to the application of  assessment in health and social care 
settings including some of the following examples:   

             Emotion and Motivation 4 

             Neuropsychology 4 

             Psychopathology 4 

             Memory and cognition 4 

             Anxiety  4 

             Stress 4 

             Depression 4 

             Personality  4 

             Clinical assessment 4 

    

Facts, data and information about:   

General knowledge of the psychometric properties of assessment instruments. 4 

Different scale types (e.g. normative, ipsative), item response formats (e.g. Forced-
choice, open, rating) and response instructions and their effects on scale score 
interpretation. General knowledge of relevant assessment methods and instruments. 

4 

    

Methods, techniques and procedures relating to:   

Knowledge of specific assessment procedures used:    

Theoretical or conceptual basis, 4 

Limitation on use and on interpretation 4 

Knowledge of scales used,  4 

Characteristics of the norm or comparison groups  4 

Guidance on the use and interpretation of the scale scores. 4 

    

Essential Skills:   

Risk assessment 4 

Cost-benefit analysis 4 

Negotiating and agreeing testing procedures with stakeholders. 4 

Integration of specific assessment procedures into broader assessment process 4 

Communication with people from differing backgrounds and circumstances 4 

Interpersonal skills. 4 

Assessment administration   

Management of assessment materials 4 

General administration of paper-based and computer-based questionnaires 4 

General administration of performance tests including computer based 
assessments 

4 

General administration of individual and group assessments 4 

General skills associated with managing issues and problems that might arise in 
assessment sessions, including issues relating to motivation 

4 

Assessment administration process skills relating to different types of assessments 
and conditions of administration  

4 

Management of data, filing and data storage 4 

Procedures for checking for clerical errors. 4 

Assessment procedure scoring   



 

 

Use of scoring keys and self-scoring assessment forms  4 

Conversion of raw scores to standard scores 4 

Dealing with missing values 4 

Computation, where appropriate, of composite scores using standard formulae and 
equations.  

4 

Use of norm tables 4 

Detection and interpretation of aberrant response patterns 4 

General assessment results interpretation skills   

The possible impact of assessment on assessment participants 4 

The possible impact of mode of administration on the quality of assessment results 4 

The possible impact of anxiety on assessment performance  4 

Context related interpretation skills   

Instrument specific interpretation skills 4 

Written and oral communication  4 

Rapport building 4 

Report writing 4 

Providing feedback 4 

Integration of assessment procedure results with other assessment outcomes for reports.   

Bringing together and documenting of assessment procedures scores and other 
assessment data for reports. 

4 

wŜƭŀǘƛƴƎ ŜŀŎƘ ŀǎǎŜǎǎƳŜƴǘ ǇǊƻŎŜŘǳǊŜΩǎ ǎŎƻǊŜǎ ǘƻ ƻǘƘŜǊ ŀǎǎŜǎǎƳŜƴǘ ƛƴŦƻǊƳŀǘƛƻƴ ǘƘŀǘ 
relates to measurement of the same constructs (e.g. test scores with  interview ratings, 
etc) 

4 

Communication with assessment procedure developers, publishers and researchers  4 

Co-operation skills 4 

Evaluation skills 4 

Monitoring skills 4 
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Introduction  

The EFPA Board of Assessment has defined assessment as any systematic 

method or procedure for ascertaining the psychological characteristics of an 

individual or group of individuals, or the performance of an individual or 

group of individuals . This definition is intended to be applied widely. 

óPsychological characteristicsô cover all aspects of a personôs psychological 

state both transient and enduring.  Similarly óperformanceô is intended to 

cover all those manifestations of psychological status that provide measures of 

or validate measures of psychological characteristics. It is also recognised that 

psychologists need to be competent in the assessment of situational variables 

that may impact on individual, group or organizational performance.  

The need for further guidance on defining the EuroPsy standard for 
psychologists in Europe  

Surveys, such as those carried out by EFPAôs Standing Committee on Tests 

and Testing (Muniz et al, 2001; Evers et al, 2012) and the early work of the 

EuroPsy Leonardo projects have indicated widely differing standards of 

training and practice for psychologists in the area of psychological assessment 

in general and psychological testing in particular.   

The EuroPsy (or European Certificate in Psychology) by setting a common 

benchmark standard represents a major step forward in promoting the 

profession of psychology within and across Europe. It also acts to support the 

mobility of psychologists and to build for clients of psychological service 

providers an assurance of access to high quality wherever they reside in Europe. 

EuroPsy presents a benchmark or European standard for Psychology that will 

serve as the basis for evaluating the academic education and professional 

training of psychologists across the different countries of the EU, and other 

EFPA member nations.  

Current documentation includes the EFPA Regulations on EuroPsy and 

appendices for the European Certificate in Psychology (EuroPsy). These 

regulations and appendices only provide an outline of what is expected of 

psychologists in the area of psychological assessment. The present document 



 

 

uses the standard developed by EFPA in the area of psychological assessment to 

expand on the outline provided in the formal EFPA Regulations. This is 

intended to provide guidance to National Awarding Committees on what EFPA 

expects as a standard of competence in psychological assessment. 

EFPAôs standard for psychological assessment  

In 2011 the EFPA Board of Assessment published a standard for good practice 

in test use. In 2013, this standard was revised to more broadly cover the area 

of psychological assessment. 

The EFPA Assessment Standard structure is based closely on that of the 

International Test Commissionôs (ITC) Guidelines on Test Use (ITC, 2001). 

This ITC model, which has two main sections, was modified to include a third 

section in order to separate some of the more routine elements of assessment 

administration out of the  main section that covers good practice.  The first 

section retains the ITC emphasis on the need for ethical practice. In outline 

the sections are as follows (for details see Table 5): 

1. Take responsibility for ethical assessment practice 

1.1. Act in a professional and ethical manner 

1.2. Ensure they have the competence to use assessment methods and 

procedures 

1.3. Take responsibility for their use of assessments 

1.4. Ensure that assessment materials are kept securely 

1.5. Ensure that assessment results are treated confidentially. 

2. Follow good practice in the use of psychological assessments 

2.1. Evaluate the potential utility of using specific method or procedures in 

an assessment situation 

2.2. Choose assessments appropriate for the situation 

2.3. Give due consideration to issues of fairness in assessment 

2.4. Analyze and interpret results appropriately  

2.5. Communicate the results clearly and accurately to relevant others 

2.6. Review the appropriateness of the assessment procedure(s) used 

3. Follow good practice in the administration of assessment procedures 

3.1. Make necessary preparations for the assessment session 

3.2. Administer the assessment properly 



 

 

3.3. Score assessment procedures accurately 

Contents of the Standards  

The standard of competence in psychological assessment is defined by 

a series of elements of competence each of which is described in terms of 

Performance Requirements  that cover the three sections of competences 

outlined above. These are generic statements about what people should be 

able to do and how they should behave.  

Occupational Context variables are specified which define the range 

of assessment situations covered by the standard, the types of assessments 

used, how assessments are used, by whom, for what purpose, etc. By 

modifying the Context statements one can change the focus and scope of the 

Standard without changing the Performance Requirements.  

For the purposes of defining qualifications in assessment, one also 

needs a Learning Specification  which describes the knowledge and skills 

which are needed to underpin competence.  

Finally, Rules of Evidence  are needed to guide examiners on the 

sorts of evidence they need when assessing the competence of someone 

against the standard. The Rules of Evidence set out requirements on how 

competence should be assessed. For example where evidence should be 

obtained by: 

Å By examination of knowledge 

Å By assessment of practical skills 

Å By records of supervised activities 

In summary, the specification of any particular qualification in 

assessment consists of four main components: 

1. A selection of the Performance Requirements from the Standard that is 

relevant for the intended context and level of qualification.  

2. A Context Specification, defining who it applies to, what it covers, etc. 

3. A Learning Specification describing the knowledge and skills required, 

relevant to the Level. This specification defines what needs to be taught, 

and to what breadth or depth, if someone is to meet the standard. 



 

 

4. Rules of Evidence (i.e. how to quality assure the assessment of peopleôs 

competence against the standards).  

 

Levels and contexts  

The EFPA Psychological Assessment qualification model defines three levels 

of competence and specifies three practice contexts or settings: Health and 

Social Care, Education, and Work). The three levels reflect differences in the 

levels of qualification needed to practice safely in various different assessor 

roles: 

7. Assessment administration under well defined conditions and under 

supervision. 

8. Assessment using a limited number and range of instruments or 

procedures in well-defined conditions (such as assessment for job 

selection, assessment of children with learning difficulties etc).  

9. Specialist in-depth assessments and in providing guidance and advice 

to others on the use of psychological assessments. 

 

The present document uses the standard as the basis for guidance on 

the competence expected of psychologists relating to their use of psychological 

assessment. Specifically this guidance is based on the assumption that all 

psychologists who are claiming competence in relation to the standard set 

for the basic EuroPsy should have met at least the standard defined by Level 

2 for psychological assessment in their chosen professional context. This 

guidance defines minimum requirements, which individual psychologists may 

exceed. Many will have developed knowledge and skills that are broader or 

deeper than this. Level 2 is defined as a minimum benchmark for any newly 

qualified practitioner psychologist 3. The following outlines are intended to be 

                                            
3 EFPA has a procedure for accrediting national member association 

qualifications that meet the Level 2 standard in the work -related or occupational 

testing (the óEuro-Testô). Any psychologist who meets EuroPsy Level 2 standard 

in assessment (which includes test use) shall be eligible for the Euro-Test 

qualification without requiring further examination or assessment.   

 



 

 

illustrative  of the sort of roles covered by each level. These are not intended to 

cover all possibilities.  

Assistant Assessment administrator (EFPA Level 1) 

An individual who administers specific assessment methods or procedures in 

well-defined and constrained contexts, under the supervision of a more 

experienced assessor.  One who operates within organizational policies and 

directives on assessment.  Choice of assessment methods or procedures and 

details of how they are to be used and applied is outside the personôs 

competence.  

¶ Able to administer and use specific assessment methods and 

procedures under the supervision of a person qualified at a higher 

Level in clearly constrained settings. 

¶ Not able to make choices about which assessment methods and 

procedures should be used or provide interpretations of results beyond 

those provided in standard reports. 

¶ Has awareness of broader issues related to psychological assessment, of 

limitations and value of using assessment methods and procedures, 

and knows when to seek more expert help. 

Assessor (EFPA Level 2) 

For qualifications in the work ar ea, this would typically be someone working 

in an HR department, employment agency or within a consultancy offering 

assessment services. They may be involved in assessment for personnel 

selection, development or career guidance and advice. For the educational 

area, this might be a person with responsibility for special educational needs 

assessment. In health-related (such as Clinical or Health Psychology) areas 

this could cover a wide range of roles where psychological assessment forms a 

limited but importa nt part of that role (e.g. some routine assessments carried 

out by psychiatric nurses, assessment procedures used by speech therapists 

etc as well as routine assessment procedures carried out by clinical, 

counselling or health psychologists).   



 

 

¶ Has an understanding of the technical psychometric qualities 

underpinning assessment methods and procedures sufficient for their 

use but not sufficient for their design or development.  

¶ Can work independently as an assessor in a specified and limited range 

of settings. 

¶ Has the necessary knowledge and skills to administer and interpret a 

range of specific assessment methods or procedures. 

¶ Is not able to advise on which assessment methods or procedures 

should be used (beyond making choices between those on which they 

are specifically qualified) nor be able to provide interpretations of 

results beyond those based on the documentation provided for 

assessors or provided in standard reports. 

Specialist in Psychological Assessment (EFPA Level 3)  

The EFPA Board of Assessment has published Level 3 standards in test use and 

in assessment which are intended to define the knowledge skills and 

competencies of people whose professional specialisations involve more than the 

Level 2 benchmark requirements. Someone who meets this standard will 

typically be an experienced psychologist who has, within their main area of 

practice, specialised in psychological assessment and who uses assessments as 

a core part of their practice. They may have specialised in relatively specific 

areas of assessment or contexts of application (e.g. assessment of children, 

assessment for leadership development etc) but will be expected to have built 

this on a broad base of knowledge and skills.  Specialists in assessment, as the 

term implies, may be particularly qualified to offer one or more of the 

following services: 

¶ The provision of advice and consultancy on psychological assessment.  

¶ Training others in the use of assessment procedures and methods. 

¶ The design and construction of assessment methods and procedures.  

¶ The provision of expert evidence relating to psychological assessment 

in court cases. 



 

 

Level 3 does not necessarily require sufficient expertise in methodology to 

construct and develop psychometric measures, but people with such expertise 

would be covered by this level. 



 

 

Framework and minimal standards for the education 
and training of psychologists in the area of psychological 
assessment  

Only individuals who can prove that they have followed a curriculum that 

meets the requirements set out in the EuroPsy regulations and have 

completed the equivalent of one yearôs supervised practice, making a total of 

at least 6 years (360 ECTS), may qualify for the EuroPsy and entry on the 

Register.  

As a basic framework, the requirements are formulated with reference to a 

curriculum model that makes a distinction between three phases: 

1st phase Bachelor or equivalent  

2nd phase  Masters or equivalent 

3rd phase Supervised practice 

It is assumed that the 1st and 2nd phase will be part of the academic 

curriculum in psychol ogy, whereas the 3rd phase may be, though does not 

need to be, included within the university curriculum. It is further assumed 

that there will be a range of arrangements made by universities to meet these 

requirements and that a structure of separate or sequential phases is not 

essential. The current guidance is neutral in relation to the organisation and 

sequence of the programme of learning and experience required to cover the 

three phases. However, it is assumed that relevant underpinning knowledge 

and skills are taught prior to supervised in vivo  practice with clients.  

It should be noted that the Masters or equivalent degree gained after 5 yearsô 

study (300 ECTS) is considered to provide the basic qualification needed for 

entering the practice of psychology and needs to be followed by supervised 

practice before an individual would be regarded as competent as an 

independent practitioner. Specialised professional practice in any area of 

psychology will generally require post-qualification training in areas  such as 

health psychology, clinical psychology, work, organisational & personnel 

psychology, psychology of work and health, educational psychology, child 

psychology, for which specialist titles may be awarded. 



 

 

In general we would expect that the knowledge and some of the skills 

underpinning competence in assessment would be covered during phases 1 

and 2, while development and assessment of the final competences, as 

described later, would take place during phase 3.  

Description of the basic EuroPsy  curricul um content  

The First Phase  

The first phase is typically devoted to the orientation of students in the different sub -

specialities in psychology, but it can also be opened to related disciplines. It offers a 

basic education in all the psychology specialities, and in the major theories and 

techniques in psychology. It gives a basic introduction to psychologistsô skills, and a 

grounding for research in psychology. It does not lead to any occupational 

qualification in psychology and does not provide the necessary competence for 

independent practice in psychology. Although the first phase may be covered in a 3 

year programme such as a Bachelors degree, it may equally be delivered throughout a 

longer period, and integrated with the knowledge, skills and understandi ng required 

for professional practice as a psychologist.  

The curriculum of the first phase is based broadly on the framework agreed in 2001 

in EuroPsyT: A Framework for Education and Training for Psychologists in 

Europe. The process of this earlier project demonstrated widespread agreement in 

European countries concerning the coverage of basic education in psychology. This 

framework or general outline is presented in Table 1 below, and is based on 

psychological knowledge and understanding in relation to in dividuals, groups and 

society/systems. It makes a distinction between knowledge and skills related to 

psychology as an explanatory science aiming at understanding behavior of 

people, and as technological science aiming at interventions that allow 

effective change of peopleôs behavior. Both types of science have fundamental 

as well as applied aspects (generic theories vs. applications in diagnosis and 

intervention).   

The table has been annotated to indicate those areas of the curriculum 

specifically relating  to competence in assessment. Apart from these 

annotations, the only changes to the information provided in the EuroPsy 

regulations are the additions shown in underlined text.  



 

 

 

 

Table 1. First Phase 

Italic script is used to indicate areas of underpinning k nowledge relevant to 

professional context of practice in assessment 

Bold script is used to indicate areas of assessment related knowledge and 

skills  

Underlining is used to indicate additional areas of assessment related knowledge and 

skills not included in  the current EuroPsy appendices. 

 

Type of content/  

Objectives  
Individuals  Groups  

Systems/  

Society  

Orientation  

Knowledge 

Methods in psychology 

History of psychology 

Overview of specialities and fields in psychology 

Explanatory theories  

Knowledge 

General psychology 

Neuro-psychology 

Psychobiology 

Cognitive psychology  

Differential Psychology  

Social Psychology 

Developmental Psychology 

Personality Psychology  

Work and organisational psychology  

Clinical & Health Psychology  

Educational psychology  

Psychopathology  

Technological theories  

Knowledge 

Data and test theory:  Introductory psychometrics  

Questionnaire theory  

Evaluation theory  

Explanatory theories  

Skills 

Assessment skills training  

Interview skills training  

Technological theories 

Skills 

Test and questionnair e construction training  

Group intervention training  

Methodology  

Knowledge 

Introduction to methods: e.g. experimental methods.  

Qualitative and Quantitative methods  

Methodology 

Skills 

Experimental practice,  

Methodological & statistical practice  



 

 

Data acquisition training, Qualitative analysis  

Ethics 

Knowledge and skills  

Ethical codes and professional ethics  

Academic skills 

Skills 

Collecting information/library & bibliographic skills  

Reading / writing papers  

Research Ethics 

Non-psychology theories 

Knowled ge 

Epistemology 

Philosophy 

Sociology 

Anthropology  

 

The Second Phase  

The programme of the second phase prepares the student for independent 

professional practice as a psychologist. This part of the curriculum can either 

be undifferentiated and prepare for further PhD training, or for employment 

as a 'general practitioner' in psychology or be differentiated and prepare for 

practice within a particular professional area of psychology, such as (i) clinical 

or health psychology (ii) educational or school psychology, (iii) work & 

organisational psychology or (iv) another area. In the first case the student 

will acquire additional knowledge on topics that were already addressed 

during the first phase, such as cognitive architecture theory, specific theories 

of emotions, advanced personality theory. This implies preparation either for 

a future research career (through the PhD) or a more generic professional 

psychology preparation. In the second case the student will acquire specialist 

knowledge on e.g. theories and techniques of clinical assessment, theories of 

educational intervention such as behaviour modification, theories of work 

performance, theories of leadership, or statistical models of personnel 

selection. Since all of the knowledge and skills acquired are based on the 

discipline of psychology, either type of curriculum content is acceptable in the 

framework of the second phase.  

Table 2 below, which outlines a framework for the second phase, presents a 

structure based on competence in relation to the óindividualô, the ógroupô, and 

ósocietyô. This acknowledges that psychologists may work at the individual, 



 

 

group or societal level, and that their preparation should include coverage of 

work at all three levels. 

The table has again been annotated to indicate those areas of the curriculum 

specifically relating to competence in assessment. No other changes have been 

made to the information provided in the EuroPsy regulations.  

 

Table 2. Second Phase 

Italic script is used to indicate areas of underpinning knowledge re levant to 

professional context of practice in assessment 

Bold script is used to indicate areas of assessment related knowledge and 

skills  

Underlining is used to indicate opportunities for the demonstration of assessment 

competences. 

 

Type of content/  

Objec tives  
Individual  Group  Society  

Orientation  

Knowledge 

Orientation on context of practice and possibilities for specialisation  

Explanatory theories  

Knowledge 

Courses on explanatory theories of general psychology and/or 

psychobiology and/or developmental ps ychology, and/or personality 

psychology, and/or social psychology. E.g. theories of learning, cognitive 

architecture theory, advanced personality theory.  

Courses on explanatory theories of work & organisational psychology 

and/or educational psychology an d/or clinical psychology and/or 

psychological subdisciplines. E.g. theories of work performance, theories 

of situated cognition, theories of leadership, theories of personality 

disorders.  

Technological theories 

Knowledge 

Courses on technological theories of general psychology and/or 

psychobiology and/or developmental psychology, and/or personality 

psychology, and/or social psychology. E.g. psychometric theory , EEG 

assessment theory. 

Courses on technological theories of work & organisational psychology 

and/or educational psychology and/or clinical psychology and/or 

psychological subdisciplines. E.g. theories of work analysis, analysis of 

learning needs, theories of counselling and psychotherapy.   

Explanatory theories  

Skills 

Skills training in applying ab ove mentioned explanatory 

theories in assessment within research/ laboratory settings. E.g. 



 

 

training in EMG measurement, training in personality 

assessment.  

Skills training in applying above mentioned explanatory 

theories in assessment within applied / f ield settings. E.g. 

training in error analysis, assessment of learning disorders.  

Technological theories 

Skills 

Skills training in applying above mentioned technological 

theories in interventions within research/ laboratory settings. 

E.g. training in test  construction, design of a learning 

experiment.  

Skills training in applying above mentioned technological 

theories in interventions within applied / field settings. E.g. 

training in the design of performance rating systems, the design of a 

training syst em, the development of a therapeutic plan, psychotherapy.  

Methodology 

Knowledge 

Advanced Research Design 

Basic and advanced multivariate statistics, including ANOVA  

Multiple regression analysis, Factor analysis 

Qualitative Research Design, including adv anced interviewing 

and use of questionnaires, qualitative data analysis  

Methodology 

Skills 

Skills training in above mentioned methods and techniques  

Ethics 

Knowledge and skills  

Knowledge of ethical principles and their application  

Skills training in the application of ethical principles and ethical 

codes to professional practice  

Academic and general  

professional skills 

Skills 

Skills training in report and article writing  

Skills training in professional interviewing etc.    

Non-psychology theories 

Knowl edge 

Theoretical and practical courses on topics from other disciplines, relevant 

for professional activity. E.g. medicine, law, business economics 

Basic research competence RESEARCH PROJECT (THESIS) 

Basic professional competence INTERNSHIP (ñSTAGEò) 

Internship (or ñstageò) 

The aim of the internship (referred to as ñstageò in some European countries) 

is to provide an introductory professional field training in order to enable 

students to: 

¶ integrate theoretical and practical knowledge 

¶ learn procedures related to psychological knowledge 



 

 

¶ start practising under supervision  

¶ be able to reflect upon and discuss own and other peopleôs activities 

¶ begin working in a setting with professional colleagues. 

This training usually occurs during the second half of the uni versity 

curriculum, but it may start earlier and/or extend beyond the curriculum. 

The duration would normally be at least 3 months (or 15 ECTS), according to 

the specific area of interest. The type of practice experienced during the 

internship varies. In r elation to psychological assessment it may include:   

¶ observation of actual situations in which psychological assessment 

techniques are used 

¶ use of basic assessment techniques under supervision 

¶ taking part in assessment projects with a specified role 

¶ analysis and discussion of assessment case studies. 

The location where internships take place will normally be a public or private 

sector institution or ócertifiedô private organisation or firm which: 

¶ provides services which are congruent with the traineeôs educational 

background 

¶ is able to guarantee that the majority part of the supervision will be 

provided by professional psychologists 

¶ is recognised by the national Psychological Association and/or an 

accredited university for this purpose.  

Examples of institut ions include hospital or clinic settings, private practice, 

schools and educational institutions, community services, private sector 

assessment service providers, government psychological service providers 

etc. 

The internship is not considered as part of the supervised practice 

requirement for the EuroPsy, but may be included in the provision of 

evidence against the standard of competence for Level 2 Psychological 

Assessment. 



 

 

 

The Third Phase (the year of supervised practice)  

The third phase in the professional education of psychologists consists of 

supervised practice within a particular area of professional psychology. It can 

be considered as professional field training in order to:  

¶ prepare for independent practice as a licensed (or equivalent) 

psychologist, 

¶ develop working roles as a professional psychologist based on oneôs 

unique training and personality,  

¶ consolidate the integration of theoretical and practical knowledge.  

This training often occurs completely or partially after completion of the 

second phase, and often occurs after leaving university. However, it may also 

be part of the university training, for example integrated courses of six years 

where the supervised practice is arranged by the university as part of the 

course and occurs within the total six year education period. Its duration is 12 

months or the equivalent (60 ECTS).  

Supervised practice will normally take place in óapprovedô or óaccreditedô 

institutions or organisations in the public or private sectors. These may be 

similar or the same as those defined as suitable for internships and are 

entities which:  

¶ provide services that are congruent with the traineeôs educational 

background, 

¶ are able to guarantee that the major part of the supervision will be 

provided by a professional psychologist, 

¶ are normally accredited or recognised by the national body regulating 

entry into the profession.  

The overall purpose of practising as a professional psychologist is to develop 

and apply psychological principles, knowledge, models and methods in an 

ethical and scientific way in order to promote the development, well -being 

and effectiveness of individuals, groups, organisations and society. 



 

 

The EuroPsy competences 

The development of the EuroPsy model of competences is described in Roe 

(2002) and Bartram a nd Roe (2005). There are two main groups of 

competences defined for the EuroPsy: (i) those relating to the psychological 

content of the professional practice process (primary competences) and (ii) 

those enabling the practitioner to render their services effectively (enabling 

competences). The primary competences are unique for the psychological 

profession in terms of their content and the knowledge and skills required for 

their performance. The enabling ones are shared with other professions and 

providers of services. Both primary and enabling competences are essential 

for rendering services in a professionally acceptable way.  

The competences provide a description of the various roles psychologists 

perform. These roles are performed in one or more of a variety of occupational 

contexts and in relation to a variety of types of client. Competences are based 

on knowledge, understanding and skills applied and practised ethically. The 

competent practitioner is not only able to demonstrate the necessary skills but 

also attitudes appropriate to the proper practice of their profession. Attitudes 

are considered to be of special importance, since they define the unique 

nature of the psychological profession. While some knowledge and skill is 

general in its applicability , much of it is context-related. Thus, the 

psychologist who has demonstrated professional competence in one context 

with one client group cannot be assumed to be competent in other contexts or 

with other client groups in the same one. 

Each holder of the EuroPsy Certificate will have a profile defining the 

contexts within which they have demonstrated competence to practise 

independently from the time at which the Certificate is awarded. This 

demonstration of competence is provided during the period of superv ised 

practice. 

A distinction is made between four broad professional contexts, designated 

as:  



 

 

¶ Clinical & Health  

¶ Education 

¶ Work & Organisations  

¶ Other 

 For the purpose of describing qualifications to practise, a broad 

categorization in professional contexts is deemed to be sufficient. For those 

professional activities that cannot be assigned to any of these three 

categories, a fourth category, designated as óOtherô is used and a specification 

of the particular setting (e.g. forensic, sport, traffic etc.) sh ould be given.  

The descriptions of these competences as given in the appendices to the 

EuroPsy regulations are generic and applicable to most or all types of 

psychologistsô professional work, although they are implemented in specific 

ways in different pro fessional contexts.  

Primary competences  

There are 20 primary competences that any psychologist should be able to 

demonstrate; these can be grouped into six functional categories, which 

relate to professional activities. These functions are designated as: 

A. goal specification  

B. assessment 

C. development 

D. intervention  

E. evaluation 

F. communication.  

Clearly, B is relevant to the use of psychological assessments in practice. 

However there are also relevant competences covered in A (defining the 

assessment requirements) and F (communicating results).  

The relevant subset of the 20 competences, from the EuroPsy regulations, is 

described below.  



 

 

Table 4. Primary competences of psychologists relating to assessment 

Primary 

competences  
Description  

A. Goal specification  
Interac ting with the client for the purpose of defining the goals 

of the intervention or service that will be provided  

1. Needs analysis  Gathering information about the client's needs by means of 

appropriate methods, clarifying and analysing the needs to a 

point w here meaningful further action can be taken.  

2. Goal setting   Proposing and negotiating goals with the client, establishing 

acceptable and feasible goals, and specifying criteria for 

evaluating goal fulfilment at a later time.  

B. Assessment  
Establishing relevant characteristics of individuals, groups, 

organisations, and situations by means of appropriate methods  

3. Individual 

assessment  

Carrying out assessment by means of interviewing, testing and 

observation of individuals in a setting relevant for the s ervice 

demanded. 

4. Group assessment  Carrying out assessment by means of interviewing, testing and 

observation of groups in a setting relevant for the service 

demanded. 

5. Organisational 

assessment  

Carrying out assessment by means of interviews, surveys, and 

other methods and techniques which are appropriate for 

studying organisations in a setting that is relevant for the service 

demanded.  

6. Situational 

assessment  

Carrying out assessment by means of interviews, surveys, and 

other methods and techniques which are appropriate for 

studying situations in a setting that is relevant for the service 

demanded.  

F. Communication  
Providing information to clients in a way that is adequate to 

fulfil the clients' needs and expectations. 

19. Giving feedback Providing feedback to clients, using appropriate oral and/or 

audio-visual means, in a setting relevant for the service 

demanded. 

20. Report writing  Writing reports as to inform clients about the results of 

assessment, service or product development, interventions, 

and/or evaluations, in a setting relevant for the service 

demanded. 

 



 

 

Enabling competences 

There are nine enabling competences which relate to professional activity in 

general and which the practitioner psychologist should demonstrate in addition 

to the primary comp etences. These are described in the EuroPsy regulations. It 

is assumed that the enabling competences will be assessed as part of the general 

EuroPsy requirements and these are not specifically related to the area of 

competence in psychological assessment. Of central importance for competence 

in assessment is the need for maintenance of competence through continuing 

professional development: ñUpdating and developing one's primary and 

enabling competences, knowledge and skills in accordance with changes in 

the field and the standards and requirements of the psychological profession, 

national and European EFPA Regulations on EuroPsyò. 



 

 

The EFPA Psychological Assessment standard  

Performance requirements for level 2  

The three-sections of the assessment standard outline earlier (Page 4) have 

been expanded into a detailed set of performance requirements. Table 5 

describes the performance requirements for Level 2 standard in psychological 

assessment. This is a subset of the full range of requirements defined for Level 

3. These requirements define competencies that are best assessed during the 

period of supervised practice. However some of the behaviours and much of 

the related knowledge and skills can be assessed during phases 1 and 2. The 

knowledge and skills underpinning these competencies are specified in a 

subsequent set of tables.  

 Table 5. Level 2 Psychological Assessment Standard performance 
requirements  
 

  
Performance required:  

Unit 1 Take responsibility for ethical assessment practice 

Standard: 
1.1 

Act in a professional and ethical manner 

A Promote and maintain professional and ethical standards. 

C Require people who work for or with you adhere to appropriate professional and ethical 
standards of behaviour. 

D Conduct communications and give feedback with due concern for the sensitivities of the person 
being assessed and other relevant parties. 

F Avoid situations in which you may have or be seen to have a vested interest in the outcome of 
an assessment, or where the assessment might damage the relationship with your client. 

Standard: 
1.2 

Ensure you have the competence to use assessment methods and procedures 

B Have sufficient knowledge of test theory and psychometrics for the use you will make of 
assessments. 

C Know the limits of your own competence and operate within those limits in terms of contexts of 
assessment, assessment methods and procedures used, and modes of administration. 

D Keep up with relevant changes and advances relating to assessment methods and procedures 
that you use. 

E Set and maintain high personal standards of competence. 

F Keep up with relevant changes and developments in assessment and in areas of legislation and 
policy that may impact on your use of assessments. 

Standard: 
1.3 

Take responsibility for your use of assessments  

A Only offer assessment services, modes of administration and assessment methods and 
procedures for which you are qualified. 



 

 

B Accept responsibility for the choice of assessment methods or procedures used, and for the 
recommendations made. 

C Provide clear and adequate information to participants in the assessment process about the 
ethical principles and legal regulations governing psychological assessment. 

E Accept the duties of responsibility and accountability regarding legal, contractual and ethical 
codes. 

F Ensure that there is informed consent and that the nature of the contract between person who is 
to be assessed (or other responsible person) and the assessor is clear and understood. 

G Be alert to any unintended consequences of the assessment process.  

H Avoid doing harm or causing distress to those involved in the assessment process. 

Standard: 
1.4 

Ensure that assessment materials are kept securely  

A Safeguard access to assessment materials e.g. store assessment materials securely and control 
access to them. 

B Respect copyright law and agreements that exist with respect to all assessment materials 
including any prohibitions on the copying or transmission of materials in electronic or other forms 
to other people, whether qualified or otherwise. 

C Protect the security of the assessment materials e.g. by not coaching individuals on actual 
assessment materials or other practice materials that might unfairly influence their performance. 

D Ensure that assessment techniques are not described publicly or in other ways placed in the 
public domain in such a way that their usefulness is impaired 

Standard: 
1.5 

Ensure that assessment results are treated confidentially  

A Specify who will have access to results and define levels of confidentiality.  

B Explain levels of confidentiality to individuals before assessments are carried out. 

C Limit access to results to those with a right to know. 

D Obtain the relevant consents before releasing results to others. 

E Protect data kept on file systems so that only those who have a right of access can obtain them. 

G Remove names and other personal identifiers from databases of results that are archived for 
research use, development of norms or other statistical purposes. 

Unit 2 Follow good practice in the use of psychological assessments 

Standard: 
2.1 

Evaluate the potential utility of using specific methods or procedures in an assessment 
situation  

A Base decisions about methods or procedures on a thorough analysis of the clientôs 
requirements, ensuring that you fully understand the assessment need. 

B Establish that the constructs being measured are relevant for the assessment need 

F Consider how other sources of information might be used together with or instead of the chosen 
methods of assessment. 

Standard: 
2.2 

Choose  assessments appropriate for the situation  

A Examine current information covering the range of potentially relevant and available assessment 
procedures (e.g., from specimen sets, independent reviews, expert advice), before selecting one 
to use. 

B Consider which procedures are appropriate for the assessment contexts  

C Choose procedures based on an evaluation of the technical and user documentation and other 
available information to ensure that the procedureôs scope, reliability, validity, standardisation, 
fairness, accessibility, language or dialect version, practicality and acceptability are appropriate 
to the identified assessment need. 

D Agree the choice of procedure(s), administration conditions and administration modes and 
inform relevant stakeholders. 

E Respond to requests from those who are to be assessed by providing sufficient information to 
allow them to understand why the particular methods of assessment were chosen.  

F Agree applications of results and confidentiality and security of the personal data and inform 
relevant stakeholders.  



 

 

Standard: 
2.3 

Give due consideration to issues of fairness in assessment 

B Evaluate any potential for bias given the assessment context and conditions, for the various 
groups that will be assessed.  

C Check: 

i.  that the modes of administration are appropriate 

ii. that the constructs being assessed are meaningful in each of the groups represented 

iii.  that evidence is available on possible group differences in performance on the assessment. 

iv.  that there is validity evidence to support the intended use of the assessment in the various 
groups and that the effects of any group differences not relevant to the main purpose of 
assessment (e.g., differences in motivation to answer, malingering, or reading ability) are 
minimised. 

v. that the context, culture and language of the assessment is appropriate(given that suitable 
accommodations may need to be made where necessary). 

D Interpret guidelines relating to the fair use of assessments in the context of local policy and 
legislation. 

E Make appropriate arrangements for assessment participants with disabilities.  

F Ensure that assessors and assessment administrators are aware of issues of fairness and take 
them into account before during and after administration.  

G Check that assessors and assessment administrators: 

i.  Implement accommodations for assessment participants with disabilities appropriately 

ii.  Can communicate proficiently with the assessment participants in an appropriate language. 

iii.  Observe assessment participants and identify any difficulties they may have with the 
assessment process 

iv.  Document any administration problems or deviations from standard assessment procedures. 

H Analyse and interpret the results of assessments with due regard for fairness and equity issues. 

Standard: 
2.4 

Analyse and interpret results appropriately  

A Produce an interpretation of the results that takes account of available information about the 
assessment participant with due regard to the assessment context, conditions, methods and 
modes; the technical qualities of the assessment; and the assessment need. 

B Choose suitable norm or reference groups as and when appropriate for the context in which 
assessment took place and the assessment methods used  

C Where measurement scales are used, choose scale types and derived scores relevant to the 
intended use of the assessment scores e.g. standard scores, percentiles. 

D Consider reasonable alternative interpretations 

E Produce an interpretation of the results that takes account of available information from other 
sources or other methods of assessment.  

F Give due consideration to the available evidence of the technical properties of the assessment 
procedure for members of the assessment participantsô relevant demographic groups. 

G Take account of the possible impact on the results of prior experience with the assessment 
procedure 

H Avoid over-generalising the results of one assessment procedure  

I Ensure that invalid conclusions are not drawn from comparisons of scores with norms that are 
not relevant to the people being assessed or are outdated. 

J Take account of any individual or group variations from standard procedures in assessment 
administration. 

K Use computer generated reports appropriately in interpretation and with due regard for their 
technical qualities. 

Standard: 
2.5 

Communicate the results clearly and accurately to relevant others 

A Identify relevant others who may legitimately receive assessment results. 

B Discuss results with assessment participants and relevant others in a constructive and 
supportive manner. 



 

 

C Agree final recommendations with relevant others 

D Communicate results to agreed recipients 

E Provide written or oral reports for relevant interested parties, with the informed consent of the 
assessment participants, or their legal representatives. 

F Use a form and structure for a report that is appropriate to the context of the assessment. 

G Include within written reports a clear summary, and when relevant, specific recommendations. 

H Ensure that the technical and linguistic levels of any reports are appropriate for the level of 
understanding of the recipients.  

I Explain how the importance of the assessment procedure results should be weighted in relation 
to other information about the people being assessed.  

J Make clear that each assessment procedureôs results represent just one source of information 
and should always be considered in conjunction with other information. 

K When appropriate provide decision-makers with information on how results may be used to 
inform their decision 

Standard: 
2.6 

Review the appropriateness of the assessment procedure(s) used 

A Monitor and periodically review change over time in the populations of individuals being 
assessed and any criterion measures being used.  

D Assist in updating information regarding the norms, reliability and validity of the assessment 
procedures by providing relevant data to developers, publishers or researchers. 

E Re-evaluate the use of an assessment procedure if changes are made to its form, content, or 
mode of administration. 

F Re-evaluate the evidence of validity if the purpose for which an assessment procedure is being 
used is changed. 

Unit 3 Follow good practice in the administration of assessment procedures 

Standard: 
3.1 

Make necessary preparations for the assessment session  

A Provide relevant parties in a timely manner with clear information concerning the purpose of the 
assessment, how the results will be used and data management arrangements. 

B Provide guidance on ways in which assessment participants might best prepare for the session 
and the procedures to be followed. 

C Check that the assessment is appropriate for the linguistic or dialectic group of the test taker. 

D Send assessment participants any approved practice, sample, or preparation materials where 
these are available and where this is consistent with recommended practice for the assessment 
s concerned. 

E Explain clearly to assessment participants their rights and responsibilities. 

F Gain the informed consent of assessment participants or their representatives before any 
assessment is done. 

G Explain when participation in an assessment is optional, the consequences of taking or not 
taking the assessment to relevant parties so that they can make an informed choice. 

H Make the necessary practical arrangements for the assessment sessions. 

I Ensure assessment centres or locations are available and are suitable in terms of comfort and 
facilities 

J Ensure that the staff who will be involved in the administration are competent. 

K Inform the assessment participants of the testing context and conditions 

L Prepare the procedures, methods, equipment and materials 

M Make arrangements for the assessment of people with disabilities 

Standard: 
3.2 

Administer the assessment properly  

A Welcome assessment participants and brief them in a positive fashion, and act to reduce their 
anxiety. 

B Provide appropriate assistance to assessment participants who show signs of undue distress or 
anxiety. 

C Carry out administration procedures as specified in the assessment procedureôs user 
documentation. 




